COMPTON COMMUNITY COLLEGE
PROGRAM REVIEW
PSYCHOLOGY DEPARTMENT

2014 - 2017

Submitted by David McPatchell & Dr. Tom DeHardt



1. Overview of the Program (SECTION 1)

A. Program Description

Relation to College Mission and Strategic Initiatives
The Psychology Program fulfills the College’s mission and aligns with several of the College’s strategic initiatives in
the following ways:

Mission Statement for the Psychology Program

The mission of the Psychology Department at Compton College is to prepare students with knowledge and
applications to psychology majors, as well as other students who take psychology courses as a requirement,
prerequisite, or elective for other majors, basic knowledge of psychological principles that they can apply in their
chosen careers and to everyday life situations. The goals and mission of the department align with the mission of the
college, which is to offer a quality, comprehensive educational program with supplementary student support services
which aim to ensure the educational and professional success of the students in our diverse community.

Compton Community College Mission Statement

Compton College is a welcoming environment where the diversity of our students is supported to pursue and attain
academic and professional excellence. Compton College promotes solutions to challenges, utilizes the latest
techniques for preparing the workforce and provides clear pathways for transfer, completion and lifelong learning.
Program Description

There are eight courses offered which are taught by two full-time faculty and up to six part-time faculty.

The Psychology Program is designed to provide students with a foundation in the science of psychology. Psychology
majors will acquire the ability to survey theories critically, research the major areas of psychology, use descriptive
and inferential statistics, design and conduct research, write reports using analysis, argumentation, and proper
psychological style, and apply psychological knowledge and principles to real-life situations. Students will to be able
to communicate their knowledge and application of psychological principles, research methodologies, and statistics
in both written and oral format. The major prepares students for further study in psychology at the bachelor’s and
graduate levels and for career opportunities in teaching, in research, and/or in clinical settings.

The Psychology Program has a strong academic emphasis that requires students to comprehend the importance of
scientific inquiry in the study of human behavior.

The following courses are offered in the Psychology Program:

Psychology 5 General Psychology

Psychology 8 Social Psychology

Psychology 9A  Introduction to Elementary Statistical Methods for the Study of Behavior
Psychology 9B  Experimental Methods in the Study of Behavior

Psychology 10  African American Psychology

Psychology 12 Human Sexuality

Psychology 15 Abnormal Psychology

Psychology 16  Lifespan Development



All psychology courses are offered as face-to-face courses with several also offered online. All of the courses have
been articulated for the CSU and UC systems, except Psychology 5H, which is articulated for the CSU system only.

The Chancellor of the California Community College system approved the Associate in Arts for Transfer

(AA-T) degree in 2012. The Psychology Program adopted this degree on July 26, 2012. Besides completing the
usual AA requirements, the students earn the AA-T psychology degree by completing 20 — 21 units in psychology,
including 11 units from the core psychology courses of Psychology 5, Psychology 9A, and Psychology 9B. The AA-
T in psychology prepares students for further study in psychology at the bachelor’s level and ultimately, the
department faculty intend, at the graduate level.

The Department has also built a strong working relationship with the EI Camino College Torrance faculty. We will
continue the relationship and meet once a year with the EI Camino College Psychology Department faculty to
receive updates on curriculum, teaching strategies and professional meeting updates. This will continue once we
become officially Compton Community College.

Degrees Offered
The Psychology program leads to a AA-T Degree.

The number of AA-T degrees in psychology annually conferred from 2014-2015 through2017-2018 are listed in the
table below:

Associate in Arts for Transfer (AA-T) Degrees Awardedin Psychology

Academic 2014-2015 2015-2016 2016-2017 2017-2018
Year

Degrees 10 17 26 21
Awarded

It should noted that in 2015-16 Compton College declared 5 psychology majors. 2017-18, 11 psychology majors
were declared.

ECC Major Requirements
The ECC major requirements are: Psychology 5, 8, 10, 12, 15, 16, 9A, and 9B courses. These courses are all offered
over a two year time span. AA-T degree in Psychology is offered.

Administrative Organization

At the Compton College the Psychology program is under the supervision of the Division Chair of Health, Natural
Sciences and Human Services, who, in turn, reports to the Dean of Student Learning, Division 1. All divisions are
accountable to the Vice President and President of Compton Community College.

The Psychology program consists of full-time and adjunct faculty who teach in accordance with the official course
outlines of record approved by the EI Camino College Curriculum Committee. Representatives of Compton College
serve on this committee in periodic review, updating course content and accepted textbooks. Psychology faculty
regularly attend Psychology department meetings at the EI Camino College, evaluate the same student learning
objectives, and follow the same student learning outcome assessment schedule.



B. Previous Recommendations

tat f Recommendations from the 2013 Psvchol Program Review

1. At least once per year, present a workshop for psychology students which covers the following areas:
employment opportunities in Psychology with two- and four-year degrees; graduate work in Psychology; and
research and presentation opportunities for our Psychology majors.

Status: Active

One FT faculty member has consistently (once or twice per semester) offered informational sessions for students
regarding careers in psychology and graduate work in psychology. The same FT faculty member has arranged yearly
Symposiums where psychology students present their original research.

2. Research opportunities for faculty to improve their online skills on a continuing basis.
Status: Abandoned
This recommendation will be revised and incorporated into the 2017 Program Recommendations.

3. Encourage individual faculty members who are preparing course reviews to request input from all other
psychology faculty members regarding the course coverage of changing trends in psychology.

Status: Active

This has been done by some faculty members, but not all. This recommendation will be revised and incorporated into
the 2017 Program Review Recommendations.

4. Re-establish the Psychology Club for the Compton Center.
Status: Abandoned
This recommendation will be revised and incorporated into the 2017 Program Recommendations.

5. Encourage faculty members (full-time and part-time) to participate in a bi-monthly brown bag colloquium.
Each faculty volunteer could take a turn to lead the group. The topic could be a discussion of new research,
improved teaching methods, and the like. Some majors and/or future members of the Psychology Club could
also be invited to attend.

Status: Abandoned

The department did implement this, beginning with brown bag colloquiums once per semester. There was some FT
and PT faculty participation, but less than what was hoped. This recommendation will be revised and incorporated
into the 2017 Program Review Recommendations.

6. Encourage faculty members to actively participate in the growth of the Psychology program. Psychology is
a popular topic of study among undergraduates and, based on the data presented, EI Camino Compton
Center has a strong program — faculty should be encouraged to participate. All faculty should be encouraged
to present innovative ideas to make the program stronger and to allow the program to grow.

Status: Abandoned

This recommendation will be revised and incorporated into the 2017 Program Recommendations.



2. Analysis of Research Data (SECTION 2)

Data in this review is derived from three sources, all provided by Institutional Research Department for
2013-2016 and is analyzed by psychology faculty who teach in all course areas.

A) Head count of students in the program (Table 1. Fall Terms Student Headcounts)

Fall Terms 2013-2016 | Compton
Student
Term Population
2013 2014 2015 2016 Fall 2016
Term Headcount 627 763 | 785 850 7,701
Gend F 73.4% 71.7% 71.8% 72.4% 63.4%
ender
M 26.6% 28.3% 28.2% 27.6% 36.2%
African-American 35.7% 37.2% 29.9% 24.1% 34.6%
Amer. Ind. or Alask. Native 0.0% 0.0% 0.1% 0.2% 0.2%
- Asian 2.7% 2.8% 2.2% 4.4% 4.7%
E Latino 55.5% 54.5% 61.8% 66.7% 53.7%
c
é Pacific Islander 0.6% 0.8% 0.5% 0.8% 0.7%
White 2.4% 2.2% 2.5% 0.8% 2.9%
Two or More 2.4% 2.1% 2.8% 2.6% 2.7%
Unknown or Decline 0.6% 0.4% 0.1% 0.4% 0.5%
<17 0.0% 0.1% 2.8% 5.6% 0.6%
17 1.0% 2.4% 2.9% 10.2% 2.2%
18 8.8% 8.9% 9.3% 9.6% 7.5%
19 14.5% 14.5% 13.4% 14.0% 9.2%
o 20 14.4% 11.9% 13.0% 9.5% 9.8%
3 21 11.6% 10.7% 9.7% 8.6% 9.5%
3 22 9.6% 7.2% 10.2% 7.5% 7.5%
g 23 7.0% 6.7% 4.2% 6.0% 6.3%
Ea 24 5.1% 6.3% 4.2% 3.9% 5.9%
25-29 11.8% 15.3% 15.4% 13.9% 16.5%
30-39 11.0% 10.1% 7.6% 7.2% 13.9%
40-49 3.7% 4.2% 4.2% 2.4% 6.5%
50-64 1.4% 1.3% 2.4% 1.5% 3.6%
65+ 0.2% 0.3% 0.6% 0.0% 0.4%
ﬁ T Full-time 43.7% 38.3% 35.9% 35.3% 25.5%
O 3 | Part-time 55.7% | 57.4% | 57.3% | 48.2% 73.3%
< College degree 4.5% 7.1% 5.0% 6.9% 10.0%
>
3 HS Grad 90.0% 86.4% 85.2% 74.8% 81.6%
(%]
€ Not a HS Grad 0.5% 0.0% 0.3% 0.0% 0.4%
[7])
S K-12 Special Admit 0.0% 2.1% 5.4% 15.2% 2.1%
9
< Unknown 5.1% 4.5% 4.2% 3.1% 5.9%
_ Intend to Transfer 32.9% 34.2% 46.5% 53.4% 31.6%
g Degree/Certificate Only 5.3% 6.9% 7.0% 6.7% 7.6%
® _ | Retrain/recertif. 2.2% 3.4% 2.4% 3.4% 3.8%
5 ©
= 8 Basic Skills/GED 6.7% 5.8% 4.7% 5.9% 6.8%




Enrichment 1.4% 2.5% 3.1% 2.7% 1.7%
Undecided 13.2% 13.0% 13.9% 18.2% 1.3%
Unstated 38.3% 34.2% 22.4% 9.6% 34.1%
Table 2. Spring Terms Student Headcounts
Spring Terms 2014-2017 | Compton
Student
Term Population
Spring
2014 2015 2016 2017 2017

Term Headcount 749 722 799 699 6,944
Gender F 72.4% | 65.9% | 68.1% | 70.8% 64.1%
M 27.6% | 34.1% | 31.9% | 29.2% 35.9%
African-American 37.7% | 31.7% | 29.8% | 23.6% 32.5%
Amer. Ind. or Alask. Native 0.1% 0.0% 0.0% 0.1% 0.2%
> | Asian 3.3% 2.6% 4.1% 2.9% 5.0%
E Latino 51.4% | 59.3% | 58.8% | 66.7% 55.2%
§ Pacific Islander 0.4% 0.7% 0.8% 1.0% 0.7%
* | White 32% | 2.4%| 24%| 1.9% 3.0%
Two or More 3.1% 2.9% 3.8% 3.7% 2.8%
Unknown or Decline 0.8% 0.4% 0.4% 0.1% 0.5%
<17 0.0% 0.0% 0.0% 0.0% 0.9%
17 0.0% 0.0% 0.0% 0.0% 1.4%
18 6.4% | 10.0% 8.1% 7.6% 6.0%
19 12.3% | 13.4% | 12.6% | 15.0% 8.4%
=3 20 13.4% | 14.0% | 12.5% | 14.7% 9.1%
o 21 11.5% | 13.2% | 11.9% | 10.7% 8.2%
% 22 7.6% 7.6% 7.6% 7.0% 7.4%
4 23 7.9% 6.2% 6.9% 6.7% 6.3%
E 24 5.7% 4.6% 5.3% 4.0% 5.1%
< 25-29 17.4% | 143% | 16.3% | 17.0% 16.1%
30-39 9.6% | 10.0% 9.5% | 10.0% 12.8%
40-49 4.5% 4.8% 3.4% 2.4% 6.2%
50-64 3.3% 1.8% 1.3% 1.7% 3.9%
65+ 0.3% 0.0% 0.5% 0.3% 0.4%
ﬁ T | Full-time 44.6% | 43.9% | 38.9% | 36.3% 23.4%
O 9 | Part-time 55.4% | 56.1% | 56.4% | 60.2% 71.5%
College degree 7.6% 7.1% 8.0% | 18.2% 9.9%
'é < HS Grad 86.8% | 88.9% | 82.0% | 76.1% 81.5%
S 2 | NotaHS Grad 0.1% 0.3% 0.4% 0.4% 3.1%
;'3 = | K-12 Special Admit 0.1% 0.1% 4.9% 2.9% 2.8%
Unknown 5.3% 3.6% 4.8% 2.4% 4.8%
§ f_g —=| Intend to Transfer 33.4% | 38.6% | 48.9% | 57.8% 31.7%
T .2 §| Degree/Certificate Only 5.9% 6.4% 5.0% 5.9% 7.3%




Retrain/recertif. 3.6% 3.7% 3.8% 4.0% 4.4%
Basic Skills/GED 7.3% 7.2% 7.3% 4.6% 5.8%
Enrichment 1.9% 1.9% 2.4% 3.4% 1.6%
Undecided 13.9% 12.0% | 15.6% | 15.0% 13.6%
Unstated 34.0% 30.1% | 17.0% 9.3% 26.8%

Overall Enrollment

Enrollment in the psychology program has maintained the pace with overall enroliment at Compton College. Fall
enrollment in our program increased by 22% between 2013 and 2014, increase by 3% between 2014 and 2015, and
increase by 8% from 2015 to 2016. The data indicate that enrollment has remained steady during this time period,;
the number of Fall enrollees was 627 in 2013, and 850 in 2016. Enrollment numbers in the psychology program
appear robust when they are compared to the overall population numbers, which have decreased between 2013 and
2016 (enrollment fell from 7,756 to 7,701, remaining consistent). As of Fall of 2016, enrollees in the psychology
program make up roughly 11% of the overall population at Compton College.

Enrollment by Gender

Fall enrollment differences between men and women were significant, and in line with Compton College overall
enrollment statistics. Women outnumbered the Men in all years, with female enrollment ranging from 71.7% to
73.4% and male enrollment ranging from 26.6% to 28.3%. These numbers appear almost identical to the overall
numbers for the college. For example, in Fall 2016, female enrolled at a 63.4% rate, while males enrolled at a 36.2
rate.

Enrollment by Ethnicity

Fall enrollment by ethnicity was in line with Compton College. For example, in Fall 2016, African American
enrollment in the psychology program was 24.1% compared to 34.6% overall, Latino enrollment was 66.7%
compared to 53.7% overall, White enrollment was 0.8% compared to 2.9% overall, Asian enrollment was 4.4%
compared to 4.7% overall and Pacific Islander enrollment was 0.8% compared to 0.7% overall. The data also
indicated a few trends in enrollment: African American and White enrollment has been slowly dropping, while
Latino enrollment has steadily increased from 55.5% in 2013 to 66.7% in 2016. This is reflective of the increasing
number of Latino high school graduates in the district, and demographic trends overall.

Enrollment by Age

Fall enrollment by age has remained stable, and reflective of the overall population characteristics of the College.
Most students are in their mid twenties and thirties, with a smaller percentage in their late twenties, and a very small
number of students in their forties, fifties and sixties.

Enrollment by Educational Attainment and Full-Time/Part-Time Status

Fall enroliment by educational attainment has been extremely stable. We also note higher educational attainment in
the psychology program, than the College overall. For example, in Fall 2016, 74.8% of the students enrolled in our
program were high school graduates, compared to 81.6% at the institution overall. A second trend amongst our
enrollees, is that they are far more likely to be full-time students than part-time students. For example, in Fall 2016,
the percentage of full-time students in our program was 35.3%, while the college average was 25.5%. Part-time
students comprised 48.2% of our program, while they comprise 73.3% of the overall population at the College.
These data indicate that enrollees in psychology courses are significantly more likely than the average student, to be
a high school graduate, and enroll in classes part-time.

There are two contributing factors to these findings. First, our highest enrolled class PSYC 5 (General Psychology)
meets the Social and Behavioral Science Section A requirement for the AA-T Degree. Secondly, all psychology
courses offered at Compton College are UC and CSU transferable. These factors encourage students who are serious
about earning their college degree (AA-T) at Compton College, and/or transferring to a four-year university to enroll
in psychology classes. Additional research is recommended to determine when students in psychology courses
graduated from high school, to determine whether they are new or returning students. This information could help

the psychology department to better provide student services and classroom instruction to our students.
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Enrollment by Educational Goal

The educational goals of students are hard to analyze from this data, however the numbers are consistent over the
2013-2016 time frame. A number of students in Fall 2016 declined to state their educational goal. The numbers for
our program are reflective of the institution with minor details. Our overall intention to transfer is marginally higher
than the campus-wide average; in 2016, enrollees in the psychology program intended to transfer at a 53.4% rate,
compared to the campus average of 31.6%. Secondly, psychology enrollees were slightly less likely to earning a
degree/certificate; the rate for our program was 6.7% while the average at the College was 7.6%. We believe these
numbers can be explained by the nature of our program. Unlike many of the trades, an AA-T degree in psychology is
seen by many as a stepping stone to a university degree, rather than a necessary qualification for a job.



Student Success and Retention
B) Course grade distribution:

Table 3. Grade Distribution

Grade |

Year ¥ COURSE
- 2013 -PSYC-12
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2013 Total
-12014 PSYC-10
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2014 Total
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2015 Total

= 2017 =/PSYC-10
= PSYC-12
- PSYC-15
- PSYC-16

- PSYCS

- PSYC8

-~ PSYC9B
2017 Total
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We do not find meaningful variations in course grade distribution across our classes. It makes sense that general
education courses like Psychology 5 would have grade distributions with more grades at the low end of the scale,
compared to courses that have a pre-requisite. To take one representative comparison, in the Spring of 2016, 10% of
Psychology 5 students earned a D or an F, compared to only 7% of Psychology 12 students. Because this is a
consistent pattern that is well-explained by the different levels of our courses, our department finds it more helpful to
examine the student success rate data for help understanding our students’ academic experiences in psychology
courses.

C) Success rates (Discuss your program’s rates, demographic success characteristics and set a success standard for
your program.)

Unable to determine Table 4 due to the 0.0% data

Table 4. Program Success Standard

Program Success Standard* 0.0%
5-year Program Success Average 0.0%
*Calculated as the average between the 5-year average and the lowest yearly rate in the 5-year period.

Table 5. Success Rate

N Total Success
Grades Rate

FA 2013 630 71.6%

2014 1,546 67.7%

2015 1,559 71.1%

2016 1,711 72.6%

SP 2017 731 70.5%

Fall Term Demographic Success (2013-2016) Table. 6

Fall 2013 Fall 2014 Fall 2015 Fall 2016
Ethnicity Success N Success N Success N Success N
African-American 62.5% 224 | 58.6% 285 63.0% 243 63.8% 210
Amer. Ind. or Alask. Native 0.0% X 0.0% X 0.0% X| 100.0% X
Asian 76.5% 17 | 90.9% 22 | 70.6% 17 | 91.9% 37
Latino 78.5% 349 72.0% 429 73.4% 500 73.9% 583
Pacific Islander 50.0% X| 83.3% X| 75.0% X| 57.1% X
Two or More 46.7% 15| 56.3% 16 68.2% 22 68.2% 22
Unknown or Decline 100.0% X| 100.0% X| 100.0% X| 66.7% X
White 78.6% 14 64.7% 17 81.0% 21 | 100.0% X
Gender
M 72.9% 166 | 67.1% 219 | 67.0% 230 | 72.7% 242
F 71.6% 461 67.5% 560 71.5% 579 72.0% 629
X 0.0% X 0.0% X 0.0% X 0.0% X
Age Groups
19 orless 67.8% 152 | 66.7% 198 | 69.8% 225 | 72.0% 339
20t0 24 70.6% 299 68.0% 338 74.6% 339 68.8% 317
25t049 77.1% 166 66.2% 231 63.5% 219 76.8% 203
Over49 90.0% X| 83.3% 12 73.1% 26 91.7% 12

X: Counts are suppressed for groups with less than 10 students.
Shaded regions indicate groups achieving at a rate less than 80% of the reference group,
respectively. Reference groups are White, male, and 20to 24 years old.
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Spring Term Demographic Success (2014-2017) Table. 7

Spring 2014 Spring 2015 Spring 2016 Spring 2017
Ethnicity Success N Success N Success N Success N
African-American 54.2% 288 65.7% 236 67.5% 243 63.8% 174
Amer. Ind. or Alask. Native 100.0% X 0.0% X 0.0% X 0.0% X
Asian 84.0% 25 95.0% 20 85.3% 34 90.5% 21
Latino 76.7% 395 75.1% 445 74.7% 499 72.0% 486
Pacific Islander 66.7% X| 40.0% X| 83.3% X| 42.9% X
Two or More 56.5% 23 54.5% 22 75.8% 33 70.4% 27
Unknown or Decline 66.7% X| 100.0% X| 66.7% X 0.0% X
White 80.8% 26 84.2% 19 78.9% 19 92.9% 14
Gender
M 66.8% 211 76.3% 257 68.5% 267 66.3% 208
F 68.3% 556 70.0% 493 75.4% 570 72.1% 523
X 0.0% X 0.0% X 0.0% X 0.0% X
Age Groups
19 orless 68.3% 145 69.9% 173 76.5% 200 63.5% 178
20to 24 66.0% 353 70.6% 347 71.7% 378 70.4% 324
25to0 49 68.5% 241 76.4% 216 72.7% 245 75.7% 214
Over 49 85.7% 28 71.4% 14 78.6% 14 80.0% 15

X: Counts are suppressed for groups with less than 10 students.
Shaded regions indicate groups achieving at a rate less than 80% of the reference group,

respectively. Reference groups are White, male, and 20 to 24 years old.

Psychology compares slightly lower with other departments in regard to success rates. For example, in Spring
2016 the Psychology Department success rate was 72% compared to the Division 1rate of 74%, the College’s
rate of 70% and Institutional Review’s success standard of 70%. We do have a trend of more college-ready
students attending Compton College because of state financial issues and increased competitions at UCs and
CSUs. At the same time, we still have a considerable segment of our student population who is underprepared for
college and struggles to be successful. This is especially likely to be true in Psychology 5, our most-frequently
offered course. Therefore, although the gradual increase in success rates is encouraging, we believe it is more
appropriate to set our success standard at 62%, with a success standard goal of 64%. As these goals are higher
than those of our previous program review, these new goals allow us to continue to push ourselves toward greater
success While also considering the diversity of student preparedness.

Success rates vary across different psychology courses as shown in Appendix A. All but one of our courses
shows a success rate above our success standard of 62%. Psychology 10 (African American Psychology, 47%
success rate) is the outlier. This is a course without apre-requisite, and the content necessitates that it be graded
through writing assignments instead of multiple-choice exams. As a consequence, the students who take the
course tend to be early in their college career, and the emphasis on writing is a significant challenge. The
instructor strongly encourages the students to utilize the Writing Center and other Student Success Programs on

campus.

Success rates by demographic characteristics are shown in Appendix B. Similar to the campus at large,
psychology courses show a lower success rate for African-American students, compared to all other demographic
groups. These findings indicate the importance of continuing our department’s involvement with Student Success
Programs. Finally, although some success rates are low for Pacific Islanders students and those who decline to state
their ethnicity, these findings are not reliable due to the very small sample size on which they are based.
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D) Retention rates: (if applicable, include retention based on placement method)

Table 8. Retention Rates

Total Retention
W28 Grades Rate
FA 2013 630 87.3%
2014 1,546 86.2%
2015 1,559 85.2%
2016 1,711 85.9%
SP 2017 731 87.0%

In Spring of 2016, the Psychology Department retention rate was high at 86% compared to the Division 1 rate of
86%, and the College’s rate of 82%. Our high retention rate is likely influenced by a number of factors. We hope
that our efforts to encourage students’ success help with retention, but there are also practical factors such as the
high demand for college courses and the rising tide of UC and CSU admissions criteria.

E) A comparison of success and retention rates in face-to-face classes with distance education classes

Table 9. Comparison Face to Face with Distance Education

Year COURSE Method  Weeks W's Grades Success Retention
FA 2013 PSYC-5 Distance 8 10 43 34.9% 69.8%
Lecture 16 6 45 82.2% 86.7%

Lecture 16 57 433 69.5% 86.8%

2014 PSYC-16  Distance 16 7 87 82.8% 92.0%
Lecture 16 4 43 67.4% 90.7%

PSYC-5 Distance 8 11 68 51.5% 83.8%
Distance 16 43 165 61.2% 73.9%

Lecture 12 19 63 46.0% 69.8%

Lecture 14 8 46 76.1% 82.6%

Lecture 16 102 823 65.2% 87.6%

2015 PSYC-16  Distance 16 12 87 71.3% 86.2%
Lecture 14 3 50 86.0% 94.0%

Lecture 16 4 43 86.0% 90.7%

PSYC-5 Distance 8 2 39 56.4% 94.9%
Distance 16 40 153 60.1% 73.9%

Lecture 12 13 66 74.2% 80.3%

Lecture 16 136 843 67.9% 83.9%

2016 PSYC-16  Distance 16 10 90 87.8% 88.9%
Lecture 14 3 48 93.8% 93.8%

Lecture 16 1 48 95.8% 97.9%

PSYC-5 Distance 8 2 39 48.7% 87.2%
Distance 16 43 157 61.8% 72.6%

Lecture 12 8 147 73.5% 94.6%

Lecture 14 3 38 92.1% 92.1%

Lecture 16 122 788 70.4% 84.5%

SP 2017 PSYC-16 Distance 16 7 90 87.8% 92.2%
Lecture 14 5 36 83.3% 86.1%

PSYC-5 Distance 16 27 94 59.6% 71.3%
Lecture 14 3 29 72.4% 89.7%

Lecture 16 36 289 59.9% 87.5%
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Success rates in the Psychology Department vary based on delivery format. The on-campus sections of some of
our psychology courses tend to achieve similar success rates compared to the online counterparts. For example,
across the 2015-16 and 2016-17 academic years, the online sections of Psychology 5 had a success rate of 62%,
compared to an on-campus success rate of 63%. Not all courses show this difference, however. Psychology 16
had success rates that were different across online and on-campus sections (81% and 91%, respectively). See
Table 9 for data.

Student preparedness is one possible explanation for the differing success rates across delivery methods.
Psychology 5 is a general education course: students from many majors are enrolled, and a large proportion are at
the early stage of their post-secondary education. In contrast, Psychology 16 students have already passed
Psychology 5, so they are building upon their past student success. Online courses are highly demanding.
Students must be able to function more independently, because they do not have the structure of the on-campus
meetings to keep them on track with the schedule. Instructors would benefit from training about effective online
teaching methods for assisting students who are new to psychology, and who may also be new to online classes
in general.

Our department does not find large differences between the retention rates of on campus versus online courses.
For example, in Table 9 the data show retention rates range between 70-90% for Psychology 5 and Psychology
16, compared to a range of 86-98% for on campus courses. These findings are representative of the online/on
campus comparisons across our other courses as well. The same factors influencing retention for on campus
courses are likely at play with online courses, although online courses present additional retention challenges.
We hope that our relatively high retention rates also reflect instructors’ efforts to maintain consistent contact with
online students and to prove meaningful and timely feedback.

F) Enrollment statistics with section and seat counts and fill rates
Table 10. Annual Enroliment

2013-14 2014-15 2015-16 2016-17 |4 Yr Average
Annual Enrollment 1,700 1,815 2,017 2,013 1,886

Graph 1. Annual Program Participation and Annual Sections
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As is evident from the Table 10 and Graph 1 above, the annual enrollment of students in psychology courses is
particularly robust, with an average of 1,866 students from Fall 2013 through Spring 2017.
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G) Enrollment statistics with section and seat counts and fill rates

Graph 2. Fall Section Fill Rates
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Graph 3. Spring Section Fill Rates
Spring Section Fill Rates

100% 93:8%

88.7% ___—~___ 86.6%

90%

? ‘—-—_ \\79:)%
80%

70%
60%
50%

Percent of Seats Filled

40%
30%

20% T T T
2014 2015 2016 2017

As the Graphs 2 and 3 above indicate, overfill rates have decreased and increased in the past three years. For
example, our section fill rates was at 94.3% in the Fall of 2015 to 82.6 in Fall of 2016. In 2016, Spring sections
were filled at 93.8% in 2015. The department’s goal is to aim for a 100% fill rate.
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H) Scheduling of courses (day vs. night, days offered, and sequence)

Enrollment by Time of Day Table 11

Fall Term 2013 2014 2015 2016
Day 54.0% 52.8% 64.0% 65.0%
Night 25.1% 31.6% 21.3% 20.9%
Weekend/Unknown 21.0% 15.7% 14.7% 14.1%
Enroliment by Time of Day Table 12

Spring Term 2014 2015 2016 2017
Day 46.4% 43.9% 50.8% 51.9%
Night 27.8% 34.8% 29.7% 23.0%
Weekend/Unknown 25.8% 21.3% 19.5% 25.1%

The data in Tables 11 and 12 above indicate that evening enrollment has varied across last four years, ranging
from a low of 20.9% in the Fall of 2016 to a high of 34.8 % in the Spring of 2015. One notable shift in
scheduling is the dramatic decrease in weekend enrollment, which reached 14.7% in the Fall of 2015. These data
suggest that our current course offerings for evenings are appropriate, and that we may consider adding weekend
sections of our courses to accommodate student needs.

I) Improvement Rates (Course success by placement method, if applicable) (Not applicable)

J) Additional data compiled by faculty. (Not applicable)

K) List any related recommendations.

L. Consider adding more weekend sections of courses that are high in demand, such as Psychology 16.
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3. Curriculum (SECTION 3)

There has been a high demand for Psychology courses. To meet this demand, the department added
additional PSYCH 16 sections for those students pursuing careers in health science and related fields.
Curriculum work in the psychology program is ongoing in conjunction with EI Camino College. The
following is the curriculum course review timeline designed to ensure all courses are reviewed at least
once every 6 years.

As is evident in the table below, the Psychology Department is committed to reviewing and updating its courses.

Six-Year Course Review Cycle Worsheet

Division:Behavioral and Social |[Department: DCC Faculty: Amy Date: Semester/year. of
Sciences Psychology Himsel 3/23/17  |ProgramReview:
Total # of Courses: Courses Requiring CCC Blanket Approval: |2—|0|ln?s§I01|i —A
12 (Special Topics, CWEE, and Independent Study Mascol,o A
courses) Simon, M Wynne
L ast YEAR 1 .YEAR 2 . YEAR 3 YEAR4 | YEARS5| YEARG
Cou_rse FA| SP | FA | SP SP|FA|SP|FA|FA|SP
Course Review | 15| 16 | 16 | 17 [FA 17| SP 18| FA 18 1919 |20| 15|20 |21
PSYC-2 2014-2015 X
PSYC-3 2014-2015 X
PSYC-5 2014-2015
PSYC-7 2015-2016 | X X
PSYC-8 2015-2016 X X
PSYC-9A 2016-2017 §
PSYC-9B 2016-2017
PSYC-10 2016-2017
PSYC-12 2012-2013
PSYC-15 2015-2016 | X
PSYC-16 2013-2014
PSYC-17 2013-2014 X
PSYC-19 2016-2017
PSYC-25 2016-2017 x
X-completed X-faculty X-DCC X-CCC X-

upcoming
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The following courses are currently offered in the Psychology Program:

Psychology 5 General Psychology

Psychology 8 Social Psychology

Psychology 9A  Introduction to Elementary Statistical Methods for the Study of Behavior
Psychology 9B  Experimental Methods in the Study of Behavior

Psychology 10  African American Psychology

Psychology 12 Human Sexuality

Psychology 15 Abnormal Psychology

Psychology 16  Lifespan Development

Of the courses listed above, Psychology 5, Psychology 15, and Psychology 16 offer at least one online section per
year.

Three courses listed in the 2013 Program Review — Psychology 22 (Sport Psychology), and Psychology 99abc
(Independent Study) have been inactivated. Psychology 22 is now being offered exclusively by Health Sciences and
Athletics as Physical Education 275.

It is unclear why ECC inactivated Psychology 99abc in Fall 2014, but there is interest in reactivating it. Students
often ask psychology faculty in the department for research opportunities. Research experience can enhance
students’ chances of being successful in the field of psychology at the four-year and graduate level. The Independent
Study course is a perfect avenue for this.

In addition to the above, three new courses have been approved at ECC but are not currently being offered at the
Compton Campus:

Psychology 17  Cultural Psychology
Psychology 19  Psychology of Sexual Orientation and Gender Diversity
Psychology 25  The Psychology of Gender

At present, there are no plans to add new courses to the list of offerings. Future plans may consider developing a
course in Political Psychology.

Course offerings at Compton College are compatible to offerings at El Camino College and other surrounding

community colleges. Psychology course offerings at Compton College are articulated with both UC and CSU
systems as well as other national universities.
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4. A ment of nt and Proaram Learnin m L PL ECTION4

Please see Appendix A for the psychology alignment grid. The alignment grid shows how course, program
and institutional learning outcomes are aligned. It should be noted that all PLOs support the ILO emphasizing
critical thinking. The objective of psychology course learning outcomes is to accenuate student proficiency in
critical, creative, and analytical skills to identify and solve discipline specific problem, scrutinize information
encountered in principles of psychology and applications, synthesize and evaluate concepts found in the
study of psychology, and convert critical thinking ideas into new forms. All 12 course SLOs align with PLO
#1 - Logic of the Scientific Method; All 12 course SLOs align with PLO #2-Fundamental Principles; And all
12 course SLOs align with PLO # 3-Everyday Application. It is important to note that although the alignment
grid below indicates all courses align with ILO #1 - Critical Thinking and ILO #4 - Information Literacy,
faculty discretion determines whether ILO #2 - Communication, and ILO #3 - Community and Personal
Development, are stressed as well.

A) Provide a copy of your alignment grid, which shows how course, program, and institutional
learning outcomes are aligned.

Please see Appendix A for Alignment Grid

B) Provide a timeline for your course and program level SLO assessments.
Please see Appendix B for SLO assessment timeline.

C) State the percent of course and program SLO statements that have been assessed.
The Psychology Department has assessed and reported 100% of its course SLOs.

D) Summarize the SLO and PLO assessment results over the past four years and describe how those results
led to improved student learning. Analyze and describe those changes. Provide specific examples.

SLOs
We now have three SLOs for each course, all of which are assessed during the same semester. The standard for
success has been met in the majority of our courses.

Our SLO process has led us to make changes in our approach to courses, as well as our approach to the creation
of appropriate assessment methods. For example, the Fall 2016 assessment of Psychology 9A (Introduction to
Elementary Statistical Methods for the Study of Behavior) revealed a need for the faculty who teach this course
to meet to compare their approaches to the class. A recent increase in course offerings helped solve the problem
of inadequate staffing, but a new challenge of coordinating efforts to achieve greater consistency across
professors emerged.

Psychology 15 (Abnormal Psychology) is another course where psychology faculty have begun teaching, and a
review of Spring 2016 assessments prompted Bradfield Conn to create a SLO measure to use across his section
of the course in Spring of 2016. In some cases, SLO assessment results have indicated a need to adjust existing
measures. For example, in the Fall of 2015, SLO results improved for Psychology 8 (Social Psychology) after the
instructor revised the assessment instrument to eliminate overlapping SLO items. For two of the three SLOs,
results exceeded the target.
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E)

The assessment instrument most commonly employed has been multiple choice items; however, a variety of
assessment tools were utilized, including essay questions, course papers, and take-home essay exams. During
faculty meetings and in email correspondence, faculty have an ongoing dialogue about the merits of different
assessment methods. The department grants instructors the autonomy to choose whether or not to adopt uniform
measures across all sections of a given course.

PLOs
Our department’s PLO assessment involves advanced statistical analyses of SLO assessment results.

Describe how you have improved your SLO/PLO assessment process and engaged in dialogue about
assessment results.

During brown-bag meetings at Torrance psychology department and department meetings, we have increased our
discussions of SLO-related issues, such as teaching techniques and SLO assessment options. PLO assessment
results are from the SLO results and discussed among the psychology department.

List any related recommendations.

1. Continue departmental discussion about the merits of different assessment methods for SLOs and
PLOs.
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5. Analysis of Student Feedback (SECTION 5)

The following is a report generated by Institutional Research and Planning from a student survey administered in
Spring 2018 reporting feedback on a number of questions ranging from declared major and level of basic skills
preparation to learning modality and course scheduling and delivery preferences.

97 students completed the Student Survey administered by Institutional Research and Planning. The results of the
Student Survey are in Appendix C.

Description and Implications of Student Survey Results
(Institutional Research Information from Joshua Meadors)

The Student Feedback Survey for the Psychology program review asks students to rate the program according to the
following categories: Student Support, Curriculum, Facilities & Equipment, and Program Objectives. The rating
scale ranges from 1 (Strongly Disagree) to 5 (Strongly Agree). An average score of 5.00/5.00 would mean every
student indicated “Strongly Agree” for that question, while a score of 4.00/5.00 would mean students were selecting
the “Agree” response on average.

There were 97 total responses for this sample of surveys. The average scores ranged from 3.88 to 4.75, meaning
students gave mostly positive feedback for the different aspects of the Psychology program. For questions related to
Student Support, average scores were between 4.63 and 4.75, meaning most students were indicating responses
between “Agree” and “Strongly Agree” for these questions. Although this is a relatively narrow range, the highest-
rated Student Support aspect was instructors’ helping students achieve their academic goals (4.75), and the lowest-
rated aspect was students’ feeling a sense of community within the program (4.63). There were no negative
responses (i.e., “Disagree” or “Strongly Disagree”) within the Student Support section of the survey.

For the questions related to Curriculum, average scores were between 4.02 and 4.66, meaning the average student
gave a positive response (i.e., “Agree” or “Strongly Agree”) for each question. The highest-rated Curriculum aspect
was being able to register for necessary classes (4.66), while the lowest-rated aspect was the availability of
extracurricular activities related to the program (4.02). Questions in the Curriculum section that had the highest
proportion of disagreement were related to extracurricular activities (8%), course offerings (7%), and course
scheduling (5%). Although these are relatively few negative responses, they indicate the most potentially
problematic aspects of the curriculum according to the students.

For the questions related to Facilities, Equipment, & Technology, the average scores were between 3.88 and 3.99,
meaning the average student response was still above the scale’s midpoint but slightly below the “Agree”

option. Classrooms and buildings were rated the lowest (3.88), followed by equipment (3.90), and computers and
software (3.99). The lowest-rated aspects of the program (and the only questions on this survey with averages below
4.00) were all related to this facilities and equipment section, and the highest percentage of student disagreement
(14%) came from the gquestions regarding classrooms/buildings and class equipment.

When asked about Program Objectives, most students (80% of the sample) agreed they were aware of the course
outcomes for courses in the Psychology program (average score 4.68). There were no students who disagreed with
this question. However, this question had the highest rate of missing responses (19%), so there may have been
students who skipped the question rather than indicating how aware they were of course outcomes. Approximately
63% of the students in this sample indicated they were Psychology majors at the time of taking this survey.
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Related Recommendations:

To get sufficient student feedback for future Program Reviews, it is important for the program to collect

relevant student data on a regular basis. To this end, an Active Recommendation from the previous Program Review

is repeated here:

1. Add a supplementary questionnaire to collect data on the specific needs and interests of students in our
department for the next Program Review.

2. Collect descriptive data on students taking psychology courses. For example, identify the majors of
students taking a Psychology 5 course versus a psychology course which requires Psychology 5 as a
prerequisite. As another example, track the number of majors who graduate with the AA-T degree, the
number of students with the AA-T degree who continue on to graduate school, etc.

21



6. Eacilities and Equiptment (SECTION 6)
Describe and assess the existing program facilities and equipment.

Psychology faculty primarily teach in the E building and in the Tartar Village. The rooms in these buildings are now
all “smart classrooms” and so meet the needs of the faculty. The students who take laboratory-oriented classes in the
Division would be best served by a dedicated computer laboratory classroom.

Division office has a Copier and other basic equipment and supplies. These seem to be sufficient for the needs of the
psychology faculty.

Explain the immediate (1-2 years) needs related to facilities and equipment. Provide a cost estimate for each
need and explain how it will help the program better meet its goals.

Maintenance of the “smart classrooms” equipment will reduce disruptions in lectures and therefore provide students
with a professional classroom experience.
Estimated Cost: $ 5,000

Explain the long-range (2-4+ years) needs related to facilities and equipment. Provide a cost estimate for each
need and explain how it will help the program better meet its goals.

The Facilities Master Plan calls for the construction of a new building (Instructional Building 2) which will house
both the Behavioral Sciences (Psychology) (Division 1) and Social Sciences (Division 2) programs together. This
building must await the construction of the new Instructional Building 1, expected at the end of 2020, and the
demolition of the E, F and G buildings. No Psychology faculty member has served on a preliminary planning
committee for the new building — with no psychology faculty involvement, it is desired there will be a concerted
effort of meetings to give input to finally meet the facilities and equipment needs of the department.

Related Recommendations:
See Section 7
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7. Technology and Software (SECTION 7)

Describe and assess the adequacy and currency of the technology and software used by the program.

The psychology faculty have adequate access to “smart classrooms,” Division desktops, and Division printers. In
addition, all faculty have a College-issued laptop for their use. It is clear that the equipment associated with the
“smart classrooms” needs to be maintained on a regular basis. Problems with classroom equipment can greatly
disrupt a lecture. Software also needs to be current.

Explain the immediate (1-2 years) needs related to technology and software. Provide a cost estimate for each
need and explain how it will help the program better meet its goals.

Our students regularly complete assignments requiring up-to-date literature reviews, but existing library databases
for psychology are limited. Specifically, the full databases offered through the American Psychological Association
would be more directly relevant to our students’ needs. Thus, we recommend that the library add these APA
databases to their subscriptions.

Estimated Cost: $15,000

Explain the long-range (2-4+ years) needs related to technology and software. Provide a cost estimate for each
need and explain how it will help the program better meet its goals.

The Facilities Master Plan calls for the construction of a new building (Instructional Building 2) which will house
both the Behavioral Sciences (Psychology) (Division 1) and Social Sciences (Division 2) programs together. This
building must await the construction of the new Instructional Building 1, expected at the end of 2020, and the
demolition of the E, F and G buildings. No Psychology faculty member has served on a preliminary planning
committee for the new building — with no psychology faculty involvement, it is desired there will be a concerted
effort of meetings to give input to finally meet the facilities and equipment needs of the department.

Related Recommendations:

1. Coordinate with the library to add American Psychological Association databases to library offerings.
Estimated Cost: $15,000

2. Purchase Classroom Clickers (Student Response Systems) set. Estimated Cost: $1,200

3. In order to further the program’s recommendations regarding facilities, equipment, technology, and

software, a psychology faculty member should serve on the Technology Committee for the new
Instructional Building 2.
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8. Staffing (SECTION 8)

Describe the program’s current staffing, including faculty, administration, and classified staff.

Currently there are two full-time faculty and six part-time faculty in psychology; in the Division at large, there is one
Dean and two full-time classified support staff.

Explain and justify the program’s staffing needs in the immediate (1-2 years) and long-term (2-4+ years).
Provide cost estimates and explain how the position/s will help the program better meet its goals.

The FT:PT ratio in the Psychology Department as of September 2017 is 38:62 (Barbara Perez, E-Mail
Communication, 2/27/19), well below the goal of 75:25. There is an ongoing recommendation to increase the full-
time faculty to 3 in 1-2 years but this recommendation has been and continues to be heavily influenced by current
and future adverse economic factors. As described earlier, the Psychology Program is the second largest program in
Division 1. There are eight courses offered regularly. From Fall 2013 through Spring 2017, the Psychology Program
served an average of approximately 1,866 students per year and offered an average of 45 sections per year (Program
Review Datafile-ECC-2017). In order to serve our many students and to staff our many sections, it is important to
gradually increase our FT ranks. A larger core of full-time faculty members brings continuity and stability to a
program. Since full-time faculty members, unlike part-time faculty members, don’t have to divide their energies
between campuses, having a larger full-time core also brings a dedication to improving the program. New faculty
members also bring new ideas and fresh energy than can assist in revitalizing a program. The psychology program is
ready for a “culture change” and this can be greatly furthered by the addition of new full-time faculty. Full-time
faculty are both generalists and specialists and typically teach three or more of the eight different courses each
semester. Despite the faculty’s versatility, there is a need for full-time staffing for the specialty courses of Research
Methods, Statistics, and Physiological Psychology (Future Course). Currently only one full-time faculty member
regularly teaches these courses with the remaining sections covered by one to three part-time faculty members.
Psychology is a popular area of study, so there will always be a need for part-time faculty members. It is important to
continue to try to integrate part-time faculty as much as possible into the CCC Psychology Program.

Related Recommendations:

1. Continue working on the following 2013 recommendation: Increase the full-time faculty from 2 to 3 in 1-2
years. Estimated Cost: $ 110,000.
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9. Direction and Vision (SECTION

Describe relevant changes within the academic field/industry. How will these changes impact the program in
the next four years?

Media literacy and scientific literacy

Information related to psychology abounds in the mass media, but much of this information is not based on scientific
findings. Even the information available to the general public that is connected to scientific research is often
distorted or exaggerated. As psychological science addresses many issues of great importance to students’ lives (e.g.,
brain structure and function, motivation, stress and health, mental health), psychology majors and non-majors alike
benefit greatly from taking psychology courses as they gain scientific literacy skills to aid their critical thinking and
to be proactive, positive members of their communities. Students often comment that they have learned very useful
information in psychology courses that they draw upon well beyond their time in the classroom. As technological
advances have greatly increased student reliance on the internet as a research instrument, continuing to educate our
psychology students on effective and efficient tools for utilizing media to expand scientific literacy will be
increasingly important.

Increased reliance on online instruction

Trends in educational technology suggest a need to increase our online course offerings. In the last few years,
Compton College has greatly increased its online course offerings across the college, including the psychology
department. As enrollment in online courses continues to increase, more psychology courses will need to be offered
online and more faculty members will need to teach online courses. With this in mind, it is important for faculty to
be adequately prepared to teach online.

Explain the direction and vision of the program and how you plan to achieve it.

Media literacy and scientific literacy education

Although teaching scientific literacy has long been a goal in the psychological discipline, expanding technology and
student reliance on internet resources provides a unique challenge. Psychology Faculty should have a general
understanding of what type of media and online resources students are most commonly exposed to, and what
scientific sources students are utilizing. Having an understanding of these variables can assist faculty in designing
classroom protocols that educate students on “trusted” references and valid sources of scientific data.

Inclusion of “best practices” in online pedagogy

Effective online instruction requires addressing some unique pedagogical challenges. Inclusion of innovative
strategies in online teaching not only promotes effective and efficient approaches for disseminating information and
facilitating student learning and success, but it also endorses ways to maximize instructor presence in the classroom
and create an environment where students feel connected to both the instructor and to each other. Faculty teaching
online should seek professional development opportunities to increase understanding of optimal practices and
strategies for effective online instruction.

Information and opportunities for research participation

There is an expectation among the faculty that our psychology majors will ultimately continue on to the graduate
level after leaving Compton College. With this in mind, it is important for the department to prepare majors at the
community-college level toward graduate level work. Part of this preparation involves introducing research
opportunities to students. It is hoped that the reactivation of Psychology 99 from ECC Psychology Department will
promote research opportunities for students. Further, those who teach Psychology 9a and 9b lead students through an
experience of conducting original research, with some students selected to present their findings at a symposium at
the end of spring semester. The psychology department would like to be more inclusive and provide research
participation information and opportunities to students who major in psychology, but do not plan to attend graduate
school in psychology.
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Service learning opportunities

Getting students to engage in real job-related learning experiences can be a challenge, especially if they have not had
the opportunity to discuss career options and subsequently have access to relevant work activities/sites. Community-
based learning opportunities can greatly enhance student’s resumes and make them much more competitive for
entrance into undergraduate and graduate programs and the job market. Increasing the number of classes offering
psychology relevant service learning opportunities would provide an opportunity for students to apply psychological
principals to real-world and career settings.

Interdisciplinary and intradepartmental collaboration

Working in a collegial setting provides a multitude of opportunities for collegial consultation and shared
collaboration, which enables faculty exposure to rich reserves of knowledge. Interdisciplinary and intradepartmental
consultation and collaboration not only acts as a great source of professional development for the participating
faculty, but can also enrich student learning through information expansion. Strategic Initiative C states that the
College should foster a positive learning environment and sense of community and cooperation through an effective
process of collaboration and collegial consultation. It is important for both full- and part- time psychology faculty to
increase this sense of positivity, community, cooperation, collaboration, and collegiality both within the department
and across the disciplines. Although some psychology faculty are actively engaged in collegial consultation and
shared collaborations, these partnerships could be increased, especially between full- and part-time faculty in

psychology.

Professional development for increased curriculum development validity

Psychology is an ever-changing field. Although the Cognitive and Behavioral perspectives (and, to a lesser degree,
the Psychodynamic, and Humanistic perspectives) remain strong, the Biological/Neuroscience perspective, the
Evolutionary perspective, the Cultural Psychology, and the Sociocultural perspective are only continuing to become
more popular. The field of Positive Psychology is also increasing in popularity within the discipline. Research
related to lifespan development, especially aging, is wide-spread. It is important for instructors to address these
trends more in the future, so course outlines may need to be revised to take into account these trends. It is also
important to consider these trends when developing new curriculum.
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Related recommendations:

1.

Media liter nd scientific liter ion
Encourage faculty to include course guidelines that explicitly outline valid and reliable online resources,
highlighting the difference between scientific and pseudoscientific (or faulty) reference sites.

Inclusion of ractices” in onlin

Encourage faculty teaching online to pursue opportunities for enhancing their knowledge of “best
practices” in online pedagogy. Faculty new to online teaching should have a seasoned online instructor
advise them on creating their syllabi and designing their classrooms.

Information an nities for r rch participation
Faculty should explore additional avenues for students to gain research and presentation experience.

rvice learnin rtuniti
Encourage full- and part-time faculty to explore increasing the number of courses which include service
learning activities.

Interdisciplin nd intr rtmental collaboration

Encourage faculty to increase both interdisciplinary collaboration (e.g. lecture exchanges, learning
communities/linked courses, professional development presentations, TEDXx presentations) and
intradepartmental collaboration (e.g. presentations/psychology department brown bags,
information/material sharing, professional expertise/lecture sharing, curriculum development, career
advising, and Psychology Club advocacy).

Encourage |nd|V|duaI faculty members Who are preparlng course reviews to request input from all other
psychology faculty members regarding the course coverage of changing trends in psychology.

At least once per year, present a workshop for psychology students which covers the following areas:

i. Employment opportunities in psychology with two- and four-year degrees

ii. Graduate work in psychology

iii. Research and presentation opportunities for our psychology majors
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10. Prioritized Recommendation ECTION 1

Recommendations

Cost
Estimate

Strategic

Initiatives |

Continue working on the following 2013
recommendation:

Increase the full-time faculty from 2 to 3 in 1-2years.

15110,000

A, B

“Purchase Classroom Clickers (Student Response
Systems) set.

751,200

A B,E, F

Coordinate with the library to add American
Psychological

Association data bases to library offerings.

$15,000

A B,EF

“Consider adding more weekend sections of courses
that are high in demand, such as Psychology16.

Encourage faculty teaching online to pursue
opportunities for enhancing their knowledge of “best
practices” in online pedagogy. Faculty new to online
teaching should have a seasoned online instructor advise
them on creating their syllabi and designing their
classrooms.

Seek additional support for Psychology 10 students,
such as the Writing Center and other Student
Success Programs. This could include incorporating
other forms of student support in to the course.

A, B

Encourage faculty to increase both interdisciplinary
collaboration (e.g. lecture exchanges, learning
communities/linked courses, professional
development presentations, TEDx presentations)
and intradepartmental collaboration (e.g. brown
bags, information/material sharing, professional
expertise/lecture sharing, curriculum development
and career advising).

A C

In order to provide research opportunities for
psychology students and majors, reactivate

Psychology99abc as Psychology99, Independent Study.

Encourage faculty to explore increasing the number
of courses which include service learning activities.
Also, remain committed to the Completed
Recommendation from2013 (#7) to continue with
Supplemental Instruction and with exploring other
innovative additions to current courses.

A B,D

28



10.

To continue the upward trend in the number
of psychology AA-T degrees awarded, more
efficiently publicize the AA-T degree in
psychology.

11.

Professional development for increased
curriculum development validity

Encourage individual,facul%/ members who are
preparing course reviews to request Input from

all other psychology faculty members regarding
the course coverage of changing trends in
psychology.

At least once per year, present a workshop for
gﬁ)e/g?.ology sttlfgen%s whlpch covers the fsol?gwing

» Employment opportunities in psychology with
two-and four-year degrees
Graduate work in psychology
» Research and presentation
opportunities for our psychology
majors

Y

AB,CE

12.

Encourage faculty to include course guidelines that
explicitly outline valid and reliable online resources,
highlighting the difference between scientific and
pseudo scientific (or faulty) reference sites.

13.

Continue departmental discussion regarding the merits
of different methods of assessing SLOs and PLOs.

14.

Faculty should explore additional avenues for
students to gain research and presentation
experience.

A, B, C

15.

Add a supplementary questionnaire to collect
data on the specific needs and interests of
students in our department for the next
Program Review.

A B, E
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16. | Collect descriptive data on students taking A, B,
psychology courses. For example, identify the majors
of students taking a Psychology 5 course versus a
psychology course which requires Psychology 5 as a
prerequisite. As another example, track the number
of majors who graduate with the AA-T degree, the
number of students with the AA-T degree who
continue onto graduate school, etc.

17.| Tn order to further the program’s recommendations F
regarding facilities, equipment, technology ,and
software, a psychology faculty member should
serve on the Users’ Group for the new Instructional
Building 2.

Explain why the list is prioritized in this way.

A committee of two full time psychology faculty members ranked the new recommendations presented in this
2017 Program Review as well as some of the recommendations from the 2013 Program Review. Our main goal
in ranking was to focus on actions that will assist in the growth and enrichment of the Psychology Program as a
whole. We also took into account if the recommendation was a “money” item and if the
recommendation supported Strategic Initiatives A or B. The committee was able to reach consensus on this
particular order.
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BEHAVIORAL AND SOCIAL SCIENCES
Institutional (ILQ), Program (PLQO), and Course (5L0) Alignment

Number of Courses: Date Updsted:
Progrzm: Psychology . L q:pl:qu

Submitted by:

1. critical Thinking 2. Communicat ion 3. Community and Personal
: woilh Development

ILOs #

SLOPLEHLD  ALKGNMIENT NOTES:

Mark boxes with an % it SLO/PLO amy dinect instruchion or some direct ins

ha course or ang evaluahed on the conoeots onoe or Prvos within the cowrss:

DO NOT mark with an X it SLO/PLO is @ mingr focus of the

Qram and s instrachion §s given in the aneg bt shudants ane not frmally evaluatad on the

jan is provided; students ane evaluahad muthinis Himes jand

cncEpts; oF ifthe SLOYPLO is

PLOs

PLOtoILO
Alignment

PLO #1 Logic of the Scientific Method
Students will be able to identify =lements of the

and behavior.

ntific method and critigue their application to the explanation, prediction, and control ] ]

PLO #2 Fundamental Principles . .
Students will be able to differentiate and compare fundamental principles of psychology.

PLO #3 Everyday application . .
Students will be able to apply fundamental principles of psychology in their efforts to evaluate everyday life experiences.
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5LO0s

5L0 toPLO
alignment

COURSEtoILO
Alignment

Pl 2| P2 1 H 3 4
PEYLC 10 Africam American Psﬁ,r:hnlnﬂ,r L0 #1 Logic of the Scientfic Method - African American Perspectives
Onexam -at:u- [2.2., mfc, tF, fill- y, ressarch paper, andor oral presentation, ; ; ;
students will be 22 1o sxaming and 3izass African Amarican peychological ressarch pertaining to the development '
of ethnic identity.
PEYLC 10 Africam American Psychology: SL0 #2 Fundamental Principles
Onexamination [e.g., mfc, U, filkin, matching, sssay), written eszay paper, andfor oral pr X L4 X . -
students will be able to identify and explain the major theoretica = of African American psychology. o
PEYC 10 African American Psychology: 510 #3 Everydzy Application
Onexamination (e.g., mfc, U1, fillkin, matching, szgy), written essay, re r, andfor oral presentation, students
will be able to describe and 3 he trestment of mental health pro African American community. x n N
PEYC 12 Human Sexuzlity: SLO #1 Logic of the soientiic Method
fF, filkin, matching, sssayl, rch paper ; ; .
bs zbls t:n explain historical developments i zzzarch as we '
specifi ds used to study the psychological, gical, and cultural factors in human ssxuality.
SLI:l 72 Funrlarr'ental P'rII'|IZI|:l|E'5
Onexamination [2.5., ki i ntation, students X X L ) X X
will be able to “"tf
FSYC 12 Human SE:»:ual'r'h,r
Onesamination (£.g., m/c ritation, students ; ; ;
will be able toapp f_"'a""'ta '
PEYC 15 Abnormal Psychology: SLO #1 Logic of the Scientfic Method
On examination [e.g., myc T/F, fill-in, matching, =sz3y|, writtsn =353y, ressarch , students ; ; ;
will be able to explain ans i of data focusing on menta '
[2.53..c0idemminlngy, =fficac
PEYLC 15 Abnormal Psychology: SLI:I EFS Funrlarr'ental Prlntlples
Onexamination [e.g., m/fc, '=.f' -". r“'alt:"fg
students will be able to identify X X X
cognitive-behavioral, psychoanaly t-. humannis X X
PSYC 15 Abnl:-rrr'al Psw,rl:hl:-l 1,r SLl:l #3 Everydzy Application
On examination | matchi ay|, writtsn
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SLO toPLO COURSEtoILO
Alignment Alignment
5L0s e st om it a2 1
PL| Rz ] 1 2 ]
PSY¥C 16 Lifespan Dwelnpn‘ent 51O #1logic of the 5|:|Entrﬁ|: Method
Onexamination [e.g., mfc, T/F f' -ir, "at"' n . presentation, studsnts | ; ;
will be a..--t:n o= D= '
(2.5 rneitudin . s::_s'ta designsas well as
Ps‘fl: 16 Lifespan Dwelnpn‘ent 5.0 #2 Fundamentzl Prln:lples
Onexamination (e i ; ; ;
5 )t \.'1. DE: ) ¥
fespan development: main focus .
PEYC 1E Lifespan Development: SLO &3 E\re-n,rrlam,rﬁ.pplu:atlnn
Onexamination (e.g., m/c, T/F, filkin, matching,
will be able to apply fundamental lfespan prin ; ; ;
i i rs and familial relationship) '

PEYC 2 Ps\,rl:hl:-ll:m,r of Effectve Living: L0 #1 Logic nf the Scient fic ME‘thDd
On examination js.g.."" T/F f' -in, matching, i ; ; ;
O examination | X ! !
students will be ' X
madern life
PSYC 2 Psycholog
On examination | , students

efforts to X X X
PSYC 21 Introduction to the Psychology of Consciousness: SLO #1 Logic of the Scentic Method
Onexamination (e.g., m/c, T/F, filkin, matching, sssay), written , ressarch paper, and/or oral presentation, X X X
students will be able to identify and evaluate basic slements of ressarchin consgio
PSYC 21 Introduction to thE' Ps'-,rl:hl:-l gy Of Consciousness: 510 #2 Fundamental Prll'll:Ip|E'5
On examination [=.g., , T/F, filkin, matching, y], written . arch paper, and/or ora ; ; ;
students will be ibe the various theo ' .
states of conscious . -
PS¥C 21 Introduction to the Psychology of Consciousness: 50O #3 E\rer\rda\rﬁpplltatlnn
Onexam "at on [£.g., myfc, T/F, filkin, matching, sz=ay], written arch paper, and/or ora
students will be able to explain how to apply the various theor cepts of consciousness ~ L) ~
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5LO toPLO COURSEtoILO
Alignment Alignment
5L0s e st om o i o 1
1 Fz P2 1 2 ]

P5S¥C 3 Critical Thinking anrl F's.ﬁ,rl:hnlnr-,r 510 71 Logic nfthe Scient Fic ME‘thDd
On examination | \ entation, ; ; ;
students will be 3 ith other forms '
students will be a cal thinking ':\"__..-L- ! . ! X
conclusions, B gualifiers; inductive v sound argu ments].
PSYC 3 Critical ThlnluncI and Psn,rl:hl:-ll:-rn,r S EE] Ever\rda\rhpplltatlnn
Om exam "at ion | f
P5SYC 5 General Psn,rl:hl:-ll:-rn,r 5L0 #1 Logic of the Scentific Method
Om examination | fc, T/F, filkin, matching, sss3 i ; ; ;

ill be Eriz ofh '
measurement/manipulation of variables) as applied
PEYC 5 General Psychology: SL0 82 Fundzmental Principles
On examination [ (F, fillin, matching, ===ay], writte :
will be able to e X X X
55"3-.-':'3 X
Ps‘fl: 5 General Ps-w,rl:hl:-l 'n,r SLl:l #3 Ever\rda\rﬂpplltatlnn

examination j_ F, filkin, matching, ss=ay], wri presentation, students

c." b= zbl= 10 ap "'a"-"ta psychologica o ; ; ;
aroupin their f'f:it_t:n_"::':ta": i )
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5LO toPLO COURSE toILO
Alignment Alignment
s5L0s it om ot i o 1
M| Rz P2 1 2 ]
PSYC 7 Physiclogical Psychology: 5LO #1 Logic of the SI:IE'I'I‘tI‘ﬁI: Method
inati myc, T/F, filkin, matching y EEY ) .
to explain and ev '
sxpsrimental v n-sxpErimantsl,
FSYCT Pl'r-,rsu:-ll:-=||:al Psychology: SLO &2 Funrlarr'ental P'rII'|EI|:l|E'5
On examination myc, T/F, filkin, matching
o identify and explain x L) x .
z and blood-brain ba =z h
ptic potentials; sensory transduction; agonistic and a'tag:n" istic _'_; =
PSY¥C 7 Physiclogical Psycholo 2y; 5LO#3 Even,rrlam,r.-ipplu:atlnn
PSYC B Social Ps\rl:hl:-ll:m,r SLl:l #LLogic nfthe Scientific Method
On examination | er, and/or oral presentation, ¥ ) ¥
students will be ab on zocial psychology.
PEYCE 5|:»|:|a| Ps\rl:hl:-ll:m,r 5LO #2 Funrlan'ental P‘rII'|IZI|:l|E'5
T/F, filkin, matching i r, andfor oral pr ; ; ;
=, and and topics in so0 ' -
y , conformity, .
PEYCE 5|:»|:|a| Ps\rl:hl:-ll:m,r SLl:l #3 E\ren,rrla\r Appll:atlnn
Onexamination [e.g., F, fillin, matching, szzayl, will be abls
to apply fundam i i in i X X X
(i di _Ef:i"'""it:l". ints
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510 toPLO COURSEtDILO

alignment Alignment
S5L0Os Mk ik i A ek wid

L Pz | ez 1 z H
PSYL 94 15 THE 3AME COURSE A5 50C1 104,
P5YC 84 Introduction to Elementary Statistics| Methods for the Study of Behavior: L0 #1 Logic of the Scientific
Method X X X
On examination 2.z, m/c, T/F, fillin, matching |
students will b able to identfy and diffzrantiats z
PSYC %A Introduction to Elementary Statistical Methods for the sturh,r of Be-havu:ur SLI:l #2 Fundamental Principles On
examination [2.g., m/fc, T/F, filkin, matching, W papsr, and/or oral prezentation, students S S .
will be 3bl to caloulste and intsroret basic , b =.."sa'.5_":uf___a : X
stapdard deviation) and inferential [e.g., cos ff__"t of determination, Cohen's d, t-test, ANOVA, .
PSYC B4 Introduction to Elementary Statiztical Methods Tor The 5t udy of Behavior: 510 #3 Testing Symbolized
Arguments
Onexamination arch paper, andfor ora 5""'tat:r students , ; .

il r efforts to un if= '
H ccination or to modify lifestyle in ; factors).

PSYC BB Experimentz] Methods in the Study of Behavior: 510 #1 Logic of the Scientfic Method
Onexamination [e.2., mfc, T/F, filkin, matching, =ssay), written essay, research paper, and/or oral presentation, X L4 X
students will be able to explain and critigue ntial components of th ntific method in psychological research.
PSYC BB Experimentz] Methods in the Study of Behavior: 510 #2 Fundamental Principles
Onexamination [e.2., mfc, T/F, filkin, matching, =ssay), written X L4 L
students will be able to sxplain and apply sszential elements of th .
Ps‘r'l: 5B Experimental Methl:»rls in the Study of Behavior: -

i i x
proposition).
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Appendix B

4-YEAR TIMELINE FOR SLO ASSESSMENT
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COURSE SLO ASSESSMENT 4-YEAR TIMELINE REPORT (ECC)

BEHAVICRAL AND SOCIAL SCIENCES DIVISION - FSYCHOLOGY

African American Psychoiogy  SLO =01 Major Theoratcal Studentz who successfully compiztethis cowrse3nd ns requiramants
Farspectves will bz 3biz to wwentify and explsinthe major theoratical perspactives
of Africzn Amenicar psychology
Human Sexudity SLO=1logicoftheScentifc  On examination(e.g.. mic, T/F, filkin, matching, essay), writen
Method es53y, resesmch pasper, 3ndlor ord presentston, stwdents wil be ste

10 explain nistoricd devaopmants in soentfe sex reseachas wal
33 wdentfy and svalume speofic ressamch mathods used 1o Study the
psychological, biclogca, and cultural faciors in human sexudity
2013-14(Sprng ECC:PSYC 12 Human Sexudity SLO =2 Fundaments! Princges  On examination (e.g., m/c, T/F, fili-in, matching, essay), writen
2014) ss3y, research paper, sndororsl presentstion, students will be sbe
toigentfy 3nd explsinmajor theoriss, perspactives, and facets of
human sexuality.
2013-14{Sprng ECC:PSYC 12 Human Sexusity SLO =3 Everyday Applicston  On examination{e.g., mic, T/F, fill-in, maiching, essay), wrtien
2004 £553y, re323rch 030, 3nd ororal praseniation, swasnts will oe ste
10 3pply funcamenis! orinciplss in the developmentof = persona!
sexus! philosophy
CC:PSYC 15 Abnormal Fsychobgy SLO=1logicoftheScentfic  On =xamination(e.g.. m/c, T/F, fill-in, matching, essay), writen
Method 2533y, r23e3rch 030, 3na0roral presenizton, swdsnis will oe ste
10 Ex0/3in 300 evaiuse variows sources of o33 focusing onmenisl
gizorders (2.0 spoemoogy, =feagy, sffzctvensss).
2013-14{Sprng  ECC:PSYC ® Abnormal Fsychobgy SLO=ZFungamenizl Frincpes  Onexaminstion(2.g. mic, T'F fllbn, mawcning, 2553y, wrtEn
2004 353y, ressarch pspar, 3na ororal preseniston, stwaenis will be ste
10 mentdy 3nd 2xplainthe major theonss sncoefintions of menal
linzss (2.9 biologcd, cognive-oanzviorsl psychoanalic,
humanistic, sociocultural), including the historica devalopment of
these theores
2013-14{Sprng  ECC:FPSYC 15 Abnormal Psychology SLO=IEveryasy Amolcston Onaxamination(sg, mic, TF, flan mawching 2353y wriEn
2004 353y, res2300h 030, 3na 0ror3 pressniEton, swdsniswl be she
1o apply fundamental principies of sbnormal psychology in ther
=ffons to uncerstans svenyosy (fe sxperanoss such 35 these:
concems spouttne behavior offamily orfriznds, cogritve decinz of
parent, violentonmz (includng =ffizas of meds covemsas)
2013-14(Sprng  ECC:PSYC 16 Lifzzpan Devslopmant SLO=1 Logicof the Scentfc  On examination(2.g.. m/c, T/F, fil-in, maiching, essay). wrt=n
204 Method S333y. S323rch 030, 3nd0roral pressntston, siwdsntswill e she
10 02scribe 3nd contEstspeciicresearch mahods nthe swdyof
Ifzspan develooment (2 g longaudingl, cross-sectonadl, sequentid
designs)3s well 35 353838 the strengths 3nd wasknesses of each.
2012-14(Sprrg ECC.FSYC 16 Lifespan Davslopment SLO=2 Fundamentsl Princpes  On examination (2.9.. mic, T/F, fil-in, maiching, essay), wrtien
2014) S553y, 2323rCh 03P, 3ndororsl preseniston, swdsntswill be ste
10 3entfy expEin 3nc compars thasssspeats ofthemajor

8

2
2

012-14 (Sprng
014}
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2013-14 (Spring
2014)

2013-14 (Spring
2014)

2013-14(Spring ECC:PSYC2Z

2014)

2013-14 (Spring
2074

2013-14 (Spring
2014)

207274 (Sorima
2074

2013-14 {Spring
2014)

2013-14 (Spring
2004

£CC:PEYC 16

ECC.PSYC2

ECC:PEYCZ

ECC: PSYCT

ECC:PEYCT

ECC:PEYCT

ECC: PSYCSB

Lifzzpzn Davelopment

Psvchology of Effective Living

Psychology of Effactive Living

Psychology of Effective Living

Physiologica Psychaoloay

Physiologica Psycholoay

Physiologica Psycholoay

Sxpsrmenta lsthols nthe
Study of Behavior

SLO=2 Everyaay Agclicston

SLO#1 Lonic of the Scentific
Method

SLO 82 Fundaments! Principles

SLO=Z Evaryaay Arclicston

SLO =1 Logic of the Sceentific

Msthod

SLO =2 Fundamentsl Principiss

SLO=2Everyasy Aolcston

SLO 21 Lonic of the Scentfic
Method

1heoremal DErSpECVES of rrfsoar csvslooment manfocus, key
SOREERLS, 3nT D3SIC 355UMEbons

On =xamination{z.9. mic, T/F, fil-in, maiching, 2ss3y), wrtisn
=533y, research pape, andororal presentston, siwasns will oe sbie
to apply fundamenia! iifespan principles {2.a., temperament,
stischment, personsity, parentsl snde, milesiones, interpersonsl and
familiz relztionsh) in ther =fforts 1o undersiand svenaay ifs
SEEE0ERAAGE (2.0, child rexring, berzsvemznt).

Cn examination{z.a., mic, T/F, fil-in, maiching, 2553V}, wrtizn
2333y, 12323000 030, NG OMOME OrESENISION SWISNE W DEF0E
10 incorporsts the sssentislfzswres of scentfic skeotosm (220
QBRI open-mindedness).

(2.0 m/c. T/F fillin, maching, 2s53y) wrinen 2533y, research
oaper, 3nd/or orsl presenistion students will be stz toofizremias
3nad compars fundamenia! thaonies 3nd mooels of pavchaoaics!
3diustmantio mogem ife (2. s=ifvsguizion, pesonal
SRUBRLNERI).

On examination(2.q., mic, T/F, fillin, matching, ess3y), wrtisn
Ss533y, research 030, 3ndorors! presentston, studsnis will be sbis
todemonstEisawarensss of personal factos (2., emotions,
maotivations, behavios) in their effons 1o unosrstang svanyaay e
SUREUEIRSS

On examination{z.a. mic, T/F, fil-in, maiching, 2ss3y), wrtisn
S5y, rES230Ch 0S0E. 3n30ror3l presentaton, swasnts will be sbls
1o =xpi3in 3nd svalu@e vanows types of dstarslzvant o the
ticlonicsl basis of behavior(2.0., expenmentzi varsus non-
SERECMERLE, numanversus infranuman basic versus sonled)
On examination{e.q.. m&, T/F, fil-in, matching, essay), writen
2353y, resesrch 0o, Indorors preseniston studsnEwil e E0E
todentfy 3nd 2xp/3in D35 NENOUS SYEEM Stucurss (20 remal
3nC gla)celis: orain stem anaforsbeain, MARLEES 307 Dlooo-Dran
tarnzr) 3nd functions (2.0, restng 3nd 3ction poEntials excton
and inhibitory postsynaptic patentias; sensory tensducton; sgonistg
303 antagonistc drugetieats).

On examination{z.q. m/c, T/F, fil-in, matching, 2s53y), wrtisn
£553y, resesrch paper, andororsl presentstion, students will be sblg)
1o apply fundaments! psycho-psychologica principles in thair effors
1o undersiand svenasy ifesxpenences (2.0 weoht control, s=xus!
baRavior. insomniz; coping with cognitive decline).
Crexaminztion(z. o, mc TF filkln maching 2353y, wrtien
SII3y, r23230ch 030, 3nd 0rors presenisnon swasnswil be sl
1o 2xpl3in 3nd crigus essantal compansnts of thescentfic methos
& psycholonical research.
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2013-14 (Spring
2014)

20132-14 {Spring
2004

2014-15(Fall
2014)

2074-15(F3ll

2014

20%4-15(Fall
2014}

20%4-15(Fall
2014

201415 (Fall
2014

207415 (Fal
2014}

2014-15(Fzl
2004

ECC: PSYC3E

ECC:PSYC3B

ECC:FSYC10

ECC:PSYC10

ECC: PSYC 10

ECC:.PEYC2

ECC:PSYC3

ECC:PEYCE

ECC: PSYCS

Experiments Mathoss inthe
Study of Behavior

Experimenid Mathods inthe
Study of Behavior

African American Psycholoay

African Amercan Fapcnoloay

African Amencan Facholoay

Critical Thinking and
Psycholoay

Critical Thinking and
Psychology

Critical Thinking and
Psycholoay

Genersl Psycroloay

SLO #2 Fundaments! Principies

SLO=2 Evaryday Amclicston

SLO =1 Logic of the Scentific
Method African Amarican
Farspactives

SLO=ZFunaaments Frincpizs

SLO =3 Everyday Applicaton

SLO =1 Logk of the Scentific
Method

SLC=ZFundamantzl Frinciples

SLO =2 Everydsy Anclicston

SLO =1 Logic of the Scentific
Method

Oraxaminztion(z g mic. TF fllbn maching es33y), wrisn
SSS3y, rE3231Ch 03D 300 0ror3 prEseniaton, swdsns Wil be 30is
1o =xpl3in 3nd 3pply 2ssentzl slements of thescentfic method in
psychologicsl research

On examination{z.q., m.‘c,'l'.' F fllein mawching 2353y, wriEn
SIS3y, S323000 0I0E INAOTOrE OrEsEnSton swIsnE Wil DE E0E
toevsiusts bothihe 3osuscy 3nd relzvance of researchin ther
=fforis to unoerstans svenaay (fe sxperances (20, choose s dist
plan dzcios f a3 treamentor productis sFe ancefizcte vo foror
303m31 3 roposmon)

Onexamination(z.a., mic, T'F fill-in, maching, 2353y}, wrti=n
553y, resesrch paper, 3nd ororsl presentation, stwdents will be 3bis
to=xaming 3nd 333253 Afncan Amenican psycholonics! resesrch
pEnaining tosuch asthese: cognitive sttributes {e.q , intaliipence,
Black English), noncoantive strbutss beraviors (2.0 nonverca!
behavior, racid socizlzaton 3ncidentyl

Onexaminztion(za, mic, TF fil-n, maching, 2zs3y), wrtisn
2333y, r232300h 030, 300 0ror3| pressnizton, sudenis will be 20iE
10 denify 3nd explzinthe major theoratical perspactives of Afrcan
AMENCIn pEyCnoiogy.

On examination{e.q., mi, T/F, fil-in, matching, essav), wrtien
533y, research pspe, andororsl preseniston, stwdents will be 3bis
to spply the majortheomticsl pespectives of African American
psychology in ther efforis to promote bothethnc idertityand 3
strong s=if-concem among African Americans.

On examination{z.q., mic, T/F, fill-in, maiching, ess3v), wrtien
S333y, rE323r0h DI0E, 30O OMOME OrEsENEtOn Slosnis W DE EhiE
tocesscriosthenaimarkcharacieristics of the scenfomathonang
CONtrast twith other torms of Inquiry.

On examination{e.q., mic, T/F, fil-in, maiching, 2s53y), wrtien
Sss3y, research psps, 3ndororsl presentstion, students will be sbig
1o offerentize andcomeas= fundamantzl critical thinking concepts
(2.0, premizes conclusions, & ouaifiers: inductve versLs deducive
valid versus soundsrquments).
Or examination{2.q., mic, T/F, fil-in, matching, ess3v), wrtisn
S533y, r2s23rch 030, 300 Orors! presentston, stwdsnis will be sbis
1o zooly prnciplesof orticdthinkina (2.0, loaic fallacies, rhetorical
CEVICES) ININEr o3y O0sCison-mELng (Drofuwct purchase school
SSIEChon, MEICEIrEamEnT.

Onexaminztion (2.2, me, T'F filin, mawcning, 2353y}, wrien
Ss5353y, ressarch 03pe, 3ndororsl presentston, studsnts will be 3bis
1o Zentfy kay slemensof the scentficmethod (2 0., samolinaof
participants messurameant manipulston of varisnies) 33 spolisd o
ment3l processes 3n0 behavior
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2014-15(F3

201415 (Fd ECC: PSYCS

01415Fd  EGUIESYGE

20741574 ECC:PEYCE

2014-15(Fd ECC.ReYCeE

2014-15(Fd ECC: PSYCSA

20t4-15(Fd ECU: FSYU9A

2014-15(Fd ECC: PSYCSA

> 14-15{Sprmg ECC:PSYC12
2015
V22NN FN

Genersl Fsycnology

Social Fsychology

Social Psychology

Social Psychology

Intmducton to Elementary
Stastes) Manoos for the
Study of Behavior

IntoIucton 1o Bismentary
Simstes! Mathoos forins
Study of Bshavior

Intrducton o Elemenary
Stastesl Mahaos for the
Study of Behavior

Human Sexuslity

SLO =3 Everyday Application

SLOC =] Logic of the Scentfc
Method

SLO=ZFundsmenta Princples

SLO =3 Everyday Application

SLO#1 Logic of the Scentfic
Method

SLU=Z Fundamental Frincipies

SLO =2 Everyazy Applicanon

SLO =] Logic ofthe Scientifc
Metroo
Fagzdof

On examinaton {2 g. mc,

S3=3y ress3mh psper 3ndor oral preseriston, stuseriswilloe sois
to=xplain dffirsntzie, and oritious the maor theorstica!
DErSOECIVES 0 pEychalogy (22, psychoanshtc, behaviors!,
COQNANE 33 WEl 33 0SSCMOSINENISIONGE] SVENIS 230N 10 N
sstsplishmentofosychology as s science.

Crn examinzton (2., mic TIF, fillin maching, ess3y ), wrasn
553y, rSS237CN LI0ST, 3N0M0r or3] preseniston, Students willos S0
1o 3poly fundamantal psychologes! orinciples (2. perosgtion
development, memory, conditoning, clinical, group) in their effors to
understand svaryaay e experences (2.0, chid discighne,
syswitnessissimony).

Orzxaminston (22 mc T'F fl-in mawning, 2353y |, wrnen
ess3y, resesch paper, andlor oral presentston, students willbe sbie
to=xplain 3nd evalusis historicd 3nd contemporary pEspECtvEs On
socizl psychology.

Cnsxamination (22, mc T'F fllin mawching, 2353y ), wrnsn
ess3y, reseanch paper, sndlor orsl preseniston, students willbe sbe
10 explain dffrentzs. and ortious the mapr theorstcs!
DETSDECHVES 300 topics n a0 pEychology (2. Sinbuton
conformty, dendividuation, agaression)

On 2xaminstion (2g. m/c, T/F, fill-in, matching, 2ssay), writan
2533y, resesch paper, sndlor orsl presentston, will be 3ble 1o sooly
furdamsenisisacia psychologics! pinopies in thar sffonsto
understand svarycay s sxperences (indwicusigroup dfferences,
attauds, belief and valus formation; intemersonalinteractions)

On examination (2.3.. m/c, T/F, fill-in, maiching, 2ssay), written
353y ressamh paper 3ndlor o3l preseniston, studentis willbe sbe
10 32ntdy and dffzrentaisresesrch mEhadology verss
si3tiztos/dmaanaysis

Un examination {2g., nVc, |/F, tin, maiching, essay ), writen
es=3y rese3ch paper 3ndlororsl presentston, students willoe sble
to cslcusteand imerprat basic stavstics, both descriptve (2.,
mzan, Sumof Squares vanance, stsndam deviston) ang infamnnal
(2.3 coeffosnofozieminzton, Coren 54, 1zst ANOVA, Fasrson
|

Cn examination {2.g., m/c, T/F, fillin, maiching, essay), writen
553y, rSS237CN LI0ST, 3N0/0r or3] preseniston, StudentE willos soe
10 2valusE the strangths 3nd ImiEstons research 4313 in thar effons
10 undersisnd evaryasy life expenences (2.5 . decidingwhather to
decline 3 childhood vaccination or to modify Ifestyles inview of risk

factors).
5%1 exa)minaﬁon {2g.. m'c, T/F, fillkin, matching, essay), writtan
5353y, reseach psper, 3ndlor orsl preseniston, stuoenis willbe sbie
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2014-15 (Sprrg
2015)

2014-15 (Sprrg
2015)

£CC:

=Ul

ECC:

ECC:

ECC:

=0l

£ECC:

PSYC12

L2 A LOR P

PSYC15

PSYC15

PSYC15

YL

PSYC 15

e e

et v

Human Sexuslity

Human Saxuslty

Abnormal Psychology

Abnormal Psychology

Abnormal Psychology

LiespanUavaiopment

LifzzpanDavgopment

Cizspan Deveown=i

SLO=Z Fundamenzl Principles

SLU S evenaay Applicaton

SLO =1 Logic of the Scentic
Method

SLO=Z Fundamenal Principles

SLO =3 Everyday Application

5LU =] Logic ot the Scenttc
Method

SLO=ZFundamznal Principles

SLO =I Svmpday Aupiseiun

FagzSof

10 =xpl3in histoncal develooments in soentfe sexreseanh 3 well

3z jgentdy 3nd svsluss specforezeanh mathods ussd o study the
psychologica! bidlogica! andculurslfscors in numanssuaiy

On examination (9. m/c, T/F, fil-in, matching, 2ss3y), written
=s53y, ress3mch papsr, 3ndlor o3l preseniston, studenis willos ste
10 3entdy 3nd 2xpl3in major theories, perspectives, 3no facatsof
human ity.

OUn exanminston {2g.. NVe, I/F, tillin, matching, £553y ), wrten
553y, rese3mh p3per 3ndlor orsl preseniston, studenis willoe sbis
10 3poly fundamants principles in the development of 3 persona
s=xusl philesoohy.

On examination (2.g.. m'c, T/F, fill-in, matching, essay), written
Ss53y, resE3mh p3psr, 3ndlor orsl preseniston, studenis willos ste
1o explain 3nd evslusts variows sources of d=ts focusing on ments!
disorders 2.0 soidemioloay, sficacy, sfiectvensss)

Or examination {2.3.. m/c, T/F, fillkin, matching, essay), writen
SI33y, ISS23MCN 030SM, 3N007 O3] OrESENIEION, SILOENE WIS 302
10 identfy 3nd 2xplain the major theones and aefinmons ofmental
iliness (= g., bidlogicsl, cognitive-behaviorsl, psychoanslytc,
humanistic, scciocutural), including the historical development of
theses theores.

On examination {2.g., mc, T/F, filin, matching, essay), written
SS53y, rSS23TN L30ST, INT/0r S| preseniston, stusents willoe S0
to apply fundamenta principles of abnormal psychology in their
effonts o undersiand evanyday Ife expensnces such ssthese:
concerns stoutthe behavior of family or friends cogntne decline of

parent violentcrms (includng =fecis of medis coverae)
Un examinaton {29, MVe, |/ F, till-in, m3iching, 2553y ), writtsn

ess3y, reseach psper, andor oral presentston, students willbe sble
todsscnbs sndconvastspacficresasrch mahads inthe stway of
ifzspandsveloomant (2 Jongiudingl cross-ssctons! ssqusntia
cesigrs)ssvel 35 3sssSsins srEngns anowasknessas ofesch
On examination (2., m'c, T/F, fill-in matching, essay), writen
SI53y, rE323m0 030Sr 300 0r o3l presentston, stuosns willoe ste
10 entfy explain, 3nc comears thess sspects of the maor
theorstics! pespactvas of Ifespan cevslopment: man focus, key
concepts, and basic assumations, . o o

DN RSSO (2., TKC, 177, i, INak3my, =asay j, winls)
353y, rese3mh 03psr 3ndororsl preseniston, stuceniswilbe sols
10 3pply fundamanta ifespanprinciples (22, Empsramant,
sttachmen, pesornsity, parentd style, milestones, interpersona and
TIMIISIISISVONSNID) N NS SNONS 10 UNDSTSIEND SVENTIY IS
Sxperiences (22, child rearing, DrssvEmEnT.
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|SL0#1 Logic of e Scensic
| Methoa

Hsychoiogy of EffsctiveLivig SLU S Fundamentsl Hrincipies

Psychology of EffiectiveLiving

Fhysiclogea Fsychalogy

Physiologica Psychology

Fhysnloges Fsychalogy

Expermena Mathodsnine
Study of Behavior

SApErIMENS LiEnots nne
Study of Behavior

Experimenta Methods nthe
Study of Behavior

SLC =2 Evenasy Appicaton

SLO =] Logic ofthe Scientic
Method

SLO=Z Fundamenta! Principles

SLU =3 Everyday Apphcaton

SLO =1 Logic of the Scentifc
Method

SLO=ZFunosmens Frincpies

SLO =2 Evenday Appiication

Fagzdof

| On examination (2.g., mic, T/F, fil-in, maiching, essay), writen

2553y, ressanch paper, andlor ozl presentzton, students willbe sbe
10 incorporRethesssental fzatures of soentfic skeptcam (2.3,
maintsining i 5

{2.0., M, Ik tilkin, matching, 2533y), witien S523y, resssrch
p3pEr, 3naororal preseniaton sucens will be sbiz wofizrntizs
3ra comgars fundamentsl theorizs 3nd modsiz of psychologicd
Igjustmantio modern iie (2., seffreguston, personal
developmeant).

On examination (2g., m'c, T/F, fill-in, maiching, essay), written
2553y, reseamch paper, andlor orsl preseniston, stuoents willbe ste
10 demonsiraie 3warenaess of personalfaciors (2.9, emations,
motivations, behaviors) in their effonts 10 understand svendsy s
SXpErEncEs

Cn examination (.., m/c, T/F, fill-in, maiching, essay), written
=533y, rEs23mh 03pSr, 3ndor o3l preseniston, stusenEwilice bl
toexplsin 30 evalusis variows yypes of g3tz relevantio the
ticlogicsl basiz of behavior (20, experimentsl varsus nons
expermens, human versus infrahuman, bascvesus sppled).

On examination (e.g., m'c, TVF, fillin, maiching, essay), written
S533y, rS3237TH DIOST, 300/07 O3] OrESENISION, SILOENE WIS 302
10 dentfy 3nd 2xplain D3Sic nErvoUs SySiEm structures (2.0, naurs!
3nd glislcells brainsi=mand forsbrsing meninges and blood-rain
barrisr) 3nd functions (2.9, resting and 3ction potentidls; excistony
and inhibitory postsynaptic poientials; sensory transduction; sgonistc
3nd amagonstcdrugsfizas)

On examinaton (2g., NV, I/F, hilin, matching, essay ), writen
£ss3y, resesmh pspsr 3ndlororsl preseniston, studenswillbe 3ol
to apply fundamenta psycho-psychologica! principles in their effors
1o undersisndevayasy ife sxpensnoes (2.0, weight contral, s2xus!
behavior, insomniz; coping wih cognitive deciine)

On examination (2g., m/c, TIF, fill-in, maiching, essay), writen
2533y, res=3mh paosr 3ndlor o3l preseniston, stuoenis willbe soe
10 SXpl3in 3nd crugue 2sseniEcompaonenis of the scientfic methoo

iz psychologcalresearch. _ _ _ - -
on Examinson (3. mve, TVF, Tili-in, macning, £s53y), wrinen

Szs3y, ress3cch p3psr 3ndlor o3l presentston. studenis willbe sbis
1o =xplsin 3ng spply sssantid slements of the scientficmathao in
psychologics! msesrch.

On examinztion {2g.. m'c, TVF, fill-in, maiching, essay), writen
Sss3y ress3mh pacer 3ndlor orsl preseniston, stuosnts willoe soe
to evaluzis both the sdequscy and relevance of research in thair
=fforts o undersizndevanydsy (fz expensnoss (20 choose s dist
plan, gzods F streamant or product = s3f2 3ng sfizctive votsforor
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2016)

2015-16 {Spring
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2015-16 (Spring
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2015-16 {Spring
2016)

2015-16 (Spring
2016}

2015-16 {Spring
2016)

2015-16 {Spring
2016)

2015-16 {Spring
2016)

ECC

£CC

£CC

ECC

£CC

ECC

ECC

ECC

D6/24/2014 317 PM

:PSYC12

1 PEYCi2

1PSYC12

:PSYC 15

:PSYC15

:PSYC15

:PSYC 16

:PSYC16

:PEYC 16

Human Sexusity

Human Sexusity

Human Saxuzity

Abnormal Psychobbay

Abnormal Psychobay

Abnormal Psychobay

Lifzspan Davslopment

Lizzgzn Davslopment

Lifzzpan Development

SLO #1 Lonic of the Scentific
NMethoo

SLO =2 Fundaments! Principles

SLO =2 Everyasy Anlicston

SLO =1 Logic of the Scentific

Method

SLO=ZFuncamens! Frinciples

SLO =2 Everyasy Amolicston

SLO =1 Logic of the Scentific
Msethod

SLO =2 Fundaments! Principles

SLO=ZEveryasy Arclicaton

3R3inst 3 proposion),

On examination{e.q.. mik, T/F, fill-in, matching, 2353y}, wrtien
e553y, ressarch p3per, Sndororsl presentston, studeniswill b2 sl
to=xp3in nistoncd devaooments nsoentfe sex reseamhaz wal
3z zentfy 3nc svalume specfic ressamh methods used to study the
psychoiogical, Diologca, Snd cultural taciors in human sexuaity.

On examination{z.q., mic, T/F, fillin, maiching, 2s53y), wrti=n
S533y, r23237Ch 030, 3ndororsl preseniston swasnEwill besble
1o @entdy 2nd explainmaior theares, parspactves, 3nd otz of
human sexuslity,

Crexazminztion(z.a, mc, T/F filln maiching 2333y, wrten
2533y, rEs23rch 030&, NG Orors presentston swasnis Wil pe s0iE
10 spply fundamentali orinciplss inthe devsloomeniof 3 perzonal
s2Hu3l priosomny.

On examination(z.g. mic, T/F, fillkin, maiching, 2s53y), wrtisn
£533y, res23rch paper, andororsi presentstion, students will be sble
1o 2xplain 3nd 2valu=e vanouws sources of a3tz focusing onmenia!
disorgers (2.9 2pidemioiony, ffcacy, effscivensss)

Cn examination{2.a., mi, T/F, fil-in, maiching, 2353V}, wrti=n
S533y, r23237Ch 030, 300 0rOr3 prEseniston swasnE Wil pEshiE
to 1dentify and explainthe major theonies anddefintions of mental
lirzss (2.3 Dolopcd coanave-nEhaviors| oschosrainic
humanistic, sociocultural), including the historica devalopment of
RS GERS

On examination(2.q., m/c, TIF, fil-in, maiching, 2ss3y), wrtten
2533y, ressarch pspE, snaororsl presentston, swasniswill oe sble
to apply fundamenta! principles of abnormai psychology in ther
=fforts to understang svenyday Ifs sxpenences such 3 these.
concarns 3boutthe behavior of family or friznds, cognitive decins of
parant, violenicrme (includng effecs of meds covemns)

On examination(2.q., mic, T'F, fill-in, matching, ess3y), wrtien
SI33y, rE3230Ch 030, NG OMOME DrESENIEION SwIsnE W DE F0E
tooescribs 3nd contEstspecficrassarch mahods inthe stway of
Ifzsosn develooment (2.0 longtudingl, cross-sactionad ssqusntia
022130535 Well 35 355233 NS SIENQINS 3nd WEIKNSssSs of 2300,
On examination{2.g., mic, T/F, fil-in, maikching, es53y), wriisn
SS33y, rE25231Ch D3P, 3na0rordl presentaton, swasnswill b bl
to identify, explin, and compars thesesspects of themaior
theorstics! perspactves of ifespan devslooment mainfocus, key
COnCEpts 3nd DIscIssumpotons

On examination{e.q., m/kc, T/F, fill-in, matching, es53y), writen
=553y, research pIpe, Sndorors! presentston, swadsnis wil be 3ol
1o 3oply fundamenizl Ifescen orincples (20, 1amoerament
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ttschmant, personaity, parenisl snis, missionss, nterpersonsl and
famiizirelztionsrg) in ther 2ffons 1o unosrsiand evengdsy iz
SROENENCEE (2.0, CNID r2END, DErEIVEMEN)
Psychologyof Effective Living SLO 21 Logic of the Scentific  On examination{z.q., mi, T/F, fill-in, matching, essay), wrtisn
Mathoo SI33y, 1S323rch 030, 303 0rorsl pressniston, swasntswill be sl
10 incorporsts the essenislfzswres of scentficskeotcism (2.
maint3ining open-mindednass).
2015-16 {Spring : 2 Psychology of Effective Living  SLO#2 Fundamentsi Principles  {2.q., m/c, T/, fillkin, matching, essav), written essay, research
2016) c3psr, 3ndiororsl pressnistion stuoents wil be stz toofizrentize
znd comozrs furceameniz| theories 3na modeiz of psvchaonics!
zdiusimentio modernifs (2a., seifrsaulstion, pe=onsl
csvElopment.
Psychology of Effective Living  SLO =3 Everydsy Applicston  On examination{e.q., mic, T/F, fillin, matching, essay), wrtisn
533y, r2583rch 030, 300 0roral preseniston. swosniEwil b 30k
10 demonstEteawaraness of personal fzctos (20, emotons,
motivations, oehavios) in thair effons to understang evaryaay iz
EXpEnEnces.
2015-16 {Spring - Physiclogica Psycholoay SLO=1 Logic of the Scentfic  On examination(e.q. mic, T/F, fill-in, matching, 2ssay), writen
2016) Method 2333y, r2323rch 030, 3n40ror3 preseniEton, swasniE Wil be sbls
10 Expl3in 3nd evalu=e varows tyoss of dstarslzvant ot
ciologicsl basis of behavior(2.g. expeimentsl varsus non-
SAOEIMENTS, NUMEN VErSUS INIr3NUMan, D35 VErsUs 30002T)
2015-16 (Spring z iolog SLO =2 Fundamentsl Principles  On examination(e.q., m&, T/F, fil-in, maiching, essay), wrien
2016) S533y, rEsE3rch 0IpE, 3ndorors presentation, swosnis will be 3ol
10 dentdy 3nd expl3in D35ic nErVoUS SYEEM Stuciurss (20 neural
3nd glialcels; brain stem andforsbezin; meninges 3nd tload-bran
barrier) and functions {2.q., resting and acion poientials; exctaony
and inhibitory postsynaptc potentisk; sensory tansducton; agonistk
and antsgonistc drugsfizas).
Physiologica Psycholoay SLO =3 Everyday Applicaton  On examination{e.q.. mic, TVF, fill-in, matching, essav), wriien
S333y, rE3237Ch D30, 30O OO OrESENIEton swosniE Wl DE DS
to apply fundamentsl psycho-psychological principles in thair efions
1o undsrsiand svenasy ifesxoerences (2.0 weont conrrol s=ausl
D2h3VIOr, INSOMNIZ COPINg With COgRINe deciing).
2015-16 (Spring 3 Experimenta Methods inthe  SLO 21 Logicofthe Scentfic  On examination(z.9., mic, TF, fillkin, matching, essav), writen
2016) Study of Bshavior Method 2233y, r2323rch 030, 3naororsl preseniston, swasniswill be ki
10 2xpl3in 3nd crigus esEental components of thescentfic methos
in psychological research.
2015-16 {Spring : < Experimertd Methods inthe  SLO#2 Fundamental Principles  On examination{e.q. mik, T/F, fill-in, maiching, ssay), wrtien
2018) Study of Behavior SI33y rES237Ch DI0E, FN4Oror3l presenizton swosniEwil b EbE
to=xplsin 3nd 3poly 2ssentsl slemenis of thescentfic methos in
C3yCNOIoQIcE researen.

2015-16(Spring  ECC:PSYCS8  Experimentd Methods inthe SLO=3 Everydasy Applicston On examination(e.q., mic, TVF, fill-in, matching, essay), writen

06/24/2014 2:77 PM Page8of
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FEYC15

PSYC 16

PSYC 16

Stuay of B=havir

Human Saxuzity

Human Sexusity

Human Sexuszity

Abnormal Psycholbay

Abnormal Psychobay

Abnormal Psychobay

Lifzzpan Davelooment

Lizspsn Davslooment

SLO =1 Lonic of the Scentific
Method

SLO=Z Fundamentz! Principiss

SLO=2 Evaryasy Anclicston

SLO #1 Logic of the Scentfic

Method

SLC=ZFundamensl Frincplzs

SLO=2 Everyaay Amolicston

SLO =1 Logic of the Scentific
Method

SLO=ZFuncaments! Frinciples

S533y, rEsEarch 03pE. 3ndorors pressntaton, swdsnis will be 2big
10 2valustis botnthe 302quacy 3 relevance of ressarch in ther
=fforts to understand svenday Ife sxperiences (2g. choose s ost
plan g=cide f 3 treament or product is 552 andsfizane voforor
aR3inst 3 proposition).
On examination{z.a., mic, T/F, fil-in, matching, 2ss3y), wrtien
533y, rese3rch p3p, 3naororsl presemiston swosntswil oe SoiE
toExplsin nistonca devaooments n scentfe sex reseschas wal

3z gentfy 3nd svslums specfic reseanh methods Used 1o Study the
£Sychologicsl, DI0loQcE, 3na Cultural 13C107S in huMan SEXLSity.

On examination (2.q., m&, T/F, fil-in, matching, 2ssay), wriien
S533y, rES230Ch pIpE. 3ndororsl prEseniton, swasnis will be 20k
10 identdy 3na explain majr theories, parspactves, 3nd faosts of
human sexusiny.

On examination(e.q., mic, T/F, fill-in, matkching, 2s53y), wrtien
SII3y IEISIMCN D30, 300 0ror3l pressniston swosntswill b S0
10 3oply fungamenial orincplss inthe devsloomentof 3 persora!
XU phicsoony.

On examinztion (2.2, mic, TF, fillin, maching, 2353y}, wriien
553y, research pspe, 3ndororsl presentstion, students will be 3blg)
10 &xpl3in 3nd svaluEe vanows sources of 4313 focusing onmeniz!
cizorders (2.2 sposmoogy, efcacy, effsctvensss)

On examination(e.q., mic, T/F, fill-in, maiching, 2353y}, wrtisn
SII3y ISISICCN DI0E, 3NS0rOr3l oressnizton swosntswil DE S0E
10 zentfy 3nd 2xplzinthe maor insorias ancasfintions of mena!
iliness (e.q., biclogica, cognitive-behavioral, psychoanshvtic,

humanistic, sociocultural), including the historica devaopmentof
inezsinzonss

Onexamination(z.a. mic, T'F fill-in, matching, 2353y, wrtien
£33y, research p3pe, andororsl presentzstion, studenis will be ablg
10 spoly fundamental principles of stnormal psychaology in ther
=fforis 1o unosrsiand svenoay (f2 expsrences such 35 thess:
concerns sboutthe behavior of family or friznds, cognitive cecine of
parent, viclentcrimz (includng effzcs of meds covemas).

On examination(e.q., mic, T/F, fil-in, maching, 2ss3y), wrtien
£353y, rese3rch p3per, 3naorors! presentstion, students will be bl
toosscroe ang comtEsispecfioresesrch mahods mtheswayof
Ifzzpan ozvelooment (2.0 lonatudingl cross-zactond, s=auenta
023130E)33 Well 33 333235 102 SUENQINS 300 WEIKNessEs O 2300

Onexamination(z.a, mic, T'F filin, maching, 2353y}, wri=n
S333y, r2323rch 030E, 300 0ror3 preseniEton swosnis vl b S0
to ientdy, expBin, 3nd compars these aspects ofthemaior
theorsticsl perspactives of Ifespan development: mainfocus, key
concepts, and basic sssumpbons.
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ECC:
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ECC:
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ECC:

Lfzscan Davslooment

PSYC2 Psychology of Effective Living

. PSYC2 Psychology of Effective Living

FEYC2 Psychology of Effective Living  SLO =3 Evervday Applicaton

PSYC7 Fhysiologica Psycholoay

PSYCT Physiologica Psvchology

PSYC7 Physiologicd Psycholoay
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psychologica! research.
On examination (2.9, mic, T/F, fil-in, maiching, ess3y), wrtisn
SI33y. rEs23rch pIpE. 3na ororsl pressniston, swosnts will oe ste
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plan, gecids f 3 treatmentor product is 32 and sfizctive vos foror
3gainst 3 proposition).
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STUDENT SURVEY RESULTS
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Program Review Student Feedback Survey

N =97 Psychology Spring 2018

Instructors in this program have helped me achieve Instructors in this program have helped me stay on

my academic goals. track.

Response Frequency Percent Mean: 4.75 Response Frequency Percent Mean: 4.64
Strongly Agree 75 7732 I | Stongly Agree 66 68.04 I |
Agree 20 20.62 -: Agree 25 25.77 1R

Neither Agree 2 206 | Neither Agree 5 515 | |
nor Disagree nor Disagree

Disagree 0 0.00 | | Disagree 0 0.00 | |
Strongly 0 0.00 | | Strongly 0 0.00 | |
Disagree Disagree

Missing 0 00 | | Missing 1 1.03 | |

o _ » I have felt a sense of community within this program.
Instructors in this program provide opportunities to

actively participate in my classes.

Response Frequency Percent Mean: 4.72 Response Frequency Percent Mean: 4.63
Strongly Agree 69 7113 I | Strongly Agree 66 68.04 NG |
Agree 25 2577 R Agree 26 26.80 N

Neither Agree 1 1.03 | \ Neither Agree 5 515 |

nor Disagree nor Disagree

Disagree 0 0.00 | | Disagree 0 0.00 | |
Strongly 0 0.00 | | Strongly 0 0.00 | |
Disagree Disagree

Missing 2 20 | | _Missing 0 0.0 | |
Student contributions have been valued by instructors There is an appropriate range of courses offered in

in this program. this program.

Response Frequency Percent Mean: 4.65 Response Frequency Percent Mean: 4.36
Strongly Agree 65 6701 I @ Strongly Agree 55 5670 2
Agree 25 25.77 -: Agree 28 28.87 -:
Neither Agree 4 412 | Neither Agree 4 412 |

nor Disagree nor Disagree

Disagree 0 0.00 | | Disagree 4 412 | |
Strongly 0 0.00 | | Strongly 3 3.09 | |
Disagree Disagree

Missing 3 3.0 | | Missing 3 3.0 I |
Courses were scheduled on days and times that were I've been able to register for the classes | need within
convenient to me. this program.

Response Frequency Percent Mean: 4.53 Response Frequency Percent Mean: 4.66
Strongly Agree 65 6701 I @ Strongly Agree 66 68.04 HIINEGE |
Agree 22 22.68 -: Agree 21 2165 22

Neither Agree 3 3.09 | Neither Agree 5 515 |

nor Disagree nor Disagree

Disagree 3 3.09 | | Disagree 0 0.00 | |
Strongly 2 2.06 | . Strongly 0 0.00 | |
Disagree Disagree

Missing 2 2.0 | | Missing 5 5.1 | |
Institutional Research Survey July 2018
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The courses in this program have helped me meet my
academic goals.

There is a variety of extracurricular activities relatedto
this program on campus.

Response Frequency Percent Mean: 4.64  Response Frequency Percent Mean: 4.02
Strongly Agree 66 68.04 I |  Strongly Agree 45 4639 @2 |
Agree 24 2474 2 | Agree 17 1753 0000 ]
Neither Agree 3 3.09 | | Neither Agree 22 268 00000 |
nor Disagree nor Disagree

Disagree 0 0.00 | \ Disagree 3 3.09 | |
Strongly 1 1.03 | \ Strongly 5 5.15 | |
Disagree Disagree

Missing 3 3.0 I | Missing ) 5.1 | |

The library has the resources to help me succeed in
this program.

The buildings and classrooms used by this program
are satisfactory.

Response Frequency Percent Mean: 4.30 Response Frequency Percent Mean: 3.88
Strongly Agree 48 4948 M | Strongly Agree 37 <R
Agree 22 22.68 -: Agree 29 299 1 @0 ]
Neither Agree 15 15.46 | Neither Agree 14 14.43 W |
nor Disagree nor Disagree

Disagree 2 206 | \ Disagree 8 825 | |
Strongly 1 1.03 | \ Strongly 6 6.19 | |
Disagree Disagree

Missing 9 92 N | Missing 3 3.0 | |

| am satisfied with the equipment [projectors-
machinery- models- etc.] used in this program.

| am satisfied with the computers and software used in
this program.

Response Frequency Percent Mean: 3.90 Response Frequency Percent Mean: 3.99
Strongly Agree 40 4124 B | Strongly Agree 35 30 @420 |
Agree 26 26.80 -: Agree 25 2577 M|
Neither Agree 13 13.40 . Neither Agree 14 14.43 . |
nor Disagree nor Disagree

Disagree 6 6.19 | \ Disagree 5 515 | |
Strongly 8 825 | | Strongly 4 412 | |
Disagree Disagree

Missing 4 41 | | Missing 14 144 W |

| am aware of the course outcomes - what | should be
able to learn and what skills | should possess after
completing courses in the program.

Are you a Psychology major?

Response Frequency Percent Mean: 4.68 Response Frequency Percent Mean: 1.33
Strongly Agree 55 5670 I @2 | Vs 61 289 I |
Agree 23 2371 Wl ] No 30 3003 NN |
Neither Agree 1 1.03 | \

nor Disagree

Disagree 0 0.00 | |

Strongly 0 000 | |

Disagree

Missing 18 185 Missing 6 6.1 | |

Institutional Research

Program Review Student Feedback

July 2018

Survey
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