CEC Educational Master Plan

Part | — Vision for the Compton Center

When the partnership between the Compton Community College District and EI Camino College
began in 2006-2007, the Compton Center’s annual unduplicated enroliment was only 6,726
students, approximately half the enrollment it was four years prior. As a result of special
legislation, financial resources were available to allow the Center to offer a variety of programs
to service the community needs. Fortunately, after four years of planning and concerted efforts
by employees and students throughout the Center, enrollment in 2010-2011 has rebounded and
surpassed the targets that had been established based on the state’s previous guarantees. The
institutional funding is now determined by enrollment.

The Center_is now looking ahead to its permanent role in the community. In order to determine
that role, the institution must continue to review the needs of the communities it serves and the
needs of the students from those communities. Therefore, as the Center looks ahead to the next
10 years, six major goals should be addressed.

1. The institution, along with its employees, faculty members, staff, and students, and the
communities of both EI Camino College District and Compton Community College
District look forward to the Compton Center becoming an independent, fully-accredited
college within the Compton Community College District sometime during the decade
ending in 2020.

2. The Center (and later, the College) must serve the community’s needs and the college-
going population more equitably than it does now, so that the student body more
equitably represents the communities’ populations.

Facilities and access to technology need to be greatly enhanced.

4. The Center will need to hire substantial numbers of new employees to replace the large
numbers of expected retirees. Consequently, providing professional development and
leadership opportunities, especially for faculty, will be of paramount importance.

5. The Center will need to maintain consistency in leadership positions while also being
flexible to the changing needs of the community, employees, and students.

6. Perhaps most importantly, the Center must focus on students’ achievement and
attainment of their goals.

All of these goals must consider the context of enrollment projections.

w

1. Fully Accredited College of the Compton Community College District

As the Compton Center looks ahead to the year 2020, the Compton Center will likely be a fully
accredited college by the Accrediting Commission of Community and Junior Colleges (ACCJC).
Similarly, it is anticipated that oversight of the college will have transferred from the EI Camino
College District to the Compton Community College District.

To achieve these goals, a concerted effort is underway to ensure that the Center is advanced to
accreditation candidacy within the next four years. While internal accreditation-related deadlines
are constantly examined by the Accreditation Steering Committee, externally imposed timelines
will be issued by the ACCJC and are outside the control of the employees of the Compton Center
or EI Camino College.

Page 1 of 50



The Center continues to improve its planning, procedures, programs and assessments to realize
this accreditation goal. If the planning objectives outlined in this document are accomplished, by
the year 2020, Compton should have both the appearance and the substance of a new institution.

2. Equitably Serving the Needs of the Community

While the resident population in the district and surrounding service area will show modest
growth over the next decade, the potential for growth at the Compton Center itself is much
greater. Demographics in the Compton service area are favorable for enrollment growth at the
Center over the next ten years. Resident population in 2020 will have increased at a forecast rate
of approximately 15%, which exceeds the California average. As in California generally, an age
bubble has passed through the school system, leaving behind a significant reduction in young
school age children; yet in the Compton area, where the median age is several years below that
for California and the nation, the percentage of residents under 25 is and will remain quite high.
Moreover, the largest anticipated growth will occur among adults 45 and older, who currently
have low representation at the Center. The student population in Compton district’s service area,
therefore, is likely to grow more than the overall state of California and this will afford Compton
greater opportunities than other community colleges.

Another opportunity for growth arises because the Compton Center has historically under-served
significant segments of the district — notably:
a) Latino residents, who comprise over 60% of area residents but only 34% of the student
body;
b) residents on the eastern side of the district, in the cities of Lynwood and Paramount,
where participation rates are significantly smaller than those in the city of Compton;
¢) non-traditional (working) students whose needs are best served in the off-peak evening
and weekend hours or in alternative off-campus or online settings; and
d) male students, who make up half of the service area’s residents but only 35% of the
student body.
These groups function as pockets of opportunity for future enroliment growth, making it possible
for Compton to grow at rates significantly exceeding those for the area population in general.

Nevertheless, obstacles to enrollment and retention, the latter the core contributor to stable
enrollment, will persist well into the future. The Compton service area has low levels of
educational attainment among its adults, high numbers of English language learners and English
as a Second Language learners in the schools, low diploma rates in the feeder secondary schools,
and, very few high school graduates have completed the college preparatory A-G course
curriculum. In large numbers, area students do not consider coming to the Compton Center, or, if
they do, they come under-prepared for study at the college level. Outreach efforts have adjusted
somewhat to these features of the local market. But if the Center is to avoid becoming a
revolving door for new entrants, curricular offerings and support services will need to supply the
preparation which most of its students lack and which would permit the students to participate in
a comprehensive educational program with certificate, degree and transfer objectives.

To reach a target enroliment range of 114,000 to 128,000 WSCH for the fall 2020 term and
8000-9000 FTES for that year, Compton need not simply speculate on the strategy required. It
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can point to a four year record of extraordinary enrollment growth, owed equally to favorable
external conditions and its own aggressive enrollment plan. Annually revised to address an
environment in flux, that enrollment plan sets target populations for focused outreach and
recruitment, adds programs and staffing to meet specified enrollment objectives, monitors
developments monthly, and ensures that all elements work together with ample funding.
Procedurally, the means are in place at Compton to generate consistent growth for the indefinite
future.

The substantive features of a long term enrollment management plan will include the following:

1. Raise enrollment rates in the eastern region of the district - to raise participation in
Paramount (now 7.6 per 1000 adults) and Lynwood (16.3) to the norm for the district
(currently 27) and eventually to parity with the city of Compton (now, 52);

2. Raise percentage enrollment of Latino students (now at 36% of total enrollment by
headcount) to parity with resident population in the district (now 62%);

3. Address the language barrier by increasing ESL courses and developmental offerings to
which ESL serves as a pathway;

4. Provide a record of marketable performance by increasing retention rates within terms to
80% and persistence rates across terms to 65%;

5. Intervene strategically in curricular areas which consistently underperform - e.g. to
increase in-course success rates for basic skills offerings (now, 45%) and online offerings
(also 45%) to the norm for all classes (60%) - in order to keep all students on pace to
reach their educational objectives.

6. Develop attractive off-peak evening and weekend class offerings, which currently
account for less than one third of enrollment, to a point of enrollment parity with daytime
peak offerings;

7. Raise the percentage of students taking a full time load (now, 16% taking 12-15 units) to
levels which would enhance the foregoing objectives.

In addition to focusing on the specific demographic groups mentioned above, the Compton
Center will be able to tailor the weight and distribution of its programming to meet the
distinctive needs of its district population. For example, as many as 40% of section offerings
have been and will continue to lie in the developmental courses designed to remedy deficiencies
in basic skills; vocational programs have also been weighted to meet demand in the surrounding
service area. Such programming should be subject to periodic review as demographics or
economic conditions change. The more successfully Compton adapts to its own niche market,
under the aegis of EI Camino, the less abrupt will be the transition required when accredited as a
college.

3. Facilities and Access to Technoloqgy

Over the past twelve years the Compton Community College District has made no additions to
its classroom inventory, nor has it significantly improved technological capacity in the buildings.
This lack of significant improvement has placed constraints on current enrollment. Long range
plans are underway for a complete re-design of the Compton campus buildings and facilities by
the year 2020, which would not only meet the instructional needs but also provide the look and
feel of a college attractive to students and which will help keep students on campus in the hours
beyond class time.
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Over the next ten years, the District plans to implement a campus reconstruction project broader
in scope and more ambitious in design than at any time since the original construction in 1952.
Educational needs and objectives, as specified in the Educational Master Plan, will serve as the
basis for a Facilities Master Plan organized along three dimensions. The first and most
immediate need will be to restore campus facilities to compliance with state and local standards
for safety. The safety imperative calls for replacing the campus utility infrastructure, which,
dating back to the 1950s, was not designed to meet the needs of the 21st century; for restoring
such comparatively recent structures as the Allied Health building, which have been the victims
of infrastructure deficiencies; and for replacing many original structures, such as the row
buildings, which no longer meet seismic safety standards. Over the next three years, a major
infrastructure project funded by the state will provide the foundation for the future ultimately
producing state-of-the-art instructional facilities.

Second, the district will need to accommodate substantial growth in enrollment, with the support
services it requires, on a campus essentially fixed in acreage. The current California-style layout
of the Compton site relies heavily on a lateral array of single-story structures to house both
instructional and administrative objectives. Conversion to multi-story classroom buildings would
multiply classroom space for a given footprint while retaining or even enlarging the green space
that gives the campus an attractive aesthetic. The same guiding principle would encourage
consolidating administrative and support services in a single accessible location, possibly around
a re-designed central quadrangle. Building construction would follow the infrastructure project
under a phased longer-term schedule.

Finally, construction for a distant future must be functional. Classrooms, for example, which
have traditionally been prisoner to the distinction between lecture and laboratory uses, must be
sufficiently flexible in design, in as many areas as possible, to allow for cross-over usage. If
Compton is to meet its goal of service to the community, it will also need a facility, such as a
performing arts complex, for large-audience community events that can also serve instructional
needs when classes are in session. If Compton is to create a "college atmosphere™ capable of
bringing students to campus for more than a class session or two, it will need well-designed
gathering areas, a student activity center, and lounge areas within instructional buildings to serve
the purpose.

The vision for the district as a whole calls for continuing what has become a major
transformation in the delivery of support services for students in the areas of enrollment,
instruction and student life. The facilities master plan includes provision for a one-stop student
service facility, which would integrate enrollment, registration, financial aid, counseling, and
access to records at a single site. Fortunately, technology has brought the campus closer to
making such cohesion a virtual reality than construction has to building the physical facility.
The new and the continuing students now have access to online resources to meet their
procedural needs that did not exist before the partnership. These developments will not obviate
the need for a single campus physical site. Instead, by streamlining communication across
multiple operations, they should enhance rather than replace the function of the on-campus
location. Here, as with other innovations, training for faculty, staff, and students will be the key
to success.
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To enhance functionality, facilities planning must carefully assess the role of technology over a
longer term horizon. Construction projects, with durations of several years between approval and
completion, run a continuous risk of investing in technological innovations that have given way
to the next generation before or shortly after construction has been completed. At Compton,
where capital projects have historically taken significantly longer to complete than initially
foreseen, the benefits of what may eventually become dated technology have been mixed. The
district imperative for the future will be to ensure that facilities and technology plans are
sufficiently transparent, integrated and subject to continuous revision to allow for strategic
adjustment before irretrievable commitments are finalized. Optimal use of technology will call
less for a prophetic institutional vision than for a fluid institutional process.

Until recently, Compton has lagged behind community colleges generally in such areas as online
registration/enrollment, distance education, and smart classroom construction. While some had
erroneously judged staff and students to be insufficiently computer literate to make use of such
advances, the partnership experience with EI Camino has proven this verdict at worst mistaken
and at best premature. For example, online registration and enrollment, virtually nonexistent at
the beginning of the partnership, has become the norm at Compton. A campus which had no
online or hybrid course offerings four years ago now offers more than 10% of its offerings
online. Today, online education is the fastest growing segment in the Compton schedule. Rapid
development in both areas was not an accident, but rather the product of a variety of aggressive
training programs for faculty, support staff and students alike. The focus of the institution’s
online program in the future will be to increase student success and retention rates.

Smart classrooms remain an elusive goal, but will be integrated into plans for new classroom
construction over the next few years. In all areas, funding for equipment will only be the first
step. Training in the equipment’s use and providing support to help employees innovate and lead
the way with emerging technology will be the ongoing imperative to maximize educational
benefit.

Even as enrollment grows over the longer term, Compton, like all other districts, will be
operating under severe economically imposed funding constraints. Because Compton has been
protected by supplemental recovery funds for the past three years, the restrictions imposed by
current California state budget difficulties require a sharper transition than at districts which have
already made years of adjustments during the current era of limits. These circumstances at
Compton will place a high premium on optimal use of resources to serve instruction, which
remains its core mission.

Efficiency of resources for instruction will be measurable on two fronts: student access and
student goal completion. Other things equal, reduced funding usually either reduces student
access by reducing course offerings or by forcing more students into available classes by
increasing average class size. The result of offering fewer courses would be both to make it
more difficult for new students to enroll and, for those who have begun their educational careers,
more difficult to complete their objectives in a timely manner. Such adverse consequences
should be partially offset by proportionately increasing distance education classes, which can
accommodate larger enrollments without impacting facilities, and by strategic direction of
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students to off-peak and off-campus classes with historically lower than average enrollments.

4. Developing and providing leadership opportunities for new

employees
Another challenge and opportunity facing both Compton Center and Compton Community
College District revolves around human resources. Current staffing levels in the instructional,
administrative and classified areas at Compton are comparable to those at other districts serving
approximately 5000 Full Time Equivalent Students. Compton enrolled 5303 FTES in the
academic year 2009-2010, but projections for 2010-2011 are approximately 7000 FTES - an
increase of 32% in a one-year period. Growth of such magnitude, ordinarily presumed to occur
only over a decade, will place significant strains on the institution. In preparing the eligibility
criteria for accreditation, several key staffing issues have been identified and will need to be
addressed in order for the Center to apply for eligibility. Of the 84 full-time faculty teaching in
the year 2009-2010, 41 are 60 years of age or over, and another 16 are 50 to 59 years old.
Therefore, two out of three full-time faculty will reach or approach the traditional retirement age
by 2020 and the additional and replacement positions which Compton will probably need over
the next decade may exceed the number of the entire current full-time faculty. A transformation
so great will force the district to revisit its mission, its curricular and program offerings, its
student and resident demographics, and the occupational outlook for its graduates. Training,
professional development, and preparing newer employees for the leadership roles in the
institution are a critical ingredient in the staffing plan.

Training both employees and students with technology is also going to be crucial as the campus
technology is upgraded. Virtual access to resources for students is growing faster than was
predicted years ago. On the academic side, though the culture for it has not yet fully arrived, the
CEC and ECC email network, now ubiquitous in online courses, will become the customary
form of extra-curricular communication between instructor and student in on-campus classes.
On the Student Services side, new and continuing students now have access to online resources
to meet needs; these resources did not exist before the partnership. While some resources are still
being developed, once in place, a centralized one-stop service site, online or on campus, will
prove not only convenient but an advance for the student in control of his/her student business.
By streamlining communication across multiple operations, the virtual access should enhance
rather than replace the function of the on-campus location. Therefore, here, as with other
innovations, training for faculty, staff, and students will be the key to success.

Technology aside, over the next decade the counseling faculty and staff are likely to assume the
most critical support role, not simply to keep pace with enrollment, but also because research has
established a very high correlation between student success, particularly in completing
objectives, and the ratio of students to academic counselors. With large numbers of students
inexperienced with the most efficient ways to meet their academic or vocational objectives,
Compton is especially vulnerable to the consequences of understaffing among its counselors.
Therefore, Compton’s long term staffing plan will include a concerted effort to redress this
deficiency.
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5. Consistency in Leadership Positions While Maintaining Flexibility For
Changing Community and Employees

The administrative structure at Compton, though comparatively lean when measured against peer
institutions, has in recent years been much less stable than customary, largely as a consequence
of the wholesale changes brought by state assumption of authority and the loss of accreditation.
Currently, the longest serving lead administrator has tenure of only four years, and the last of
several interim assignments has just been filled. Lines of authority, position titles and
descriptions, and organizational flow charts have been subject to continuous review and revision
in order to meet the needs of a novel arrangement in community college partnerships. As the
center moves closer to candidacy and re-accreditation, imperatives for the district will be to
reduce turnover and to provide the flexible and functional administrative organization required of
an autonomous college. A recent classification study reformulated classification standards, job
descriptions, responsibilities, qualifications and compensation for both the classified service and
administration. Looking ahead to a transformative decade, the district should anticipate the need
for periodic reviews of this kind.

Institutional flexibility must be folded into the structures that are being solidified. The Great
Recession in the U.S. and globally has been generating the conditions for a secular change in the
economy. In cyclical recessions, individual businesses perish and are replaced by new ones; in
the current downturn, for the first time in 40-80 years, whole industries may perish, with markets
not yet conceived to follow them. Community colleges have historically been the higher-
education engine of economic change, paring and adding courses and programs as the needs
arise. Most districts can only do so piecemeal. Compton finds itself in a unique situation with the
opportunity to build a new campus, to reconstruct its faculty, and to adjust its programming
dramatically. Compton is strategically positioned to create an essentially new college precisely
tuned to the needs of its community.

Course and programming adjustments over the next decade, which will be substantial given the
highly fluid environment at Compton, will call for a balance between two poles: the limits set by
the existing ECC curriculum in the early years and the need, over the entire partnership, to
accommodate comparatively rapid growth by reaching new constituencies. The district will need
to articulate standards for program maintenance, enhancement, or discontinuance, which in turn
lie strategically between its planning agenda and an extensively developed base of data on
particular programs. The critical imperative will be to put an institutional process in place for
making program assessments which go beyond the too often one-dimensional reliance on
enrollment trends at the expense of a comprehensive curricular vision.

At Compton as elsewhere, curriculum should be current, compliant with state standards, and
responsive to the needs of its community. Since, under the partnership, authority over curriculum
rests with EI Camino College (as the locus of accreditation), primary responsibility for meeting
the currency and compliancy burdens presently lies with EI Camino. Yet Compton is free and
encouraged to propose additions or amendments to program/course offerings following

El Camino procedures for curricular review. The Center has also begun to use innovative

El Camino student success programs, including the First Year Experience on a pilot-project basis
for self-selected students. The objective over the next few years will be to extend such
demonstrably successful initiatives to the broad population of students. Moreover, course
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offerings in such areas as Basic Skills, which remain essentially decoupled, will require
intervention from the Center to integrate them with each other and with the transfer, degree, and
certificate courses for which the Basic Skills courses should be treated as preparation. The
challenge will be to build from an advanced curriculum to ensure that its functioning is
seamlessly organic, so that courses may come to appear, both to instructors and students, not as
isolated patchwork units, but as contributors, each in its own way, to a single coherent
educational objective.

Comparatively painless enhancements to the curriculum, particularly with a view to outcomes,
will make the transition to accreditation more manageable. Therefore programs will call for
assessment directed, not simply at their internal procedural merits, but at their outcomes.
Innovations in pedagogy, instructional delivery, and technological assistance must justify
themselves by way of measurable improvement in student performance. Along with EI Camino,
Compton has made significant strides to date in writing Student Learning Outcomes for a large
percentage of offered courses and programs. Over the next few years, Compton will need to
assess SLOs and use them as a methodical means to track student progress and learning.

6. Focus on Student Achievement and Goal Attainment

The greatest challenge to the district in the next ten years will be to acculturate and educate
students who have come to the Center less prepared for college work than at other institutions. In
the five years since the partnership with EI Camino College District began, enrollment at
Compton will have grown from 2700 FTES to 7000 FTES, an increase of 190% - far greater than
any California community college over that period. Nevertheless, on the standard measures of
accountability, which include in-course success and retention rates, persistence in enrollment
over terms, and completion of degree, certificate and transfer requirements, Compton falls well
below even peer institutions. The disparity between access (bringing students in greater numbers
to campus) and success (in providing the conditions for students to meet their objectives in a
timely fashion) will, over the long term, be the measure of the institution's own success.
Although many students beginning their college education at Compton do so in Basic Skills
courses, the success rates in those courses have been much lower than those for degree courses,
transfer courses or the Center overall. Compton must recognize that every student for whom the
stay at Compton has become unduly prolonged or a dead end is a reflection of Compton’s own
failure to serve. As Student Learning Outcomes become incorporated in curricular and program
offerings, the last outcome - completion of student objectives - will be the ultimate measure of
institutional performance. This standard is quantified, by legislative mandate, in the project of
Accountability Reporting for Community Colleges (ARCC). Compton will need to set and meet
measurable improvement goals under ARCC for the next decade.

The next decade is likely to see a trend shift toward holding colleges more accountable for the
success of the students they enroll, relative to the funding they receive. To serve students well
with limited funds, Compton will need to place much greater weight than in the past on the
essentially logistical factors which enhance student success: organizing students with common
objectives into mutually reinforcing cohorts over several terms; coordinating the number and
timing of sections scheduled with the educational plans to which students have committed:;
targeting technological innovations to the precise needs of disciplines that would benefit from
them; scheduling supplemental instructors and integrated learning laboratories at times and in a
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central location which would extend their reach across the disciplines they serve; giving
enrollment priority in all classes to students within a term of their degree or certificate objective;
and developing a contract with students that guarantees a degree within two years to those who
complete their requirements under a set plan on a full-time basis.

With these changes, the links between academic programs and student services will be
strengthened. Student support services include programs such as Disable Students Programs and
Services, CalWorks, and Extended Opportunities Programs and Services/Cooperative Agencies
Resources for Education. These programs provide otherwise disadvantaged students with
resources to advance their educational objectives and have historically received their revenue
from state restricted categorical program budgets. In the recent past, state support for categorical
programs has declined over 40%, with no restoration in sight in the near future. This reduction
has come without a reduction student need. Therefore, to partially offset budget reductions, the
state has granted districts greater flexibility within their budgets to distribute funds across
programs. At Compton, which has many students enrolled in and benefiting from these
programs, what were once decisions made in Sacramento have become choices open to the
district. Over the next few years, Compton will need to plan for both the level of its total
commitment and the distribution of limited available funds to these programs.

Similarly, over the next few years, the district will be weighting a variety of intervention
strategies toward the two areas, Basic Skills and distance education, which have, to date, shown
the greatest discrepancy between access and performance. They bring the largest enroliments to
Center classes but the lowest success and retention rates.

Excerpts from the Student Success Plan
The CEC Student Success Plan includes strategies that address the four categories of the State’s
basic skills self-assessment:

A. Organizational and Administrative Practices

B. Program Components

C. Instructional Practices

D. Professional Development

Committee members identified six strategies that address the above categories —

1. Establish Student Success Committee & Administrative Leadership

2. Evaluate and modify/enhance the matriculation processes and policies focusing on
barriers to student success identified in the Basic Skills Assessment (“Chaffey Report™).

3. Provide support for discipline faculty to revise basic skills courses.

4. Provide academic support resources and services, including tutoring, in all disciplines as
appropriate.

5. Institutionalize and expand learning communities.

6. Improve support provided to Career and Technical Education (CTE) areas.

They have defined objectives for each and have begun identifying individuals who will be

involved as well as projected timelines and budgets. This effort will be continued over Summer,
2011.
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Committee members have worked diligently, reaching out to other campus representatives, to
ensure that the plan will lead to system and organizational changes that are needed to help
students achieve their goals. It is understood that the CEC Student Success Plan is dynamic and
will change as necessary to accommodate changing student needs.

Enrollment Projections

‘Enrollment’ is a term covering a variety of conditions. Students enroll at Compton full time or
part time; on weekdays or evenings or weekends; at regular or intermediate sessions; in on-
campus, off-campus, or online courses; for associate degrees, transfer or vocational training; for
Basic Skills or specialized programs; or for employment promotion or re-training for
occupational change. The term itself is measured in several ways. Unduplicated annual
headcount, the most common figure given in most college publications, will count each student
once in an academic year, regardless of the number of courses taken or terms enrolled.
Unduplicated headcount draws no distinction between full time and part time students. The full
time equivalent student (FTES) is an annual measure of student contact hours in classes. One
FTES is equivalent to 525 contact hours, which in turn is the product of a full time 15 hour
weekly course load and the number of weeks (35) in the two traditional-calendar regular sessions
(fall and spring). FTES is the measure used for state general fund allocations to community
college districts. The weekly student contact hour (WSCH) is calculated on the same unit (the
class contact hour) as FTES, but without a divisor and on a weekly basis over a single term
(rather than annually). WSCH forms part of the measure used to determine funding for facilities
projects. FTES and WSCH record the same phenomenon, factored differently. As a rough
approximation, in a district using a 16-week regular session calendar, as EI Camino and
Compton do, WSCH for one regular term will be a multiple of 34 times the FTES for that
session.

Charted below is the enrollment trend at Compton, measured in FTES, for the five
fiscal/academic years from 2006-2007 through 2010-2011.
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Resident and Nonresident Students FTES
Academic years 2006-2007 through 2010-2011
2010-2011 FTES PROJECTED

2006- | 2007- | 2008- | 2009- | 2010-
RESIDENT FTES 2007 | 2008 | 2009* | 2010% | 2011

TOTAL (RFTES
( ) 2,695 3,347 5,000 5,303 7,050

2006- 2007- 2008- 2009- 2010-
2007 2008 2009* 2010* 2011

154 210 232 235 138

NONRESIDENT
FTES (NFTES)

2006- 2007- 2008- 2009- 2010-
TOTAL FTES 2007 2008 2009* 2010* 2011

2,850 3,557 5,232 5,538 7,187

*Please note: the CEC borrowed 452.09 Credit Resident FTES from Summer 2009 and reported on the amount in
2008-2009. The amount was paid back in 2009-2010.

Figure 1 - FTES profile 2006-2007 through 2010-2011

Resident and Nonresident
FTES
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FTES calculations are as reported to the Chancellor's Office on attendance accounting Form 320,
but with borrowed FTES restored to the years in which it was actually registered. (“Borrowed”
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refers to the practice of counting some [summer] FTES in courses that span the end of an
academic year as being earned in the academic year in which a course finishes, rather than being
earned in the academic year in which the course began.) The chart above shows a trend without
parallel among California community college districts. From a nominal pre-partnership
enrollment of 6400 FTES in 2004-2005, actual enrollment (which includes subtracting FTES
borrowed from the following summer) was approximately 5700 FTES. Following 2004-2005,
Compton suffered a free-fall decline over the next two years of more than 50%. The first year
reduction was a consequence of the ACCJC decision in June 2005, to terminate accreditation at
Compton, and the second followed formal termination in August 2006. However, the following
years saw a recovery virtually as rapid. During the recovery years, the district remained under
state management as the college closed and re-opened as a center under the oversight of El
Camino Community College District. The latest enrollment numbers from 2010-2011 far surpass
the enrollment level of Compton College prior to the loss of accreditation.

The charts below take a conservative approach to future enrollment growth, in accordance with
the current estimates of the state budget. Actual enrollment for 2009-2010 reached a point not
anticipated for another two years; and enrollments in 2010-2011 attained a level not previously
expected until 2014-2015. However, with significant state funding reductions, the scheduled
enrollment for 2011-2012 will be approximately 6000 FTES. Looking forward, the following
projections assume a future annualized growth rate until 2020 of approximately 3.4%. This
projection means annual FTES will be 8135 in 2020 and WSCH for the fall term in the same
year of over 114,000.

Figure 2- Forecasted Growth of Credit FTES. Assumes 3.44% growth after the scheduled 2011-2012 FTES of 6000.

Projected FTES
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Source: HMC Architects, El Camino Community College District, Office of Academic Affairs
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Part Il — Program Summaries

Program Summary Overview

Part 11 of the Educational Plan is a collection of program summaries that were developed by the
faculty, staff, and administrators of the disciplines and departments listed below. These program
summaries are a collection of future-oriented opinions using forms from the planning consultant
that solicited discipline or departmental trends and projections over two time periods - one to
five years and six to ten years. The forms and departmental program reviews provide the Center
with a consistent reporting process for analyzing future needs. These summaries of trends and
projections are critical to the development of the other plans in this document, especially the
Facilities Plan and the Technology Plan.

Academic Programs

Behavioral and Social Sciences/ Creative and Performing Arts Division

Administration of Justice

The Administration of Justice Program provides the courses that are necessary for transfer, as
well as the completion of the Associate in Arts degree and the Certificate of Achievement.
Television and other forms of the media can be credited with contributing to the heightened
public interest in criminal justice. Program enrollment has doubled in the last three years, and
this enrollment growth is especially visible in the AJ 100 (Introduction to Administration of
Justice) course. In order to meet the student demand for AJ 100, in the fall of each academic
year, we offer two sections of AJ 100, one on campus and one online, and, in the spring, we offer
three sections of AJ 100, two on campus and one online. Administration of Justice 100 is
required for all AJ students pursuing an Associate of Arts degree, those preparing for transfer
and those seeking immediate employment.

Attrition is high in the AJ 100 course. In order to reduce attrition and ensure student success, we
are seeking funding for a tutor from the Enroliment Management Grant. The use of technology is
also vital to student success; therefore, the program needs smart carts and smart classrooms in
order to increase success. A budget allocation is required in order to purchase the smart carts.

The AJ program will be moving into a new building in 2015-2016, along with the other social
science disciplines, and the AJ faculty will have access to smart classrooms in the new building.
There is only one full- time AJ instructor. The other faculty members are adjunct instructors. The
hiring of new faculty, both full- time and part- time, will be necessary in the next three years.

History

The History Program offers a range of lower division courses that meet general education
requirements for the associate degree and for transfer certification. All courses for the history
major are provided. Courses offered include United States history, African and African-
American history, world history, Chicano history and the history of Mexico. Enrollments are
consistently high and both United States and world history courses are also offered online.
Additionally, the history program is one of the key components of the First Year Experience
program.

Page 13 of 50



History 101 is the most heavily enrolled course and additional sections of History 102 should be
considered. Over the last several years history courses have filled and closed well before the
start of session, indicating that additional sections, if offered, would fill quickly as well.

In order to reduce attrition and ensure student success, we are seeking funding for a tutor for both
History 101 and 102. The use of technology is also vital to student success; therefore, the
program needs smart carts and smart classrooms in order to increase success. A budget allocation
is required in order to purchase the smart carts.

The history program will be moving into a new building in 2015-2016, along with the other
social science disciplines, and the history faculty will have access to smart classrooms in the new
building.

There are currently three full-time faculty, all of whom are approaching retirement age, and a
number of adjunct faculty. The hiring of new full-time faculty in the next three years will
become necessary and consideration should be given to candidates with subject expertise in areas
not currently taught at the institution, such as British, European, and Asian history.

Human Development and Psychology Program

The Human Development and Psychology Program offers courses that fulfill general education,
transfer and associate degree requirements. The courses prepare students for career opportunities
in fields such as teaching, education, research, and/ or clinical practice. Psychology courses are
designed to provide students with the ability to survey theories critically, use descriptive and
inferential statistics, design and conduct research, and write reports using analysis,
argumentation and proper psychological style.

Human Development courses are designed to empower students to become active learners who
demonstrate personal responsibility and make wise choices in determining outcomes for success
in college, careers and life. Human Development courses also interweave student growth in
essential soft skills, such as self- awareness, motivation and self- discipline, with learning
strategies for academic success.

Psychology courses are taught by part-time and (one) full-time faculty. Human Development
courses are taught by part-time instructors only. Enrollment in this program has been
consistently high, and in the past three years, course offerings have been expanded to meet
growing student needs. The hiring of a full-time Human Development instructor and additional
Psychology instructors will be necessary in the next three years to meet the increase of course
offerings.

Upgraded classroom technology is critical to the quality of instruction in the future. The goal of
the program is to use technological advances to improve classroom instruction and support four
key components of learning: active engagement, participation in groups, frequent interaction and
feedback. Equipment such as smart carts must be purchased as a short term goal to accomplish
this goal. The Psychology and Human Development program will be moving into a new
building in 2015-2016, along with the other social science disciplines, and the program’s faculty
will have access to smart classrooms in the new building.
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Music Program (Including Commercial Music)

The music department’s enrollment has increased during the last five years. The department
needs adequate facilities and proper classroom equipment to accommodate the growth. For
example, the piano classes have steadily increased in enrollment, but there are only 16 pianos to
accommodate the 27 student enrollment. There is the need for properly equipped practice rooms
for students who enroll in courses such as piano, guitar, voice, band and other instrumental
ensembles. At the moment, there are seven practice rooms. Only two are available for practicing.
The others are currently used as storage spaces.

The department is in dire need of audio/visual equipment and a classroom projection system for
courses such as Music Appreciation, Survey of Jazz, and Music History. Additional needs
include a copy machine, sheet music, a white board for room Y82, and a budget for the long term
maintenance of pianos (i.e., tunings) and Band instruments. The Commercial Music area needs
additional memory for the computer lab. The current operating system for these computers
requires at least 2 GBs of RAM. However, the computers in the lab have only 1 GB RAM each
installed. There are approximately 18 computers that need additional memory.

Lastly, the problem of properly functioning classrooms in the Y building continues to plague the
music department. Having to teach classes while the roof leaks is not conducive to the learning
environment, or to the retention and success of students. Room Y99, Y82, and Y80 need a
functional AC/Heating system. The rooms are either too cold or too hot during class sessions.

Political Science

The Political Science Program continues to have growing enrollments. The core courses meet
general education, graduation and transfer requirements. The department continues to offer
courses on civil liberties and civil rights and has considered offerings of Political Science 1
(Governments of the United States and California) in recent years to meet growing student
interest in this delivery mode. The department intends to develop a political theory course to
meet the needs of majors who plan to transfer to the University of California system. The
department has two full-time faculty members. Adequate classroom space exists for the program
and technological needs remain minimal. Plans for smart classrooms with state of the art
technology have not been made.

Social Science

The Social Science Program includes the disciplines of Anthropology, Economics, Ethnic
Studies, Sociology and Women’s Studies. Although the Social Science construct is multi-
disciplinary, and the disciplines share common concepts, each discipline has its own distinct
theoretical perspective and independent courses.

Compton Center offers introductory cultural and physical Anthropology courses online and on
campus. The study of Anthropology enables students to comprehend and analyze both the
historical and current physical and cultural aspects of the diverse peoples of the world. The two
Anthropology courses offered fulfill general education and associate degree requirements. As
enrollment grows, Archeology shall be added to the curriculum.

Introductory courses in Macroeconomics and Microeconomics are offered online and on campus.
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These courses provide students with a foundation in Macroeconomics and Microeconomics
theory. They satisfy the general education requirements for transfer and for the Associate in Arts
degree. Enrollment online is growing faster than on campus. If this trend continues, we will
increase the number of online sections accordingly.

Ethnic Studies 1 provides an academic exploration of the effects of white privilege and
institutional racism, socio-economic marginalization, political disenfranchisement and
ethnocentrism on American society. It is the only Ethnic Studies course offered at the Center,
and it fulfills general education and Associate in Arts degree requirements. Generally, two
sections of the course are offered each semester. We anticipate an increase in enrollment in
Ethnic Studies classes as the Center’s overall enroliment increases.

Sociology students are introduced to the major sociological concepts and theoretical perspectives
on social problems, social life, the family, race and ethnicity and crime and criminality as they
pertain to individuals and groups in the society. The introductory course, Sociology 101, is one
of the most popular general education courses on campus. Each semester multiple sections of the
course are offered online and on campus. Each section offered is regularly filled to capacity. All
sociology courses fulfill general education transfer requirements and Associate in Arts degree
requirements. As enrollment continues to increase, we will expand our offerings. Our goal is to
offer a curriculum of sociology courses sufficient for students to complete a major in sociology.

Women’s Studies 1 is the only Women’s Studies course offered at the Center. The course allows
students to examine the social construction of gender, sexuality, the representation of women in
American society, the role of women in American institutions and the history of feminism and
feminist thought. When it was first offered, only one section was scheduled. As the enrollment in
the course expanded an additional section was added. We anticipate more student interest in the
future that will lead to additional sections being offered and the addition of other courses in the
discipline of Women’s Studies.

Most of the instructors who teach in the various disciplines of the Social Science Program utilize
technology. Currently, the purchasing of Smart Carts is vital to the program. We are scheduled to
move into a new building in 2015- 2016. Smart classrooms will be available in the new building.

Creative and Performing Arts Program (CAPAP)

All of the CAPAP departments - Art, Dance, Film/Video, and Theatre - investigate accepted
historical and traditional educational practices and production and presentation examples as well
as explore the more contemporary world of mixed and multi-media, digital media, and 3D visual
and kinesthetic perspectives. This program speaks to contemporary problems and solutions
through original and contemporary works and digital media, always with the express intent of
probing the deepest truths of human action, character, and expression.

The program’s planning includes the linking of course work and presentations; the streamlining
of the respective discipline majors requirements; the careful articulation and institutionalization
of production, presentation, recital, concert, and exhibit season that features all the departments’
latest digital media; the building of community relationships, including an active Advisory
Board; the gaining of external funding for scholarship and program support as well as capital and
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facility improvements and expansion, including the acquisition of up-to-date digital and media
equipment; the partnering with surrounding studios and businesses as well as four year colleges
and universities in order to create job and educational advancement opportunities; the
establishing of 2+2 programs for promising high school students as they transfer and adding a
third component (2+2+2) for the last two years of a Bachelor’s degree; and the adding of a full-
time certificated Stagecraft teacher/Technical Director to handle the technical needs of the area
programs and to build a job-intensive technical theatre program with emphasis on set building,
entertainment lighting, and stage management.

The program envisions a complete delivery system, housed in appropriately renovated and
maintained facilities, with regularly scheduled and habitual art exhibitions; dance recitals and
concerts; film shorts and finished video projects; recitals, musical theatre concerts, and guest
artists; theatre productions featuring traditional as well as original work; and the like.

Over the past few years, Art, Film/TV, and the Dance departments have experienced growth in
FTES, but expect to continue at approximately the current levels. Theater may continue to grow.

Dance (Part of Creative and Performing Arts Program)

The Dance Program at the Compton Center offers a diverse and comprehensive dance education
program. The dance curriculum addresses the dance major and minor requirements for the A.A.
Degree in Fine Arts. Courses that are offered range from ballet to Ethnic Dance, Dance
Appreciation, History of Dance 20™ Century, Commercial Dance and Pilates.

Since 2008, enrollment has increased by 3% and enrollment is steadily increasing each semester.
As the enrollment grows, the need for qualified instructors and classroom space grows. The
hiring of new faculty, both full-time and part-time, will be necessary in the next three years.

The dance studio is in dire need of repairs and upgrades, such as wall construction, floor repairs
and paint. Separating the existing room into two separate classrooms for dance and Pilates
classes is necessary. State of the art audio and visual equipment and a permanent space equipped
with industry- level hardware and software are vital to the continuing growth of the program.
These renovations and improvements will give the Dance Department an identity separate from
the gymnasium below. This will help us provide quality education and growth for our students.

Humanities Division

Communication Studies and Journalism

The Communication Studies and Journalism program’s goal is to develop oral and written
communication skills and prepare students to accurately compose and edit various articles and
stories. This program will assist students to develop personal, business, and professional
communication skills in individual, interpersonal, and group situations.

The communication studies program has doubled in the last 5 years. Each semester, at least 5
sections of COMS 1 class are offered and a variety of degree-based courses are offered each
semester. The only full-time COMS instructor retired at the end of 2011 school year, and there is
need to hire at least 2 full-time instructors to strengthen the department’s offerings. The
Journalism course offerings have been limited and each semester the one section of JOUR 1 is
canceled because of low enrollment.
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English and Academic Strategies

The English-Academic Strategies program creates a learning centered environment that
encourages students to think critically and rationally, write effectively and communicate
eloquently in an array of cross-cultural, professional, and social contexts, and to be socially
adaptable in different situations. The program facilitates students to transition from ESL studies
to mainstream English courses and ultimately to transfer to 4 year institutions.

The development writing program has doubled its course offerings in the last 5 years. However,
courses that fulfill degree requirements have not been successful because, each semester, upper-
level degree courses are canceled because of low enrollment. Furthermore, a designated writing
center is essential to provide supplemental support to writing students. Usually Academic
Strategies courses are taken by student to maintain their full-time status. However, more
coordination will need to be done to encourage writing students to take AS classes concurrently
with their writing and reading courses.

English-Reading

The English- Reading program is designed to assists students to improve their reading and
thinking abilities through increasing student comprehension, vocabulary, reading speed, and
study and test-taking techniques. The skills that they will acquire will prepare them to analyze
and comprehend interdisciplinary texts written at the college level. Additionally, the skills that
they acquire will enhance their interest in reading, not only for college preparation but for
personal interest and enrichment.

In the last 5 years, the sections of English 84 and 82 have doubled in number. The number of
sections for English 80 has remained the same at three sections each semester. With increased
section offerings, the problem of accommodating a class size of 35 to 40 students has become
difficult. Currently, the Reading lab houses 30 computer terminals, which does not accommodate
a class of 35 reading students. Another lab needs to be made available. The alternative lab in the
Voc Tech building proves to be ineffective since faculty have to walk their students across
campus to get to the lab in the VT building.

English as a Second Language

The ESL program is an integrated curriculum designed to develop and strengthen basic reading,
writing, listening and speaking skills for native, limited, and non —proficient English speakers.
The program provides a sound and equitable program for a diversified student population so that
students can attain their educational goals and be productive members of their community.

The enrollment in the non-credit ESL program has been better than the credit ESL program. The
anecdotal reason why the credit ESL program is slow to grow is that the Assessment Center is
not staffed with Spanish speaker personnel to assist Spanish speakers who are unsure of which of
the two programs they should take. More funding should be made available to hire a full-time
bilingual placement center coordinator to assist in administering the right test to prospective ESL
students.

Foreign and Sign Languages
The Foreign and Sign Language program is designed to prepare students to obtain instruction in
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various forms of communication either through mastery of foreign languages or through sign
language. The program prepares students to become proficient in speaking, reading, and writing
in various languages and learning skills to work with the deaf and hearing impaired.

Currently, the primary courses taught in the foreign languages department are Spanish courses.
The department offers an average of seven sections of Spanish 1, one section each of Spanish 2,
3 and 4 and most recently, Spanish 21AB and 22AB have been added to the schedule. Spanish
52AB and 53AB have recently been added to the spring 2011 schedule to encourage native
Spanish speakers to take these courses as they will be more challenged.

The sign language department is significantly smaller and offers an average of 3 sections of
SLAN 15 and 1 section of SLAN 16. This program has increased enrollment in the last two years
and it is projected to grow even more in the next two years.

Philosophy and Humanities

The Philosophy and Humanities program prepares students to develop critical thinking skills in
logic, ethics, philosophy of religion and philosophy of law, and understanding of historical,
descriptive, interpretation of film, drama, music, literature, painting, sculpture, and architecture.
The program will provide students broad knowledge that they can apply in their personal and
professional lives.

Currently, online Philosophy courses are showing increased enrollment compared to on-campus
courses. All philosophy courses are taught by part-time faculty. Similarly, Humanities course
offerings are also taught by part-time faculty and, except for one on-campus HUML1 course, all
others are online courses.

Mathematics & Natural Sciences Division

Astronomy/Physics

The mission of the astronomy/physics program is to offer quality educational opportunities for
students by providing courses that transfer to four-year institutions and offering associate degree
courses that meet general education requirements. Skills emphasized are: basic knowledge of the
major fields of physics, experimental skills, information handling skills, communication skills,
scientific method and approach, and organizational skills. The program offers a range of lecture
and laboratory courses from calculus-based engineering physics to a non-mathematical
presentation of the principles of physics for the non-major, thereby fulfilling the needs of both
the physical science and biological science majors. Several math courses such as Math 170, 180,
190 and 191 need to be offered each semester to provide a base of students for the program. The
main strength of the physics department is the strong academic program, which is supported by a
strong support staff. The faculty has carefully developed the classrooms to support instruction.
However, more can be done with increased funding. Ongoing strategies to improve the
astronomy/physics program include the continued upgrading of the laboratory experiments in the
lab sections, and ongoing curriculum review.

Biological Sciences
The mission of the biological sciences program is to (1) offer quality educational opportunities
for students by providing courses that transfer to four-year institutions, (2) provide associate
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degrees and certificate courses that meet general education requirements, and (3) prepare
students for entry into various health related fields and programs. The learning outcomes
expected from students completing the biological sciences curriculum include: rich and current
content knowledge, technical abilities to use appropriate scientific equipment, proficiency in
expressing scientific content in written form, ability to apply the scientific method, and improved
confidence and student attitudes toward biological sciences.

Advances in biotechnology, needs in the health care industry and the federal science goals
require the program to keep pace with industry demands. In order to accomplish this goal, the
program requires new laboratory equipment and laboratory spaces. Unfortunately, due to state
funding restraints, funding is not commensurate with the growth we have been experiencing. The
lack of expanded laboratory space has placed a limit on the number of courses that can be
offered and thus the number of students that can be served to meet industry and university
demands. The biological sciences program budget can no longer simply absorb the cost of
buying laboratory materials, which include: dissection specimen, chemicals, latest/ modern
equipment, and equipment maintenance and consumables.

The biological sciences program proposes to introduce the following courses to provide students
with a robust and complete set of offerings: molecular biology, principles of biology, human
genetics, Anatomy and Physiology | and |1, and hybrid courses in General Biology, Human
Anatomy and Human Physiology. These offerings and continued modernization of the program
will provide students and industry the much needed support and workforce for the coming years
and decades.

Chemistry

The Chemistry program mainly supports the biological sciences. The current focus is on
providing chemistry to allied health majors although we have successfully offered preparatory
chemistry over the past two years. Projections indicate that the demand for allied health related
courses will increase with the increased demand for health care professionals to care for an aging
population which includes not only preparing students for nursing programs but health-related
professional schools as well. The need to introduce supplemental instruction and other academic
support services is needed to accommodate the increasingly diverse needs of the students.
Growth in this area while desired is hindered by staffing and facilities. Recent retirements and
fiscal situation have put the program at a disadvantage. The program needs full-time faculty to
provide direction as the long-term goal is to begin to offer general chemistry. Current facilities
inhibit growth as there are only to labs and no lecture classrooms dedicated to the chemistry
program.

Earth Sciences

The Earth Sciences Department now offers an increased number of courses in geology also one
course in geography. In addition to an increased number of Geology 1 (physical geology) &
Geology 3 (physical geology laboratory), Geology 15 (natural disasters) and Geography 1
(physical elements) are additions to the programs’ course offerings. All the aforementioned
courses suit students by meeting course requirements in physical science, in order to receive an
associate’s degree or transfer to a four-year college or university. Tutors, supplemental
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instruction & any other program support are needed to foster student success. Continued growth
in the geology program is limited by the lack geologic/geographic materials available, staffing
and college statewide budget-cuts.

Mathematics

The mission of the mathematics program is to provide instruction and support for students
learning mathematics at all levels: basic skills, pre-collegiate and college level mathematics. The
overarching outcomes for mathematics are for students to learn mathematics, pass their courses,
prepare for later study of mathematics, and the use of mathematics in daily life and the
workforce. Learning outcomes for mathematics are specific for each course, and are most often
in one of these categories: mathematical concepts, problem-solving abilities, mathematical
versatility, calculations, communication skills, learning skills, and application. Transfer-level
courses are well-articulated with both CSU and UC. The class schedule meets the needs of
students; as courses are offered from early morning to evening and on weekends.

The mathematics faculty are using and wish to use more technology in their courses, so there is a
great need to expand smart classroom technology. Keeping pace with technology and the latest
technological tools available in delivering instruction, as well as for student use, presents an
ongoing budgetary challenge for both the institution and the student.

Most math courses will have conducted an SLO assessment and evaluation by the end of 2010-
11. Collaboration with other areas (particularly Counseling, Human Development, English) that
work with basic skills students will be increased; as well as collaboration with outside agencies
such as with U.C.1.-Saturday with Scientists program, and with JPL in the JPL Undergraduate
Scholars (JPLUS) program.

Career & Technical Education

Automotive Technology

The automotive technology program prepares students for in the field and provides upgrade
opportunities for currently employed personnel. By completing the degree or certificate
requirements, the student will gain proficiency in safety practices, automotive services, testing,
troubleshooting, brakes, suspension, wheel alignment, engine tune-up, electrical systems, fuel
systems (carburetion and fuel injection), emission systems, transmissions, drive train, engine
repair, engine rebuilding, automotive machining, and air conditioning. Competencies will be
assessed regularly in accordance with Automotive Service Excellence (ASE) standards. A
student completing degree or certificate requirements may expect to enter the Automotive
Industry as technician in automotive service. In the next three years the Center will be NATEF
certified which is the industry model and standard of excellence.

Automotive technology is increasing in sophistication and it is recommended by the automotive
industry that those seeking work in the automotive service complete formal training in a
postsecondary vocational school or community college. Most employers regard successful
completion of vocational training in automotive technology as the best preparation for trainee
positions. Employment of automotive service technicians and mechanics is expected to increase
by 5 percent between 2008 and 2018, slower than the average for all occupations. Continued
growth in the number of vehicles in use in the United States will lead to new