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Sabbatical Leave Committee - Checklist for Approving Sabbatical Reports 

(To be filled out by the co-chairs of the SLC. The rating for each component of the report shall be determined by consensus of all SLC members.) 

Name of faculty 
member returning 
from leave: 

 Date 
received by 
committee: 

 

 

Components of the Formal Sabbatical Leave Report  

Title Page ��	�	�  Accept     

��	�	�  Revise 

Table of contents including headings, listings, data, or illustration, maps, charts etc.  ��	�	�  Accept     

��	�	�  Revise 

Copy of sabbatical leave application proposal ��	�	�  Accept     

��	�	�  Revise 

Statement of purpose ��	�	�  Accept     

��	�	�  Revise 

Body of report (minimum 5 pages) ��	�	�  Accept     

��	�	�  Revise 

Detailed record of sabbatical activities ��	�	�  Accept     

��	�	�  Revise 

Conclusion (summary concerning the benefit and value to the College and the 
�(�����µ�o�š�Ç�[�•���‰�Œ�}�(���•�•�]�}�v���o���P�Œ�}�Á�š�Z�• 

��	�	�  Accept     

��	�	�  Revise 

Project (if appropriate) ��	�	�  Accept     

��	�	�  Revise 

Appendix (index, bibliography, and other appendages) ��	�	�  Accept     

��	�	�  Revise 

Abstract of Sabbatical Leave to be submitted to the Board of Trustees ��	�	�  Accept     

��	�	�  Revise 

 

Sabbatical Leave Report ��	�	�  Accepted    ��	�	�  Returned to faculty for revision 
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Committee Member Comments 

 

 

Signature of Committee Members 

Committee Member  Date  

Committee Member  Date  

Committee Member  Date  

Committee Member  Date  

Committee Member  Date  

Committee Member  Date  

Committee Member  Date  
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Provide targeted support to meet student’s needs (basic needs and academic 

support), financial aid to keep students in school, data-informed enrollment 

strategies, use of student voice to make continuous improvements, DEIA 

training for faculty and staff.  

Program maps will be reviewed to ensure all include English and Math in their 

first semester. 

 

What is the institutional structure, if any, in place that ensures that the Guided 

Pathways-informed Transfer-level Math & English work remains an 

institutional priority moving forward? 
Helper Text: N/A 

The college continues to offer professional development for English and Math 
faculty, Community of Practice, team teaching, funding for Just in time 
Workshops, Early Alerts/advising outreach, administration and faculty 
discussions, IE data collection and use has improved 

 

Does your college face any barriers sustaining the provided structure?  How 

does your college plan to overcome them? 
Helper Text: What efforts will be made to ensure this barrier is no longer present in the next four years? 

No, the college is committed to these efforts. 

 

With Transfer-level Math & English in mind: Is your college leaning into continuous 

improvement principles to ensure that your efforts continue to advance the goal of 

‘Transfer-level Math & English Completion’ equitably and do not develop new barriers 

for students?  
Helper Text: Continuous Improvement is a process already present in various structures across campuses. Please consider 

how your college is applying this process to Guided Pathways-informed efforts and metrics. 

Selections: 

Yes 

Selection Sub-Questions: 

Please describe the continuous improvement process at your college towards 

advancing this goal. 
Helper Text: N/A 
The College has committed funding for community of practice, instructional 
specialists, tutoring, and Success Teams all to support and guide students.  

 

What has your college learned so far and hoped to improve on related to this 

goal over the next four-year Guided Pathways cycle by engaging in the 

continuous improvement process? 
Helper Text: N/A 

Students are not aware and are not taking advantage of all resources provided, 

faculty are slowly embracing the ideals of AB 705/1705, and we continue to 
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encourage students to take the support classes shown to help them reach their 

completion goals. 
 

In Progress 

Selection Sub Questions: 

What does your college need to do to develop and implement a continuous 

improvement process related to this goal at your college? 
Helper Text: N/A 
Continue to fund different activities in support of student success. Faculty are 
exploring new curriculum to provide support to students by creating 
transferable classes with support time included in the class. 

 

 

What learnings and improvements related to this goal does your college 

believe it would benefit the most from by engaging in the continuous 

improvement cycle over the next four-year Guided Pathways cycle? 
Helper Text: N/A 

 

Improve enrollment services and continue to provide professional development 
for faculty and student access to transfer level classes. 

 

Question Group: Transfer  

 

Using a percentage, estimate your college's level of progress advancing local goals 

related to ensuring students are successful in their transfer to a four-year institution. 
Helper Text: 

Using data available in Launchboard and related local data, consider what ‘Transfer’ means for entering students at your 

college and the definition provided with Launchboard data.  

 

Transfer is defined by the Student Success Metrics Dashboard in Launchboard as follows: Among students in the cohort who 

earned 12 or more units at any time and at any college and who exited the community college system in the selected year, 

the number of cohort students who enrolled in any four-year postsecondary institution in the subsequent year or 4 years 

after for 3 year cohort, 5 years after for 4 year cohort and 7 years after for 6 year cohort. 

 
Use this definition and your college's local goals and ideas about Transfer to determine an accurate percentage for what 

Transfer means.  

 

Selections: 

Less than 50% complete 

Sub Questions: 

What Is your college’s local goal?   
Helper Text: ‘Local Goal’ is an ideal achievement to reach for this metric.  

494 transfers (at 325 in 2020-2021) 
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What are the major barriers for your college to reach this goal?  
Helper Text: ‘Major Barriers’ may be varied and can be related to smaller and larger campus structures. 

Consider your Student Equity Plan and other planning tools to specify barriers present with your 

disproportionately impacted student populations in mind.  

Students at Compton College are enrolled part-time due to work schedules and 

responsibilities outside of the classroom.  The IE Set Goal for transfer is 

defined only by the number of students enrolled in 12 or more units in an 

academic year, who then transferred to a 4-year university the next academic 

year. For example, course offerings provided by the institution are inadvertently 

creating barriers for students to enroll due to the conflicting  responsibilities. 
 

 

What needs to be done to remove this/these barriers?  What actions/structural 

changes has your college taken to begin the process? 
Helper Text: As Guided Pathways work should be active and ongoing, what has your college identified as 

structural issues in need of addressing over the course of this four-year Guided Pathways cycle? 

Address and enhance the transfer culture as a district and community. 
Structurally, there must be significant investment with the Transfer Center to 
build capacity. Better understanding of the IE Set Goal for transfer and include 
more stakeholders in the conversation about strategies to attain the goal. 
Review the number of students who identify transfer as an educational goal and 
transfer rates. Information and recommendations are put in Transfer and Career 
Center unit plan, year after year, and little to no recommendations have been 
actualized. However, the College recently hired a FT Student Services Advisor 
for the Transfer and Career Center.  

 

What are the equity considerations in your actions to remove student friction 

points and ensure that all students will benefit from them? 
Helper Text: Your college previously identified students experiencing disproportionate impact in the 

2022-25 Student Equity Plan. How does your college plan to scale up the efforts identified? 

Males of color is a DI group at Compton College. The College needs to 
continue to strengthen partnership with Black and Males of Color Success 
Initiative and other departments, i.e. EOPS/CARE, etc. Some examples of 
scaling efforts have been field trips via Summer Scholars Transfer Initiative to 
ASU, UCI, CAU, taking students to Umoja day at UCLA, and partnering with 
UCLA Community College Partnership that focuses on males of color.  

 

What is the institutional structure, if any, in place that ensures that the Guided 

Pathways-informed Transfer work remains an institutional priority moving 

forward? 
Helper Text: N/A 

The Transfer and Career Center created both Transfer and Career Milestones in 
the Program Mapper. The Transfer Milestones will provide recommendations 
for students planning to obtain a degree and transfer to a four-year university. 
The Career Milestones highlight specific tasks a student can complete during 
their time at Compton College that support their academic, transfer, and career 
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goals. Additionally, Compton College partnered with CSUDH to create 
Transfer Maps for all ADT degrees. Recently, a Transfer Canvas shell has been 
created with transfer information.  

 

 

Does your college face any barriers sustaining the provided structure?  How 

does your college plan to overcome them? 
Helper Text: What efforts will be made to ensure this barrier is no longer present in the next four years? 

Provide Transfer training to the Counseling Department on how to utilize 
transfer milestones and transfer checklist in counseling session. Do an 
environmental scan of where transfer milestones/transfer information can be 
included/strengthened, i.e. new student orientation, syllabus, FLEX, class, 
social media, etc.  

 

With Transfer in mind: Is your college leaning into continuous improvement principles to 

ensure that your efforts continue to advance the goal of Transfer equitably and do not 

develop new barriers for students?  
Helper Text: Continuous Improvement is a process already present in various structures across campuses. Please consider 

how your college is applying this process to Guided Pathways-informed efforts and metrics. 

Selections: 

Yes 

Selection Sub-Questions: 

Please describe the continuous improvement process at your college towards 

advancing this goal. 
Helper Text: N/A 

Transfer and Career Counselor and Articulation Officer have provided training 
to Counseling Department. Hiring additional student workers to help with 
Transfer and Career services. Review student survey results from programming 
and activities. Review Transfer and Career Center Service Arear Outcomes 
(SAOs) results and make informed decisions. Course completion and course 
offerings need to be continuously reviewed and improved.  

 

What has your college learned so far and hoped to improve on related to this 

goal over the next four-year Guided Pathways cycle by engaging in the 

continuous improvement process? 
Helper Text: N/A 

More discussion is needed and cross-functionally with Academic Affairs and 
Student Services, maybe even creating workgroups around course scheduling, 
degrees offered, course completion, etc.  

 

In Progress 

Selection Sub Questions: 
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What does your college need to do to develop and implement a continuous 

improvement process related to this goal at your college? 
Helper Text: N/A 
Review Counselor survey results of ADT course offerings and plan 
accordingly. More studies need to be reviewed on course sequencing for ADTs, 
especially with AB 928 and CSU Pathway. Increase # of ADTs offered.  

 

What learnings and improvements related to this goal does your college 

believe it would benefit the most from by engaging in the continuous 

improvement cycle over the next four-year Guided Pathways cycle? 
Helper Text: N/A 

GP Committee offered a summit on teaching and learning. Tap into Achieving 
the Dream for professional learning and CAGP.  

 

Question Group: Completion  

Using a percentage, estimate your college's level of progress advancing local goals 

related to ensuring students are completing their college journeys. 
Helper Text: 

Using data available in Launchboard and related local data, consider what ‘Completion’ means for entering students at your 

college and the definition provided with Launchboard data.  

 

Completion is defined by the Student Success Metrics Dashboard in Launchboard as follows: EITHER among students in the 

cohort, the unduplicated count of students who earned one or more of the following: Chancellor’s Office approved 

certificate, associate degree, and/or CCC baccalaureate degree, and had an enrollment in the selected year in the district 

that they earned the award within 3, 4, or 6 years. 

 
Use this definition and your college's local goals and ideas about Completion to determine an accurate percentage. 

 
With your Student Equity Plan in mind, your college may also select distinct areas of Completion your college would like to 

discuss for this metric area.  

 

50% to 75% complete 

Sub Questions: 

Which areas of Completion does your college identify as 50% to 75% complete?  
Helper Text: Check all that apply. Additional, optional space will be provided if your college would like to 

distinguish between areas of completion.  

Check Boxes: 

Certificate Completion 

Degree Completion 

 

What Is your college’s local goal? 
Helper Text: ‘Local Goal’ is an ideal achievement to reach for this metric. 

Degree goal 466 AA/AS and 211 ADT (at 530 AA/AS and 139 ADT in 2021-
2022); Certificate goal 133 (at 284 in 2021-2022) 
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What are the major barriers for your college to reach this goal?  
Helper Text: ‘Major Barriers’ may be varied and can be related to smaller and larger campus structures. 

Consider your Student Equity Plan and other planning tools to specify barriers present with your 

disproportionately impacted student populations in mind.  

The biggest challenge has been having students declare an ADT over a general 
studies AA/AS major. We have been reviewing the ADT templates to see 
which new degrees can be created.  

 

What actions has your college taken that has led to noticeable advancement 

towards your goal?   
Helper Text: Identify what efforts have worked to ensure this estimated percentage.  

We recently created the AA-T in Economics. We are in the process of creating 
additional ADTs.  

 

What actions will your college prioritize on going forward?   
Helper Text: Based on this percentage provided, what actions need to be taken during this Guided 

Pathways cycle? 

The college will be working to implement AB 928 to ensure all students declare 
an ADT as their major if one exists at the College. This will help to increase the 
number of ADTs being awarded and to reduce the number of units students are 
taking to attain the degree. 

 

What are the equity considerations in your actions to remove student friction 

points and ensure that all students will benefit from them? 
Helper Text:  Your college previously identified students experiencing disproportionate impact in the 

2022-25 Student Equity Plan. How does your college plan to scale up the efforts identified? 

The College’s Equity Plan highlights the efforts to increase completion for 
Black/African American, Latino/a/x, and male students. The Student Equity 
Plan has been incorporated into the Action Plan, which progress is tracked 
quarterly. 

 

What is the institutional structure, if any, in place that ensures that the Guided 

Pathways-informed Successful Enrollment work remains an institutional 

priority moving forward? 
Helper Text: N/A 

The College is organized into five Guided Pathway Divisions. Each division 
has a success team comprise of faculty, counselors, administrators, and staff 
from cross-functional areas of the colleges. The success teams meet at least 
monthly. They discuss case management strategies as well as activities to 
engage students and create a sense of belonging at Compton College. 

 

Does your college face any barriers sustaining the provided structure?  How 

does your college plan to overcome them?  
Helper Text: What efforts will be made to ensure this barrier is no longer present in the next four years? 
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The division and success team structure are fully implemented, and the College 
is fully committed to maintaining that structure. The challenge has been 
consistent participation of instructional faculty in some success teams. The 
College is finalizing the revision of the Success Team Manual which more 
accurately describes roles and responsibilities of those on the teams. 

 

Optional: 

Please use this optional space to provide more information about any of the 

previous areas in relation to your selected Completion categories: 

 

 

 

With Completion in mind: Is your college leaning into continuous improvement 

principles to ensure that your efforts continue to advance the goal of Transfer equitably 

and do not develop new barriers for students?  
Helper Text: Continuous Improvement is a process already present in various structures across campuses. Please consider 

how your college is applying this process to Guided Pathways-informed efforts and metrics. 

Yes 

Selection Sub-Questions: 

Which areas of Completion does your college wish to discuss for this selection?  
Helper Text: Check all that apply. Additional, optional space will be provided if your college would like to 

distinguish between areas of completion.  

Check Boxes: 

Certificate Completion 

Degree Completion 

Please describe the continuous improvement process at your college towards 

advancing this goal. 
Helper Text: N/A 
The College has made significant progress in reaching the Institutional-Set 
Goals. Associate degrees have increased from 432 in 2017-2018 to 530 in 
2021-2022. However, the number of ADTS has decreased from 227 to 139 in 
the same timeframe. An AB 928 taskforce meets monthly to discuss 
implementation and conversations have begun about how to get students to 
declare an ADT major if one exists. 

 

What has your college learned so far and hoped to improve on related to this 

goal over the next four-year Guided Pathways cycle by engaging in the 

continuous improvement process? 
Helper Text: N/A 

Completion takes all areas to be involved: faculty in the classroom, who have 
been discussing high-impact practice to counselors and student services 
professionals, who provide out of class and basic needs to supports. The 
Academic Senate has been discussing student retention strategies. The 
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Curriculum Committee is developing a DEIA rubric to evaluate course outlines 
of records. All to find ways to engage students both in and out of the classroom. 

 

   

Optional: 

Please use this optional space to provide more information about any of the 

previous areas in relation to your selected Completion categories: 

 

 

 

 

Question Group: Student Equity and Achievement (SEA) Program Integration  

Using the scale below, describe your college’s progress integrating SEA Program with Guided 

Pathways to achieve KPI Metrics. 
Helper Text: Education Code for 2022-26 Guided Pathways funds requires a progress update for the integration between 

Guided Pathways and specific program areas. Consider your Student Equity Plan, current efforts in progress with your 

disproportionately impacted populations in mind, and your work embedding Guided Pathways elements into your campus 

structures. Estimate your college’s progress with integration efforts and plan steps accordingly in the questions that follow. 

For additional review, please visit the education code link provided: Click here. 

 

Integration in Progress –  

Sub-Questions: 

What are some present challenges that affect reaching full integration? 
Helper Text: These challenges may align or match your Student Equity Plan and/or earlier 

answers. 

The new SEA plan was created in December 2022, which means it is 
still very new to the college campus.  Therefore, there has not been time 
for faculty, staff, and management to fully review the new SEA plan 
and discuss implementation. 

 

What are the actions your college has taken / plans to take to overcome 

these challenges? 
Helper Text: These actions may align or match your Student Equity Plan and/or earlier 

answers. 

There needs to be professional development around the new SEA plan, 
and a discussion on how we will follow the recommendations laid out in 
the 2023-2025 SEA plan to improve outcomes for our targeted 
populations. 

 

Leaning into continuous improvement principles, what will be the key 

immediate, intermediate, and long-term outcomes toward full 

integration for your college?  
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Helper Text: With your college’s commitment to continuing integrating this program and 

Guided Pathways, consider what steps need to be taken in the immediate term (within one 

year), intermediate term (one to three years) and long-term (four or more years) to achieve an 

integration with continuous improvement and evaluation cycles. 

This table is limited to 100 Characters per Outcome Response 

 

Timeframe (100 Characters ONLY) 

Immediate: Professional Development 
on new SEA Plan 
 

Intermediate: College wide planning 
on implementing SEA 
recommendations. 

Long-Term: Achieving SEA goals of 
improving student outcomes by 5%. 

 

How will your college evaluate these listed outcomes? 

Compton College will review data to ensure a 5% improvement in targeted populations. 

 

Question Group: Associate Degree for Transfer (ADT) Integration  

Using the scale below, describe your college’s progress integrating ADT Program with Guided 

Pathways to achieve KPI Metrics. 
Helper Text: Education Code for 2022-26 Guided Pathways funds requires a progress update for the integration between 

Guided Pathways and specific program areas. Consider your Student Equity Plan, current efforts in progress with your 

disproportionately impacted populations in mind, and your work embedding Guided Pathways elements into your campus 

structures. Estimate your college’s progress with integration efforts and plan steps accordingly in the questions that follow . 

For additional review, please visit the education code link provided: Click here. 
 

Integration in Progress –  

Sub-Questions: 

What are some present challenges that affect reaching full integration? 
Helper Text: These challenges may align or match your Student Equity Plan and/or earlier 

answers. 

We don’t have a clear structure that requires students to select an ADT 
major. Through CCCApply, all programs are listed alphabetically, and 
students select what interests them. While we have information through 
Program Mapper and CCCMyPath to help guide students, it is unclear if 
they are using those resources before applying to Compton College. 

 

What are the actions your college has taken / plans to take to overcome 

these challenges? 
Helper Text: These actions may align or match your Student Equity Plan and/or earlier 

answers. 
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The College has formed an AB 928 Workgroup, led by the Dean of 
Counseling and Guided Pathways. The work has recently begun 
discussing implementation of AB 928 as it relates to ensuring students 
are in an ADT major if one exists. Ideas have been discussed from 
organizing the list of majors in CCCApply to have the ADTs more 
prominent in the list to ways to have students select the ADT during 
their counseling sessions. 

 

Leaning into continuous improvement principles, what will be the key 

immediate, intermediate, and long-term outcomes toward full 

integration for your college?  
Helper Text: With your college’s commitment to continuing integrating this program and 

Guided Pathways, consider what steps need to be taken in the immediate term (within one 

year), intermediate term (one to three years) and long-term (four or more years) to achieve an 

integration with continuous improvement and evaluation cycles. 

This table is limited to 100 Characters per Outcome Response 

 

Timeframe (100 Characters ONLY) 

Immediate: Detail strategies for 

placing students in ADT major. 
 

Intermediate:  

Implement and evaluate strategies. 
Develop new ADT majors. 

Long-Term:  

Continuous outreach to students not 
in ADT major for counseling into ADT 
major. 

 

How will your college evaluate these listed outcomes? 

We will increase the % of new students in an ADT major by 20%. Increase number of ADT 

awards to 211/ year. 

 

 

Question Group: Zero Textbook Cost to Degree (ZTC) Program Integration  

Using the scale below, describe your college’s progress integrating ZTC Program with Guided 

Pathways to achieve KPI Metrics. 
Helper Text: Education Code for 2022-26 Guided Pathways funds requires a progress update for the integration between 

Guided Pathways and specific program areas. Consider your Student Equity Plan, current efforts in progress with your 

disproportionately impacted populations in mind, and your work embedding Guided Pathways elements into your campus 

structures. Estimate your college’s progress with integration efforts and plan steps accordingly in the questions that follow . 

For additional review, please visit the education code link provided: Click here. 
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Integration in Progress –  

Sub-Questions: 

What are some present challenges that affect reaching full integration? 
Helper Text: These challenges may align or match your Student Equity Plan and/or earlier 

answers. 

Lack of OER/ZTC infrastructure leads to hesitance for the larger 
faculty population; additionally, faculty resistance to make the switch 

to OER/ZTC course materials stems from the work involved with 
overhauling courses. Faculty Compensation for converting courses to 
OER/ZTC / developing OER/ZTC course materials is expected by 

faculty. For those faculty that resist strongly usually make the points 
that there is a lack of quality OER/ZTC available for certain subjects,  

lack of support for faculty interested in using or developing OER/ZTC 

courses, or a lack of established training program for faculty 
interested in developing OER/ZTC courses or using OER/ZTC course 
materials. 

 

What are the actions your college has taken / plans to take to overcome 

these challenges? 
Helper Text: These actions may align or match your Student Equity Plan and/or earlier 

answers. 

The Academic Senate approved a goal of achieving 85% OER/ZTC 
course sections by 2035. Since then the college obtained a Spark 

Grant from the Michelson 20MM Foundation and developed an OER 

Proposal to establish a framework for increasing OER/ZTC courses 
offered at the college with compensation is included for OER/ZTC 
developers. The college has offered OER Fundamentals Training to 

introduce faculty to the basics of using and developing OER materials 

and OER Train-the-Trainer training to faculty interested in being OER 

leaders for the campus. The OER Committee has developed a 
presentation that is being presented at divisions meetings to raise 
awareness about OER/ZTC materials. The college has dedicated 

$250,000/year for the next 8 years toward the implementation of an 

OER program along with applying for IEPI support of $200,000 from 
the CCC Chancellors Office to be used toward the implementation of 

an OER/ZTC Program. Lastly, the college funded development of 
proposals for the ZTC Competitive grants being made available to the 
community college system. 
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Leaning into continuous improvement principles, what will be the key 

immediate, intermediate, and long-term outcomes toward full 

integration for your college?  
Helper Text: With your college’s commitment to continuing integrating this program and 

Guided Pathways, consider what steps need to be taken in the immediate term (within one 

year), intermediate term (one to three years) and long-term (four or more years) to achieve an 

integration with continuous improvement and evaluation cycles. 

This table is limited to 100 Characters per Outcome Response 

 

Timeframe (100 Characters ONLY) 

Immediate: Completion of the IEPI 

process, hiring of a faculty OER 
coordinator, and establishment of 

operating policies and procedures. 

 

Intermediate: Complete set-up of 
OER/ZTC infrastructure needed to 

support faculty and complete 

OER/ZTC program evaluation. 

Long-Term: Increase in the number 

of OER/ZTC courses offered at the 
college.  

 

How will your college evaluate these listed outcomes? 

 

 

 

Question Group: California Adult Education Program (CAEP) Integration (Lynell Wiggins) 

Using the scale below, describe your college’s progress integrating CAEP with Guided 

Pathways to achieve KPI Metrics. 
Helper Text: Education Code for 2022-26 Guided Pathways funds requires a progress update for the integration between 

Guided Pathways and specific program areas. Consider your Student Equity Plan, current efforts in progress with your 

disproportionately impacted populations in mind, and your work embedding Guided Pathways elements into your campus 

structures. Estimate your college’s progress with integration efforts and plan steps accordingly in the questions that follow. 

For additional review, please visit the education code link provided: Click here. 

 

Selections: 

Starting Integration –  

Sub-Questions: 

What are some present challenges that have impacted integration? 
Helper Text: Expanded answers are acceptable. Please list, if possible. 

The college will analyze data on OER/ZTC to evaluate outcomes. 
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The challenges with implementing Guided Pathways through the CA Adult 
Education Programmatic lens primarily center around crafting a Vocational 
ESL and noncredit short-term CTE pathway. The College has hired an Adult 
Education Counselor to prioritize offering student supports at our three partner 
adult schools and on-campus locally, but greater alignment between noncredit 
and credit paths should be developed to institute greater throughput for English 
language learners and those interested in new career paths. No program maps 
currently exist for the noncredit programs. The appearance of limited interest 
by English language learners contributes to the institutions slow roll-out of 
additional noncredit paths, but the pandemic showed great promise with these 
types of paths through ESL Medical Terminology and the Mobile Applications 
Development program through Apple Swift Coding. 

 

What are the actions your college has taken / plans to take to overcome 

these challenges? 
Helper Text: Consider this question as your planning space for integration of this programmatic 

area on your campus over the next four years. 

By integrating components of the Tri City Adult Education Consortium three-
year and annual plan into the Adult Education Program Plan, strategies have 

been identified which can be leveraged for the good of all initiatives. We 

have chosen to operationalize our College planning efforts through the 
College’s Action Plan, providing ongoing updates of the work described 

across all plans. Specific updates citing ongoing workplan fulfillment are 
entered on a shared document which identifies leads and collaborators on 
cross-referenced projects. The adult education guided pathways counselor 

will assist with pathway clarity and discussions with adult school principals 
to identify viable options for transitional paths.  

 

Leaning into continuous improvement principles, what will be the key 

immediate, intermediate, and long-term outcomes toward full 

integration for your college?  
Helper Text: With your college’s commitment to continuing integrating this program and 

Guided Pathways, consider what steps need to be taken in the immediate term (within one 

year), intermediate term (one to three years) and long-term (four or more years) to achieve an 

integration with continuous improvement and evaluation cycles. 

This table is limited to 100 Characters per Outcome Response 
 

 

Timeframe (100 Characters ONLY) 

Immediate: Conduct a feeder district 
survey of viable short-term paths in 

our service area. Develop noncredit 
program maps.  
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Intermediate: Ensure courses are up 
to date to be used as certificate 

options  

Long-Term: Develop certificate of 
completions and competency in 

alignment with pathway goals  

 

How will your college evaluate these listed outcomes? 

Collect survey responses. Increase course offerings by 10% and increase 

certificates of completion by 10%. Development of noncredit program maps. 

 

 

Question Group: Strong Workforce Program (SWP) Integration (Lynell Wiggins) 

Using the scale below, describe your college’s progress integrating SWP with Guided 

Pathways to achieve KPI Metrics. 
Helper Text: Education Code for 2022-26 Guided Pathways funds requires a progress update for the integration between 

Guided Pathways and specific program areas. Consider your Student Equity Plan, current efforts in progress with your 

disproportionately impacted populations in mind, and your work embedding Guided Pathways elements into your campus 

structures. Estimate your college’s progress with integration efforts and plan steps accordingly in the questions that follow . 

For additional review, please visit the education code link provided: Click here. 

 

Integration in Progress –  

Sub-Questions: 

What are some present challenges that affect reaching full integration? 
Helper Text: These challenges may align or match your Student Equity Plan and/or earlier 

answers. 

The majority of integrations between Guided Pathways and Strong 

Workforce have been implemented seamlessly. The shift from 
focusing on a certificate of achievement to that of an associate 

degree in program mapping has been a recognizable change for 

many students. The College’s development of the Program Mapper 
and its use as an advisement tool towards earning the associate in 
science degree for CTE majors was a difficult challenge for many. 

Understanding the Guided Pathways strategy of directing students 

towards associate degree completion for increased earning potential 
makes sense to educators. However, students didn’t make the same 

connection as they focus on specific, tangible skill-sets. They see 
those as the driver for earnings, not the additional general education 
and elective courses needed for a degree. This philosophical 

difference needs to be better communicated for students.   
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What are the actions your college has taken / plans to take to overcome 

these challenges? 
Helper Text: These actions may align or match your Student Equity Plan and/or earlier 

answers. 

Resources have been extended to students to encourage increased 
unit taking behavior, as well as offering additional support in areas 

that make attending classes challenging (food insecurity, Social 
Services supports, housing stabilization, child-care, etc.). A 

recommendation to be considered should be a campaign focused on 

the utility of a College degree and the motivation or attending College 
that is intrinsic in nature. Consider encouraging motivators that are 
tied to a deeper sense of satisfaction and aren’t primarily external in 

nature.   

 

Leaning into continuous improvement principles, what will be the key 

immediate, intermediate, and long-term outcomes toward full 

integration for your college?  
Helper Text: With your college’s commitment to continuing integrating this program and 

Guided Pathways, consider what steps need to be taken in the immediate term (within one 

year), intermediate term (one to three years) and long-term (four or more years) to achieve an 

integration with continuous improvement and evaluation cycles. 

This table is limited to 100 Characters per Outcome Response 

 

Timeframe (100 Characters ONLY) 

Immediate: Communicate a 

marketing timeline to the community 
which highlights the CTE programs 
and benefits of AS degree.   

Intermediate: Collaborate with the 
research analyst to devise a sound 
Strong Workforce data collection 

instrument and identify a solution to 
capture employability data of 
program completers.  

Long-Term: Clarify what it means to 
have Guided Pathways and Strong 
Workforce integration to produce 

meaningful College outcomes 
through our leading and lagging 

indicators.   

 

How will your college evaluate these listed outcomes? 
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 Marketing strategy created and AS CTE degrees increase by 

10%. 
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COMPTON COMMUNITY COLLEGE DISTRICT 

 

                         

OPEN EDUCATIONAL RESOURCES COORDINATOR 

 

 

POSITION DESCRIPTION 

 

The Open Educational Resources (OER) Coordinator will report to the assigned administrator to increase the adoption of 

open educational resources on campus. The coordinator will complete their work with the goal of increasing student 

success, equity, and inclusive excellence using open educational resources. The OER Coordinator will be responsible for 

leading faculty recruitment for grant programs, raising campus awareness about OER, and will represent Compton 

College as the OER Liaison with the Academic Senate for California Community Colleges (ASCCC) Open Educational 

Resources Initiative (OERI). 

 

DUTIES AND RESPONSIBILITIES 

• Attend monthly OER Committee meetings.   

• Recruit and onboard participants in faculty/department grant program. 

• Support grant awardees through technical support, identifying existing OER resources, navigating copyright 

concerns, and publishing original resources. 

• Attend and serve on 4CD OER Council. 

• Work collaboratively with the Distance Education Manager and Professional 

• Development Manager to plan and deliver FLEX activities for fall and spring. 

• Work collaboratively with 4CD OER Council and Distance Education Manager to plan and deliver a districtwide 

OER showcase during Open Education Week.. 

• Attend OER-related conferences and professional development programs. 

• Working with the Distance Education Manager to maintain a database of proposals and OER courses. 

• Collaborate with Distance Education Manager to distribute student advertising. 

• Maintain colleges OER Commons hub 

• Coordinate Quality Review teams and provide feedback to OER developers. 

• Maintain Database of OER vs ZTC/Low-Cost courses and coordinate with bookstore and scheduling for 

appropriate course designations. 

• Maintain updated Website for OER visibility to incoming/current students as well as training for faculty/staff. 

• Creation/adoption and maintenance of the OER evaluation template in conjunction with the OER committee and 

student government. 

• Coordinate with the Articulation officer to be sure OER courses are being accepted for transfer. 

• Creation of OER mini module/template for inclusion in Canvas shells (student guides on how to use OER, request 

printed copies, etc) 

• Ensures faculty are sharing materials in the true spirit of OER, making materials open for others to use. 

• Provides training and assistance to faculty to share their OER. 
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Open Educational Resources (OER) Coordinator  
Page  PAGE 2 of  NUMPAGES 2 

 

 

 

REQUIRED QUALIFICATIONS 

Full-time Compton Community College District instructor with at least two years of experience developing or using OER. 

 

Preferred Qualifications 

Completion of OER Fundamentals and Train the Trainer workshops or equivalent. 

 

Salary Range: Current Salary and the Open Educational Resources (OER) Coordinator will be compensated 

with 50% reassigned time, subject to the approval of the President/Chief Executive Officer. 

 

Conditions of Employment: Temporary assignment, full-time Compton Community College District 

instructor. 
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Institutional Effectiveness Partnership Initiative 
Partnership Resource Teams 

Institutional Innovation and Effectiveness Plan 
Date: May 23, 2023 

 

Name of Institution: Compton College 
 

 
Area of Focus 

 
Objective Responsible Person 

Target Date for 
Achievement 

 
Action Steps 

 
Measure of Progress 

Status 
As of Date: 

A. Implementation of a 
campus-wide Open 
Educational 
Resources (OER) / 
Zero Textbook Cost 
(ZTC) initiative 

 

1. Completion of senate and 
curriculum course review 
that ensures OER/ZTC 
quality through the use of 
the COR DEIA Rubric.  

2. Develop and implement a 
marketing campaign 
across multiple modalities 
that highlights the 
college’s efforts to 
eliminate textbook costs as 
one part of a larger 
strategy that saves students 
money. 

3. Deploy ZTC and OER in 
high impact, large 
enrollment gateway 
courses as an institutional 
strategy to save the most 
students the most money. 

4. Build an appropriate 
classroom technology 
workspace for faculty 
and staff innovation that 
allows for high quality 
recording of lectures and 
web-based learning 
tools.  

5. Incentivize faculty 
participation in the ZTC 
and OER program 
through appropriate 
release time and/or 
compensation for the 
first use of ZTC/OER’s 
in a class.  

6. Ensure that Library 

1. Academic Senate 
President, Curriculum 
Committee Chair 
 

2. OER Committee Co-
Chairs, OER Coordinator, 
Director of 
Communications  
 

3. VP of Academic Affairs, 
Area Deans 
  

4. Distance Education 
Manager, Distance 
Education Faculty 
Coordinator, Academic 
Senate President 
 

5. VP of Academic Affairs, 
Faculty Union President 
 

6. Dean of Student Success 
and Learning (Blonshine); 
College Librarians; Library 
Advisory Committee 
 

7. Director of Institutional 
Effectiveness 
 

8. Distance Education 
Faculty Coordinator, 
Faculty Instructional 
Designer, Distance 
Education Manager 

1. December 2023 
 

2. December 2023 
(Faculty)/June 2024 
(Institution) 
 

3. December 2023 
 

4. Assessment Fall 2023 / 
Completion (Varies) 
 

5. June 2024  
 

6. Assessment Fall 2023 / 
Completion (Varies) 
 

7. December 2023 
 

8. June 2024 

1.  
a. Obtain Curriculum Committee 

Approval 
b. Obtain Academic Senate Approval 
c. Amend COR Form in Curriqunet 
d. Curriculum Committee implements 

COR DEIA Rubric. 
 

2.  
a. Continue raising awareness among 

faculty. 
b. Develop and implement a 

marketing plan for the larger 
campus and how to track metrics 
from different populations. 

 
3. Identify high impact courses and 

their departments; seek out early 
adopters; provide staff and technical 
support to reduce barriers regarding 
workload; implement ZTC/OER in 
those courses. 

 
4.  

a. Assess and implement appropriate 
technologies that will support the 
development of OER courses (e.g., 
video editing, Canvas engagement 
tools, and other resources to 
support student learning).  

b. Assess and implement AI tools 
that could support student 
learning. 

c. Hire student workers that could 
support faculty in course content 
Canvas and media development. 

 

1. Approvals obtained; form 
amended; implementation 
commenced; Number of OER 
courses approved. 

 
2.  

a. Number of faculty that 
sign up to participate in 
using OER. 

b. Marketing materials 
(Community Partners, 
Institution, Community at 
large) developed and 
implemented. 

 
3. Courses identified for 

production; ZTC/OER 
implemented in those courses. 
 

4.  
a. Identified tools and 

resources launched. 
b. Number of students hired 

to assist faculty.  
 
5.  

a. Contract language 
completed and approved 

b. Number of stipends/ 
/release time 
assignments 

 
6. Databases to support 

students learning and 
faculty teaching identified 
and launched. 
 

a. 
b. 

79



2  

 
Area of Focus 

 
Objective Responsible Person 

Target Date for 
Achievement 

 
Action Steps 

 
Measure of Progress 

Status 
As of Date: 

databases cover sufficient 
areas of content to provide 
access to downloadable 
articles for faculty and 
student use. 

7. Establish a dashboard or 
metric for tracking and 
publicizing the number 
and/or percentage of 
academic 
programs/courses that 
have ZTC or OER’s 
available to students. 

8. Develop and implement 
a style options guide for 
faculty to use that makes 
OER and ZTC materials 
look the same from 
course to course (i.e., 
build Canvas shells and 
OER prototypes that 
have a consistent style 
and brand). 

5. Negotiate appropriate levels of 
compensation and/or release time to 
support faculty adopters of 
OER/ZCT's and key faculty 
coordinators for the completion of 
established professional 
Development milestones. 
 

6. Assess databases (including input 
from faculty through Library 
Advisory Committee) and purchase 
and implement those that would 
best support faculty and student use 
of OER/ZTC materials. 

 
7.  

a. Review dashboards from other 
colleges to identify data collection 
needs. 

b. Assess the sources of data needed 
to create dashboards and technical 
capability required. 

c. Determine reliability of data. 
d. Dashboards created. 

 
8.  

a. Determine what faculty would like 
related to styling options. 

b. Determine what students would 
like among styling options.  

c. Design and implement two or 
three style options guides in 
accord with the findings. 

 

7. Dashboards reviewed; data 
needs and resources 
assessment completed; data 
reliability determined; 
dashboards created and 
implemented; metrics made 
available to the college. 

 
 

8. Faculty and student 
feedback received and 
analyzed; design and 
implementation completed; 
two or three style guide 
options made available to 
choose from. 

B. Faculty Professional 
Development: 
Introduction to OER 
/ ZTC materials, 
training on 
developing and 
using OER/ZTC 
materials, and 
support for how best 
to deliver OER/ZTC 
materials to students 

1. Require appropriate training 
for faculty before 
OER’s/ZTC’s are deployed 
in a class for the first time 
and consider a second 
required training for 
consistent professional 
approaches. 

 

1. Distance Education 
Faculty Coordinator, 
Distance Education 
Manager, OER 
Committee Chair 

 

1. June 2024 2.  
a. Assess the Pro’s and Con’s of 

establishing a POCR Process. 
b. If feasible, establish Local POCR 

Process. 
c. Ensure each course gets the “Quality 

Reviewed Badge” and “ZTC Badge.” 

2. 
a. Assessment completed  
b. Local POCR process 

established 
c. Badging process 

implemented 
 

a. 
b. 
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Request for IEPI Resources to Support Institutional Innovation and Effectiveness Plan 
 

Applicable Area(s) of Focus 
(Copy from table above.) 

Applicable Objective(s) 
(Copy from table above.) 

Description of Resource Needed 
(Refer to Action Steps above as appropriate.) 

Cost of 
Resource 

A. Implementation of a campus-wide Open 
Educational Resources (OER) / Zero 
Textbook Cost (ZTC) initiative 

 

2. Develop and implement a marketing 
campaign across multiple modalities that 
highlights the college’s efforts to eliminate 
textbook costs as one part of a larger strategy 
that saves students money. 

5. Incentivize faculty participation in the 
ZTC and OER program through 
appropriate release time and/or 
compensation for the first use of 
ZTC/OER’s in a class.  

8. Develop and implement a style options 
guide for faculty to use that makes OER 
and ZTC materials look the same from 
course to course (i.e., build Canvas shells 
and OER prototypes that have a consistent 
style and brand). 

 

OER Faculty Coordinator – The OER Faculty Coordinator will be 
the primary contact to support faculty developing and adopting 
OER/ZTC materials for their courses. They will coordinate training, 
maintain record keeping, and assist early adopters with their OER 
efforts. The coordinator will also serve as the primary contact for 
faculty with OER/ZTC questions and will work to market the 
benefits of OER/ZTC materials to faculty across the campus. (20% 
Release Time for 1 year with the intention to file for an extension for 
another year.) 

 $32,000 

B. Faculty Professional Development: 
Introduction to OER / ZTC materials, 
training on developing and using 
OER/ZTC materials, and support for 
how best to deliver OER/ZTC materials 
to students 

1. Require appropriate training for faculty before 
OER’s/ZTC’s are deployed in a class for the 
first time and consider a second required 
training for consistent professional approaches. 

 

Distance Education Faculty Coordinator (DEFC) – The DEFC will lead 
the assessment of establishing a local POCR process and if feasible, 
establish the process. In addition, the DEFC will assess our current DE 
Training standards to ensure faculty are adequately trained to develop 
content in Canvas, and will update training requirements as needed. 
(15% Release Time for 1 year with the intention to file for an extension 
for another year.) 

 $24,000 

A. Implementation of a campus-wide Open 
Educational Resources (OER) / Zero 
Textbook Cost (ZTC) initiative 

 

4. Build an appropriate classroom 
technology workspace for faculty and 
staff innovation that allows for high 
quality recording of lectures and web-
based learning tools.  

 

The college will need physical and digital resources in order to 
develop a workspace that will support the development and use of 
OER/ZTC Content. 
 
Physical 
Whisper Room – A sound-proof recording booth to record lectures or 
voice over PowerPoints. 
Lecture Capture Equipment 
 
Digital 
Multimedia Development Tool (i.e., Camtasia) 
Course Engagement Tool (i.e., H5P) 
Assistive Technology Tool (i.e., ReadSpeaker) 
 

 $100,000 

A. Implementation of a campus-wide Open 
Educational Resources (OER) / Zero 
Textbook Cost (ZTC) initiative 

 

6. Ensure that Library databases cover sufficient 
areas of content to provide access to 
downloadable articles for faculty and student 
use. 

 

Library Database Subscriptions 
 

$20,000 

B. Implementation of a campus-wide Open 
Educational Resources (OER) / Zero 
Textbook Cost (ZTC) initiative 

 

4. Build an appropriate classroom 
technology workspace for faculty and 
staff innovation that allows for high 
quality recording of lectures and web-
based learning tools.  
 

Hire student worker(s) to support faculty in the classroom technology 
space with the development of accessible course materials.  

 $24,000 

Total IEPI Resource Request  
(not to exceed $200,000 per college) 

   $200,000 
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Approval 

 
Chief Executive Officer 

 
Name: 
Signature or 
E-signature: 

 
Date: 

 

Collegial Consultation with the Academic Senate 
Academic Senate President 

(As applicable; duplicate if needed for district-level I&EP) 
 

Name: 
Signature or 
E-signature: 

 
Date: 
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COMPTON COMMUNITY COLLEGE DISTRICT 

ADMINISTRATIVE REGULATIONS 

 

AR 4105 Distance Education Issued: June 19, 2018 

References: 

Title 5 Sections 55200 et. Seq.: 

U.S. Department of Education regulations on the Integrity of Federal Student Financial Aid 

Programs under Title IV of the Higher Education Act of 1965, as amended; 

34 Code of Federal Regulations Part 602.17. 

 

Consistent with federal regulations pertaining to federal financial aid eligibility, Compton 

College must authenticate or verify that the student who registers in a distance education or 

correspondence education course is the same student who participates in and completes the 

course or program and receives the academic credit. Compton College will provide to each 

student at the time of registration, a statement of the process in place to protect student privacy 

and estimated additional student charges associated with verification of student identity, if any. 

 

The Vice President of Academic Affairs or designee, his designee, in consultation with the 

Distance Education Advisory Committee or and other appropriate campus committees, shall 

utilize one or more of the following acceptable procedures for verifying a student’s identity: 

 

• Ssecure credentialing/login and password system 

• Pproctored examinations 

• New or other Other technologies and practices that is effective in verifying student 

Identificationidentification. 

 

The Vice President of Academic Affairs or designee, his designee, in consultation with the 

Distance Education Advisory Committee or and and other appropriate campus committees, shall 

establish procedures for providing a statement of the process in place to protect student privacy 

and estimated additional student charges associated with verification of student identity, if any, to 

each student at the time of registration. 

a detailed statement of procedures for protecting student privacy. 

 

Definition 

 

Distance education means instruction in which the instructor and student are separated by 

distance and interact through the assistance of communication technology. Distance 

education courses include fully online (Online) and partially-online (Hybrid) courses.  

It requires regular and substantive interaction between the students and the instructor, 

either synchronously or asynchronously.   

 

New Title 5 Language: “Distance education” means education that uses one or more of the 

technologies listed below to deliver instruction to students who are separated from the 

Commented [J1]: Should we say “Other appropriate 

technologies and best practices” to make it more concrete? 

Commented [J2]: Template verbiage or no, this is poorly 

written and unclear. Also, does the bit about additional 

“charges” even apply at our college? 

Commented [SLB3R2]: We do not charge students – this 

does not apply. 

Commented [SLB4]: See new Title 5 definitions 

Commented [SLB5]: Title 5 definition 
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instructor(s)and to support regular and substantive interaction between the students and 

instructor(s)either synchronously or asynchronously.  

1. The internet 

2. One-way and two-way transmissions through open broadcast, closed circuit, cable, 

microwave, broadband lines, fiber optics, satellite, or wireless communications devices;  
3. Audio conference; or 

4. Other media used in a course in conjunction with any of the technologies listed in 

paragraphs (1) through (3) of this subdivision.  

 

The definition of “distance education” does not include correspondence courses. 
 
 

 
New Title 5 Language: “Accessible” means a person with a disability is afforded the opportunity to 

acquire the same information, engage in the same interactions, and enjoy the same services as a 

person without a disability in an equally effective and equally integrated manner, with substantially 

equivalent ease of use. The person with a disability must be able to obtain the information as fully, 

equally and independently as a person without a disability. Although this might not result in 

identical ease of use compared to that of persons without disabilities, it still must ensure equal 

opportunity to the educational benefits and opportunities afforded by the technology and equal 

treatment in the use of such technology.  

 

Course Approval 

 

Each proposed or existing course offered by distance education shall be reviewed and approved 

separately. Separate approval is mandatory if any portion of the instruction in a course or a 

course section is designed to be provided through distance education. 

 

The review and approval of new and existing distance education courses shall follow the 

curriculum approval procedures outlined in Administrative Procedure 4020, Program, 

Curriculum, and Course Development. Distance education courses shall be approved under the 

same conditions and criteria as all other courses. 

 

For each course offered, in accordance with Publication of Course Standards, the District will 

publish the following facts to be made available to students before they enroll in the course: 

- All online and in-person synchronous meeting days/dates and times; 

- Any required asynchronous in-person activities; 

- Any required technology platforms, devices, and applications; 

- Any test or assessment proctoring requirements. 
 

New Title 5 Language: If any portion of the instruction in a new or existing course is to be provided 

through distance education, the course outline of record or an addendum to the official course 

outline of record shall address how course outcomes will be achieved in a distance education mode 

the requirement for regular and substantive interaction  specified in section 55204. The course 

design and all course materials must be accessible to every student, including students with 

Commented [SLB6]: Title 5 language 
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disabilities. The distance education course outline of record or addendum shall be approved 

according to the district's adopted curriculum approval procedures. 

 

 
 

Certification 

 

When approving distance education courses, the Curriculum Committee will certify the 

following: 

 

• Course Quality Standards: The same standards of course quality are applied to the distance 
education courses as are applied to traditional classroom courses. 

• Course Quality Determinations: Determinations and judgments about the quality of the 

distance education course were made with the full involvement of the Curriculum Committee 
approval procedures. 

• Instructor Contact: Each section of the course that is delivered through distance education 
will include regular effective contact between instructor and students. 

• Regular and Substantive Contact: Each section of the course that is delivered through 

distance education will include regular, effective, and substantive contact between instructor 

and students, and will provide opportunities for regular effective contact between students. 

“Regular interaction” between a student and instructor(s) is ensured by, prior to the 

student’s completion of a course or competency:  

 

• Providing the opportunity for substantive interactions with the student on a predictable 

and scheduled basis commensurate with the length of time and the amount of content 

in the course or competency; and 

• Monitoring the student’s academic engagement and success and ensuring that an 

instructor is responsible for promptly and proactively engaging in substantive 

interaction with the student when needed on the basis of such monitoring, or upon 

request by the student.  

• Regular and substantive interaction is an academic and professional matter pursuant to 

sections 53200 et seq.  

• The institution makes available the instructional materials, other resources, and instructor 

support necessary for academic engagement and completion of course objectives; and  

• The institution expects enrolled students to perform educational activities demonstrating 

academic engagement during the week.  

 

“Substantive interaction” means engaging students in teaching, learning, and assessment, 

consistent with the content under discussion, and also includes at least two of the following:  

 
1. Providing direct instruction;  

2. Assessing or providing feedback on a student’s coursework;  

3. Providing information or responding to questions about the content of a course or 

competency;  

Commented [J8]: The bit about regular contact between 

students is included in the law verbiage as noted here. 
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4. Facilitating a group discussion regarding the content of a course or competency; or 

5. Other instructional activities approved by the institution’s or program’s accrediting 

agency. 

 

Instructors shall be selected by the same procedures used to determine all instructional 

assignments 

Instructors of distance education shall be prepared to teach in a distance education delivery 

method consistent with the requirements of  district policies and negotiated agreements. 

The number of students assigned to any one course section offered by distance education shall be 

determined by and be consistent with other district procedures related to faculty assignment.  

Nothing in this section shall be construed to impinge upon or detract from any negotiations or 

negotiated agreements between the district and federation of employees (certificated unit). 

 

• Accessibility Standards: Requirements of the Americans with Disabilities Act (ADA) 

and Section 508 of the Rehabilitation Act of 1973. 

• Duration of Approval: All distance education courses approved under this procedure will 

continue to be in effect unless there are substantive changes of the course outline. 

 

The Compton College catalogs shall include a clear statement of the limited applicability of 

remedial coursework toward fulfilling degree requirements and any exemptions that may apply 

to this limitation. 

 

 

 

No Show and Census Reports  

Consistent with federal, state, and local guidelines, instructors shall submit “no show reports 

or census reports” to maintain an accurate roster. Distance Education Course Requirements 

(approved by DEAC and the Academic Senate) that must be in a Compton College Distance 

Education course within the Welcome Module include a Welcome Letter, the course syllabus 

and the first Check-In Assignment. Acceptable evidence of academic attendance ismay 

include but is not limited to logging into the College’s LMS and the submission of various 

robust assessments and/or assignments on a frequent basis throughout the semester. Faculty 

should follow the guidelines in the Board approved Distance Education Handbook. 
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COMPTON COMMUNITY COLLEGE DISTRICT 

BOARD OF TRUSTEES POLICIES 

 

 

AR 7341   Sabbaticals Issued:  

 

Reference: 

Education Code Sections 87767 et. seq. 

 

 

Sabbatical leave may be granted to selected tenured full-time faculty in accordance with 

Compton Community College District’s collective bargaining agreement with the Compton 

Community College Federation of Employees (Certificated Unit).   
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May 2, 2023 

2023-2024 COMPTON COLLEGE GOALS 

  

  

1. Implement the Completion by Design framework to ensure all students complete 

more quickly with fewer units, transfer, or are employed in their field of study[1]. 

a. Partner with Achieving the Dream, Inc. to support improved teaching and 

learning through professional development and improved data use, including 

disaggregated data used to inform equity-minded practices campuswide. 

b. Increase capacity and skill level among all faculty for online/remote instruction. 

c. Enhance online student support services for Compton College students. 

d. Monitor 504/508 concerns and implement Universal Design across all 

institutional services campuswide.  

e. Support the AB-705 and AB-1705 Seymour-Campbell Student Success Act of 

2012: matriculation: assessment at Compton College. Continue innovation in 

supporting student success in English and math while evaluating and refining 

current programs.  

f. Strengthen and evaluate Guided Pathways structure. 

g. Coordinate and evaluate student success activities as they relate to the Student-

Centered Funding Formula. 

h. Sustain basic needs resources (e.g., housing, food, mental health, technology, 

and transportation) for Compton College students through the Support 

Network. 

i. Implement a Work Experience Plan for Compton College.  

j. Support eLumen as the learning outcome and planning repository for the 

college. Disaggregate learning outcomes. 

k. Expand the use of Open Educational Resources (OER)/Zero Textbook Cost 

(ZTC) to reach 85% by 2035. 

Outcomes: Implement a plan for accessibility for technology and/or physical facilities; 

More faculty certified to teach Distance Education (currently 101); More course reports 

show that SLO findings result in changes in teaching practice (currently 9); Employees 

report reduced silos (climate survey); Increase in count of students who complete math 

and English in one year, earn Associate Degrees for Transfer (ADTs), associate degrees, 

certificates, or 9+ Career Technical Education (CTE) units, transfer, or enter 

employment in their field of study; Increase the OER/ZTC adoption (currently at 23%) 
  

2. Grow enrollment to 3,750 Full-Time Equivalent Students (FTES) for the 2023-

2024 year. 
  

a. Grow enrollment through the implementation of the Compton College 2024 

Enrollment Management Plan. 

b. Implement the 2023-2024 Outreach and Recruitment Plan. 
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c. Implement the Adult Strategic Enrollment Management Plan that is aligned 

with the Compton College 2024 Enrollment Management Plan and the 2023-

2024 Outreach and Recruitment Plan. 

d. Offer 1,359 course sections during the 2023-2024 year, with a 65% fill rate of 

all sections offered. 

Outcome: Achieve 3,750 FTES 

3. Complete all Compton College Accreditation efforts. 

a. Implement the Institutional Self-Evaluation Report (ISER) timeline and 

complete the ISER draft for vetting by all constituent bodies to ensure on-time 

submittal to ACCJC by August 1, 2023. 

b. Respond to evidence requests from the visiting team and prepare for the core 

inquiries and on-site visit in March 2024. 

c. Create an intentional link between institutional standing committees and the 

accreditation standards. 

 

Outcome: Compton College maintains accreditation 

  

4. Continue to improve facilities to support student learning and success.  

a. Prioritize scheduled maintenance/site improvements for Compton College to 

ensure the health and safety of students and employees.  

b. Monitor the planning for the Vocational Technology Building Renovation, the 

Math/Science Building Renovation, and the new Visual and Performing Arts 

Complex.  

c. Begin construction on the new Physical Education Complex and the new 

Student Housing Project. 

d. Receive a recommendation from the Facilities Committee about establishing a 

beautification mindset campuswide and establishing a cleaning schedule or 

other solution(s) to ensure a clean, safe, and compliant campus ready for 

student learning.  

Outcomes: Progress on renovation and new building projects; Employees and students 

report satisfaction with the learning environment; Employees and students report feeling 

safe on campus 

  

5. Continue to develop and enhance partnerships with schools, colleges, universities, 

businesses, and community-based organizations to respond to the educational, 

workforce training, and economic development need.  
  

a. Establish partnerships with businesses and community partners to support 

Compton College program development in high-demand areas.  
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b. Continue to implement the College Futures Foundation funding, through June 

30, 2024, that supports guided pathways, dual enrollment, block scheduling, 

and aligned associate degree for transfer pathways at Compton College. 

c. Have a fully operational Foundation for the Compton Community College 

District that meets the needs of Compton College and Compton College 

students.  

d. Increase participation among the College Promise programs with Lynwood, 

Paramount, and Compton unified school districts.  

e. Increase faculty voice in communication with dual enrollment partners, 

including faculty-to-faculty and counselor-to-counselor dialogues.  

f. Continue to implement the California Volunteer Grant with the Californians for 

All College Corps Program 

g. Establish and/or enhance partnerships with four-year colleges/universities, 

including University of California, California State Universities, historically 

Black colleges and universities (HBCUs), Hispanic-serving institutions (HSIs), 

and private colleges/universities.  

h. Establish the Community College Center for Educational Justice and 

Transformation. 

i. Maintain active participation in the California Virtual Campus Online 

Education Initiative (CVC-OEI). 

j. Submit a successful Developing Hispanic Serving Institution (DHSI) grant to 

the US Department of Education. 

Outcomes: Maintain dual enrollment student count; Increase in count of students 

transferring to university partners (e.g., UCI, CSUDH, CSULB); Establish the Community 

College Center for Educational Justice and Transformation 

  

6. Create a stronger sense of connection among employees, students, the college, and 

the community.  
  

a. Enhance stakeholder engagement in decision-making; review/revise the 

Collaborative Governance Handbook at Compton College. 

b. Implement and evaluate Diversity, Equity, Inclusion, and Accessibility (DEIA) 

activities, including the Compton College Response to the Chancellor’s Call to 

Action. 

c. Support and champion equity-minded practices designed to engage traditionally 

marginalized groups, including but not limited to, men of color, LGBTQ+, 

persons with disabilities, foster youth, and formerly incarcerated students. 

d. Increase student engagement in campus events and programs among all 

students. 

e. Explore systematic sense of belonging data collection that could be included in 

a predictive model of success or persistence. 
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f. Continue to enhance communication with students, employees, and the 

community in alignment with the Achieving the Dream, Inc. partnership. 

g. Focus Professional Development Days on activities designed to increase 

community engagement and camaraderie, inclusive of staff, faculty, and 

administration. 

h. Conduct annual needs assessment about faculty and staff professional 

development, including technology needs.  

i. Continue to develop and be responsive to the Compton College employees’ 

professional development needs in alignment with the Achieving the Dream, 

Inc. partnership. 

Outcomes: Increase in positive responses by employees and students who report being 

connected to the college; Increase in student use of college services; Establish baseline 

measures from the National Assessment of Collegiate Campus Climates (NACCC) 
  

7. No audit findings.  

  

a. Create and implement an action plan to improve fiscal business processes that 

reduce audit findings. 

b. Complete the annual audit in a timely manner.  

c. Implement Fiscal Crisis and Management Assistance Team (FCMAT) action 

plan activities to ensure the fiscal health of the institution. 

 

8. Initiate the Compton College strategic planning cycle.  

  

a. Start the strategic planning cycle in spring 2024 for completion by December 

31, 2024.  

Outcomes: Strategic plan drafted.  

 

 
[1] Outcomes are aligned with the Vision for Success goals from the California Community Colleges Chancellor’s 

Office. 
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• Curriculum Team Members: Met on Friday, May 5, 2023 2:00 p.m. 3:00 p.m. 

Attendees: Sean Moore, Hoa Pham, Minodora Moldoveanu, and Susan Johnson 

Agreed to send it to in this order:  

• Shared with Curriculum Committee for comments/discussion on May 9  

• Edited with the feedback from CC May 9 (edited completed May 22) 

• Sent to CC for second read May 23: vote approved to forward this COR Committee  

• COR Review Taskforce had no proposed edits 

 

1. Curriculum Committee 

2. OER Committee and DEI Task Force at the same time—Curriculum Chair 

3. Academic Senate.  

 

CurriQunet Course Template 

 

New Diversity, Equity, and Inclusion Course Outline of Record Field Questions 

 

Course Description: 
1.The course description takes into consideration IDEA (inclusion, diversity, equity, and 

accessibility)?  

Yes 

Not Applicable  

Explanation: (required for not applicable) 

 

Content:  
2. The content appeals to and impacts diverse students’ interests, diverse learning styles, 

disability/ability, skills, attitudes, and life experiences prior knowledge. 

Yes 

Not Applicable  

Explanation: (required for not applicable) 

 

3. The content is aimed at diversity and/or inclusion-related knowledge, skills, and 

attitudes. 

Yes 

Not Applicable  

Explanation: (required for not applicable) 

 

4. The content is relevant and personal for students in addressing the impact on students 

and/or their communities. 

Yes 

Not Applicable  

Explanation: (required for not applicable) 

 

Course Objectives:  
5. The course objectives appeal to and impacts diverse students’ interests, diverse learning 

styles, disability/ability, skills, attitudes, and prior knowledge.  

Yes 

Commented [SM1]: team May 9, 2023 

Commented [SMJ2]: It may be outside the scope of this 
document and committee - but the need for a DEI (or IDEA) 
coordinator was raised. This person would need training and 
release time to review CORs in conjunction with CC 
members.  

Commented [SMJ3]: Can a note explaining how we are 
defining DEI be included in this section of CNET?  

Commented [SMJ4]: The explanation field should be 
required for both answers and the faculty member should 
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Commented [SMJ5]: Change to: Background or life 
experience (knowledge denotes school/book based 
information) the intention was life experience   

Commented [JP6]: What does this mean? Opinion 
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Not Applicable  

Explanation: (required for not applicable) 

 

6. The course textbook(s) and/or material(s) includes multiple culturally diverse authors 

that represent historically marginalized groups and/or philosophies. representing 

conflicting views. 

Yes 

Not Applicable  

Explanation: (required for not applicable) 

 

7. The course textbook(s) and/or materials include demonstrate a balance of images that 

display a diversity of identities. this may include (but not limited to): represent either a 

diversity of racial, cultural, ability/disability, socio-economic/class, sexualities, religion, 

nationality, and/or gender identities, or those portraying intersectionality. 

Yes 

Not Applicable  

Explanation: (required for not applicable) 

 

8. This course has an Open Education Resources (OER) or Zero Textbook Cost (ZTC) 

option for faculty to consider. 

Yes 

Not Applicable  

(Either option should still move the course along) 

 

Methods of Evaluation and Examination 
9. The methods of evaluation and examination include assessments of in-class activities that 

encourages peer interactions. 

Yes 

Not Applicable  

Explanation: (required) 

 

10. The course activities are aligned with multiple learning styles that reflect the principles 

of a Universal Design for Learning (UDL). and awareness of bias in assessment and an 

attempt to mitigate those biases by using multiple means of assessment., representation, 

action and expression, engagement, and encourage peer interactions. 

Yes 

Not Applicable  

Explanation: (required) 

 

11. The methods of instruction foster future scenarios related to the discipline or job skills. 

Yes 

Not Applicable  

Explanation: (required) 

 

12. The methods of instruction use support rubrics and/or standards for different grading 

on assessments by providing examples of work that aligns with courses grades. 

Commented [SJ7]: do we have to hit all of these to be a 
"yes"?? 

Commented [NL8R7]: Yes, what should be the threshold 
and what does it mean to not meet it? 

Commented [JP9R7]: I'm down for 11 out of the 12 
honestly but thats just my opinion  

Commented [SJ10]: diverse or different views 

Commented [JP11]: What does this mean? 
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Yes 

Not Applicable  

Explanation: (required) 
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Hyflex Definition at Compton College 
 

Definition:  "Hyflex" is a modality of teaching that combines in-person and synchronous remote 
teaching in one class. Students are free to attend class in person or to join via Zoom or other 
video conferencing technology as appropriate. All students need to attend class at the stated 
class time.  
  
Hyflex classes will also have required in-person laboratory sections for lecture/lab courses and 
will require two in-person meeting days at the instructor's discretion. The in-person days will be 
published in the class schedule as will the "hyflex" designation. 
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Institutional Effectiveness 1 November 2022 

Compton College 

Evaluation of Institution-Set Goals – Fall 2022 
*Measures with an asterisk come from the Student Success Metrics dashboard provided by Cal-PASS Plus or the CO dashboard 
V Goal aligned with Chancellor’s Office Vision for Success to contribute to a 20% increase in completions and 35% increase in 
transfers. The college also has set standards for a sub-set of measures, which are noted in the metric title if applicable. Standards are 
thresholds not to dip below, and if that occurs, it will trigger immediate action. 

Achievement Measure 2017-18 2018-19 2019-20 2020-21 2021-22 AVG AVG + % 
2023-24 

Goal 

*Successful Enrollment (Student 

Count) Guided Pathway North Star, Equity 

34% 
2,903 

32% 
2,525 

39% 
5,094 

34%+ 

2,788 

45%+ 
3,517 

37% 
3,365 

38% 
3,533 

45% 

Number of Dual Enrollment 
Students 

1,150 1,391 1,863 1,600 1,802 1,561 1,639 1,518 

Student Readiness Rate 
(Core Service Completion) 

… … … … …   100% 

*All Students’ Fall-to-Spring 
Persistence Rate (student count) 

Guided Pathway North Star, Equity 

54% 
3,197 

54% 
2,821 

58% 
2,351 

55% 
1,556 

… 
55% 
2,481 

58% 
2,605 

60% 
3,590 

First-Time Full-Time Students 
Returning after 1 Year (student count) 

90% 
294 

65% 
329 

61% 
250 

47% 
182 

60% 
86 

65% 
228 

68% 
240 

66% 
237 

Course Success Rate, Equity 
(Institution-Set Standard = 62.6%; grades) 

68% 
25,926 

69% 
24,251 

71% 
20,110 

70% 
16,644 

68% 
14,315 

69% 
20,249 

73% 
21,262 

74% 

26,108 

In-person Course Success Rate 
(successful enrollment count) 

69% 
21,860 

70% 
19,567 

72% 
15,822 

73% 
7,040 

81% 
5,098 

74% 
14,202 

78% 
14,912 

74% 
23,256 

Distance Ed. Course Success 
Rate (successful enrollment count) 

63% 
6,441 

65% 
7,114 

67% 
5,425 

68% 
13,419 

63% 
14,052 

65% 
9,290 

68% 
9,755 

67% 
4,335 

*Completion of Transfer-Level 
English in First Year (students), 

SCFF- Guided Pathway North Star 

12% 
230 

16% 
251 

19% 
240 

19% 
122 

… 
17% 
211 

17% 
222 

48%VS 
324 

*Completion of Transfer-Level 
Math in First Year (students), SCFF- 
Guided Pathway North Star 

4% 
83 

6% 
87 

9% 
114 

12% 
79 

… 
8% 
91 

8% 
95 

18%VS 
98 

Average Units Completed per 
Academic Year- Part-Time (Average 

units attempted) 

6.2 
8.8 

4.8 
7 

4.7 
7.7 

5.3 
7.6 

5.4 
7.7 

5.2 
9.3 

5.5 
9.8 

7.5 

Average Units Completed per 
Academic Year- Full-Time (Average 

units attempted) 

24.6 
30.7 

21.6 
29.6 

20.3 
30.6 

23.1 
31.5 

22.4 
31.2 

22.4 
30.6 

23.5 
32.1 

26.2 

*Associate Degrees Awarded 
(Institution-Set Stand. = 264 Degrees), SCFF 

432 426 339+ 458+ 530+ 437 459 466VS 

*Average Units Acquired per 
Associate Degree 

90 89 90 90 … 90 85 79VS 

*Associate Degrees for Transfer 
(ADT) Awarded 
(Institution-Set Stand. = 264 Degrees), SCFF 

227 143 147+ 186+ 139+ 168 177 211VS 

*Average Units Acquired per ADT π π 91 96 … 94 89 79VS 

*Certificates Awarded 
(Institution-Set Stand. = 20 Certificates), 
SCFF 

60 119 109+ 177+ 284+ 150 157 133 

Number of Transfers 
(Institution-Set Stand. = 329 Transfers)†, 
SCFF 

π 388 344 325 … 352 370 494VS 

*Students Completing 9+ CTE 
Units SCFF 

554 556 442 415 … 492 516 590VS 

*CTE Students Employed in Their 
Field of Study SCFF 

66% 
41 

79% 
22 

   
73% 

32 
76% 

33 
69%VS 

“…” indicates the data is not yet available; SCFF stands for Student-Centered Funding Formula; π Data are not interpretable because of data disruptions. + Locally 
calculated.  
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Equity Breakdown 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*Successful Enrollment (Number 

of successful enrollment students) 
Guided Pathway North Star, Equity 

34% 
2,903 

32% 
2,525 

39% 
5,094 

34%+ 

2,788 
45%+ 

3,517 
45% 

Gender 

Male 
39% 
1,153 

33% 
916 

37% 
1,832 

32% 

838 

50% 
1,216 

 

Female 33% 
1,744 

32% 
1,574 

41% 
3,212 

35% 
1,931 

43% 
2,205 

 

All Masked Values* 5% 
6 

13% 
35 

16% 
50 

19% 
18 

45% 
212 

 

Ethnicity 

American Indian /Alaskan 
Native Asian 

* * 26% 
10 

* 
45% 

9 
 

Asian 28% 
41 

16% 
40  

34% 
116 

41% 
206 

46% 
213 

 

Black or African American 30% 
950 

28% 
726  

40% 
1,181 

29% 
603 

39% 
812 

 

Latino/a/x 
41% 
1,400 

37% 
1,206  

50% 
2,690 

39% 
1,742 

49% 
2,195 

 

White 27% 
61 

26% 
54 

7% 
112 

11% 
88 

31% 
283 

 

Filipino 37% 
42 

38% 
41  

47% 
105  

N/A N/A  

Pacific Islander or Hawaiian 
Native 

18% 
16 * 

44% 
39  

27% 
17 

54% 
25  

Two or More Races 
32% 
374 

31% 
336  

41% 
425  

36% 
84 

43% 
86 

 

Unknown/Non-Respondent * 19% 
74  

35% 
377  

20% 
43 

44% 
89 

 

Multiple Values Reported * 43% 
35  

48% 
39 

N/A  N/A  

All Masked Values 16% 
19 

20% 
13  

*  2% 
51 

N/A  

Age       

19 or less 43% 
805 

39% 
712 

45% 
912 

60% 
1,125 

64% 
1,482 

 

20 to 24 40% 
1,008 

35% 
787 

43% 
1,851 

26% 
580 

40% 
672 

 

25-29 
32% 
507 

30% 
442 

37% 
1,062 

25% 
449 

38% 
460 

 

30-34 27% 
228 

25% 
225 

33% 
270 

28% 
292 

35% 
312 

 

35-39 20% 
110 

22% 
124 

33% 
270 

27% 
170 

37% 
210 

 

40-49 
22% 
138 

22% 
139 

31% 
288 

24% 
153 

36% 
217 

 

50 and older 25% 
107 

24% 
96 

35% 
200 

21% 
85 

37% 
151 

 

*Includes Non-binary, non-respondents, and those who reported multiple values. + Calculated Locally 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

Number of Dual Enrollment 
Students 

1,150 1,391 1,863 1,600 1,802 1,518 

Gender 
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Male 
  694 

37% 

569 
36% 

676 
38% 

 

Female 
  1,144 

61% 

1,014 
63% 

1,065 
59% 

 

All Masked Values 
  26 

1% 
18 
1% 

61 

3% 
 

Ethnicity 

American Indian /Alaskan 
Native Asian 

  * * * 
 

Asian 
  135 

7% 
138 
9% 

137 
8% 

 

Black or African American 
  146 

8% 
126 
8% 

125 
7% 

 

Latino/a/x 
  1,440 

77% 
1,241 

77% 

1,271 
78% 

 

Native Hawaiian or Pacific 
Islander 

  
16 
1% 

15 
1% 

9 
1% 

 

White   30 
2% 

29 
2% 

24 
2% 

 

Two or More   
33 
2% 

33 
2% 

29 
2% 

 

Unknown/ Non-respondent   61 
3% 

85 
4% 

37 
2% 

 

Age       

12-14     157 
9% 

 

15-16    
 869 

48% 
 

17-18     762 
42% 

 

19 and older     14 
1% 

 

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*All Students’ Fall-to-Spring 
Persistence Rate (Number of 

students persisting from fall to spring) 
Guided Pathway North Star 

54% 
3,197 

54% 
2,821 

58% 
2,351 

55% 
1,556 

… 60% 
3,590 

Gender 

Male 
52% 
1,131 

52% 
987 

56% 
790 

52% 
445 

… 
 

Female 56% 
2,057 

56% 
1,831 

60% 
1,541 

57% 
1,096 

…  

Non-Binary 
… 
 

… 
 

49% 
18 

52% 
15 

 
 

Ethnicity 

American Indian /Alaskan 
Native Asian 

* * * * 
… 

 

Asian 40% 
68 

49% 
75 

51% 
37 

50% 
22 

…  

Black or African American 
49% 
783 

49% 
634 

59% 
544 

49% 
383 

… 
 

Latino/a/x 59% 
2,105 

58% 
1,881 

60% 
1,503 

58% 
997 

…  

Filipino 57% 
71 

62% 
76 

54% 
36 

58% 
28 

…  

Native Hawaiian or Pacific 
Islander 

39% 
13 

36% 
10 

* * 
… 

 

White 36% 42% 53% 48% …  
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59 65 29 20 

Two or More 51% 
90 

46% 
74 

70% 
49 

66% 
47 

…  

All Masked Values 
(American Indian /Alaskan Native 
Asian, Unknown/Non-
Respondent/Multiple Values) 

44% 
8 

35% 
6 

… 
46% 

59 

… 

 

Age       

19 or less 66% 
801 

65% 
683 

65% 
518 

55% 
230 

  

20 to 24 53% 
1,199 

54% 
1,013 

60% 
803 

56% 
510 

  

25-29 
50% 
1,088 

50% 
503 

57% 
422 

54% 
305 

 
 

30-34 50% 
264 

49% 
244 

54% 
227 

58% 
210 

  

35-39 47% 
139 

50% 
142 

54% 
135 

59% 
134 

  

40-49 
53% 
160 

55% 
157 

53% 
145 

53% 
115 

 
 

50 and older 43% 
91 

45% 
79 

51% 
101 

45% 
52 

  

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

First-Time Full-Time Students 
Returning after 1 Year (student 

count)- Guided Pathway North Star 

90% 
294 

65% 
329 

61% 
250 

47% 
182 

60% 
86 

66% 
237 

Gender 

Male 
89% 
179 

64% 
147 

54% 
95 

41% 
81 

59% 
36 

 

Female 
92% 
115 

66% 
182 

65% 
155 

54% 
99 

60% 
49 

 

All Masked Values * * * 
67% 

2 
50% 

1 
 

Ethnicity 

American Indian /Alaskan 
Native Asian 

* * * * 
* 

 

Asian * * * * *  

Black or African American 
86% 
48 

42% 
42 

49% 
37 

39% 
27 

62% 
21 

 

Latino/a/x 
92% 
228 

72% 
271 

64% 
203 

52% 
141 

59% 
60 

 

Filipino * * * * *  

Native Hawaiian or Pacific 
Islander 

* * * * 
* 

 

White * * * * *  

Two or More * * * * *  

Unknown/ Non-respondent * * * * *  

All Masked Values 82% 
18 

53% 
16 

53% 
10 

33% 
14 

56% 
5 

 

Age       

19 or less 99% 
149 

67% 
254 

62% 
197 

49% 
141 

61% 
62 

 

20 to 24 
83% 
120 

65% 
55 

59% 
32 

38% 
24 

46% 
11 

 

25-29 80% 
12 

46% 
11 

* 71% 
12 

*  
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30-34 * * * * *  

35-39 * * * * *  

40-49 * * * * *  

50 and older * * * * *  

Unknown/Non-respondent * * * * *  

All Masked Values 81% 
13 

45% 
9 

55% 
12 

29% 
5 

65% 
13 

 

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

Course Success Rate 
(Number of enrollments; Institution-Set 
Standard = 62.6%) 

68% 
25,926 

69% 
24,251 

71% 
20,110 

70% 
16,644 

68% 
14,315 

74% 

26,108  

Gender 

Male 68% 
13,998 

69% 
12,537 

70% 
10,101 

70% 
7,087 

69% 
7,203 

 

Female 
69% 
23,929 

69% 
22,528 

71% 
18,026 

70% 
16,381 

68% 
13,437 

 

All Masked Values (Including 

Unknown/ Non-respondent) 
100% 

1 
67% 

3 
68% 
296 

69% 
265 

64% 
276 

 

Race/Ethnicity 

American Indian /Alaskan 
Native Asian 

50% 
20 

33% 
27 

69% 
55 

66% 
38 

51% 
51 

 

Asian 85% 
1,706 

86% 
1,778 

89% 
1,167 

89% 
1,017 

93% 
856 

 

Black or African American 
61% 
9,710 

63% 
8,417 

64% 
6,125 

63% 
5,480 

61% 
5,157 

 

Latino/a/x 70% 
24,144 

70% 
22,481 

72% 
18,254 

72% 
15,188 

71% 
13,289 

 

Filipino * * * * *  

Native Hawaiian or Pacific 
Islander 

57% 
192 

58% 
158 

60% 
149 

54% 
156 

66% 
125  

White 81% 
961 

80% 
977 

78% 
423 

71% 
428 

68% 
377 

 

Two or More 
64% 
1,152 

65% 
1,035 

76% 
629 

65% 
655 

66% 
534 

 

All Masked Values (Including 

Unknown/ Non-respondent) 
67% 

73 

64% 
195 

60% 
1,621 

64% 
711 

52% 
527 

 

Age       

19 or less 69% 
10,172 

68% 
9,857 

73% 
9,286 

69% 
7,193 

72% 
7,590 

 

20 to 24 67% 
14,722 

67% 
12,701 

69% 
8,841 

67% 
6,708 

65% 
5,127 

 

25-29 69% 
6,042 

72% 
5,593 

71% 
4,284 

73% 
3,817 

68% 
2,974 

 

30-34 69% 
2,782 

69% 
2,898 

71% 
2,461 

74% 
2,547 

68% 
1,997 

 

35-39 
74% 
1,569 

73% 
1,600 

70% 
1,266 

74% 
1,477 

70% 
1,376 

 

40-49 67% 
1,721 

77% 
1,542 

68% 
1,385 

73% 
1,338 

69% 
1,138 

 

50 and older 68% 
920 

69% 
877 

63% 
900 

68% 
643 

55% 
714 

 

Unknown/Non-respondent * * * 
60% 

10 
* 
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 2017-18 2018-19 2019-201 2020-21 2021-22 Goal 

In-person Course Success 
Rate (Number of enrollments) 
 

69% 
21,860 

70% 
19,567 

72% 
15,822 

73% 
7,040 

81% 
5,098 

74% 
23,256  

Gender 

Male 69% 
12,098 

69% 
10,524 

70% 
8,413 

71% 
3,061 

83% 
2,735 

 

Female 70% 
19,391 

71% 
17,329 

73% 
13,439 

74% 
6,503 

79% 
3,455 

 

All Masked Values 
100% 

1 

67% 
3 

69% 
245 

71% 
107 

72% 
132 

 

Ethnicity 

American Indian /Alaskan 
Native Asian 

53% 
19 

33% 
21 

74% 
43 

81% 
16 

78% 
9 

 

Asian 84% 
1,233 

87% 
1,251 

89% 
968 

91% 
464 

96% 
503 

 

Black or African American 63% 
7,580 

65% 
6,315 

66% 
4,314 

65% 
2,135 

74% 
1,205 

 

Latino/a/x 
71% 
20,960 

71% 
18,656 

73% 
14,606 

75% 
6,266 

81% 
4,162 

 

Native Hawaiian or Pacific 
Islander 

62% 
159 

60% 
126 

62% 
116 

54% 
68 

84% 
31  

White 82% 
617 

82% 
600 

80% 
342 

71% 
185 

82% 
106 

 

Two or More 
65% 
861 

67% 
730 

78% 
465 

75% 
231 

91% 
152 

 

Unknown/ Non-respondent 74% 
58 

66% 
151 

62% 
1,243 

66% 
321 

74% 
154 

 

Age       

19 or less 69% 
9,279 

68% 
8,612 

74% 
8,038 

72% 
3,573 

84% 
3,376 

 

20 to 24 
68% 
12,144 

68% 
10,063 

70% 
6,751 

71% 
2,591 

77% 
1,264 

 

25-29 72% 
4,623 

75% 
4,052 

74% 
2,991 

74% 
1,388 

76% 
616 

 

30-34 71% 
2,100 

72% 
2,078 

74% 
1,650 

79% 
899 

81% 
378 

 

35-39 
775 
1,193 

77% 
1,160 

70% 
918 

76% 
489 

82% 
255 

 

40-49 69% 
1,381 

79% 
1,186 

67% 
1,011 

78% 
458 

78% 
263 

 

50 and older 67% 
767 

70% 
699 

61% 
738 

66% 
264 

66% 
170 

 

Unknown/Non-Respondent 
* * * 67% 

9 
* 

 

 

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

Distance Ed. Course Success 
Rate (Number of enrollments) 
 

63% 
6,441 

65% 
7,114 

67% 
5,425 

68% 
13,419 

63% 
14,052 

67% 
4,335 

Gender 

Male 63% 64% 66% 68% 60%  

 

1 Due to COVID Protocol, in-person courses pivoted to online in Spring 2020. For our purposes, they are counted as in-person. 
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1,902 1,982 1,378 3,791 4,282 

Female 63% 
4,539 

65% 
5,132 

67% 
4,000 

68% 
9,474 

64% 
9,631 

 

All Masked Values 
* * 70% 

47 
67% 
154 

57% 
139 

 

Ethnicity 

American Indian /Alaskan 
Native  

* * 40% 
10 

55% 
22 

43% 
40 

 

Asian 85% 

473 

84% 
521 

89% 
172 

88% 
515 

88% 
320 

 

Black or African American 
54% 
2,130 

58% 
2,076 

59% 
1,597 

61% 
3,177 

56% 
3,837 

 

Latino/a/x 65% 
3,154 

65% 
3,757 

715 
3,084 

70% 
8,551 

66% 
8,778 

 

Native Hawaiian or Pacific 
Islander 

30% 
33 

47% 
32 

57% 
28 

53% 
87 

61% 
92  

White 
80% 
344 

78% 
374 

72% 
71 

70% 
233 

62% 
259 

 

Two or More 60% 
291 

61% 
304 

72% 
140 

58% 
405 

55% 
364 

 

Masked/Unknown/ Non-
respondent 

38% 
16 

52% 
26 

55% 
323 

62% 
429 

41% 
362  

Age       

19 or less 70% 
893 

71% 
1,232 

72% 
1,051 

66% 
3,576 

62% 
4,149 

 

20 to 24 
62% 
2,578 

62% 
2,592 

65% 
1,784 

65% 
3,935 

61% 
3,750 

 

25-29 61% 
1,419 

64% 
1,516 

65% 
1,105 

71% 
2,300 

64% 
2,227 

 

30-34 62% 
682 

63% 
811 

64% 
729 

70% 
1,551 

64% 
1,532 

 

35-39 
63% 
376 

63% 
435 

68% 
306 

72% 
928 

67% 
1,075 

 

40-49 59% 
340 

72% 
353 

71% 
319 

69% 
805 

65% 
805 

 

50 and older 69% 
153 

66% 
175 

69% 
131 

67% 
323 

49% 
514 

 

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*Completion of Transfer-Level 
English in First Year (Number of 

first-time students that complete transfer-
level English) 

12% 
230 

16% 
251 

19% 
240 

19% 
122 

… 48%VS 
324 

Gender       

Male 11% 
90 

15% 
93 

18% 
92 

19% 
45 

…  

Female 13% 
140 

17% 
158 

20% 
145 

19% 
77 

…  

All Masked Values 
0% 

0 
* 

16% 
3 

0% 
0 

…  

Ethnicity 

American Indian /Alaskan 
Native Asian 

* * * * …  

Asian * * * * …  

Black or African American 10% 
45 

10% 
35 

14% 
42 

17% 
25 

…  

Latino/a/x 15% 
164 

20% 
190 

23% 
179 

23% 
88 

…  
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Filipino * * * * …  

Native Hawaiian or Pacific 
Islander 

* * * * …  

White * * * * …  

Two or More * * * * …  

All Masked Values 
8% 
21 

11% 
26 

10% 
19 

8% 
9 

…  

Age       

19 or less 17% 
162 

24% 
192 

24% 
145 

26% 
71 

…  

20 to 24 7% 
32 

7% 
26 

13% 
34 

13% 
16 

…  

25-29 
7% 
11 

* 
24% 

28 
23% 

13 
…  

30-34 14% 
14 

* 15% 
13 

* …  

35-39 * * * * …  

40-49 * * * * …  

50 and older * * * * …  

All Masked Values 
6% 
11 

9% 
33 

10% 
20 

12% 
22 

…  

Ethnicity groups: Filipino, Pacific Islander or Hawaiian Native, Two or More Races, White, or Unknown/Non-respondent were grouped under All Masked Values.  

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*Completion of Transfer-Level 
Math in First Year (Number of first-

time students that complete transfer-level 
math) 

4% 
83 

6% 
87 

9% 
114 

12% 
79 

… 
18%VS 

98 

Gender       

Male 
5% 
38 

4% 
27 

9% 
46 

12% 
29 

…  

Female 4% 
45 

6% 
60 

9% 
66 

12% 
49 

…  

All Masked Values 0% 
0 

* 11% 
2 

14% 
1 

…  

Ethnicity 

American Indian /Alaskan 
Native Asian 

* * * * …  

Asian * * * * …  

Black or African American 3% 
13 

4% 
15 

7% 
20 

9% 
14 

…  

Latino/a/x 
6% 
63 

6% 
60 

10% 
80 

15% 
57 

…  

Filipino * * * * …  

Native Hawaiian or Pacific 
Islander 

* * * * …  

White * 
 

* * * …  

Two or More * * * * …  

All Masked Values 3% 
7 

5% 
12 

7% 
14 

7% 
8 

…  

Age       

19 or less 6% 
56 

8% 
61 

12% 
71 

16% 
43 

…  

20 to 24 
4% 
17 

3% 
11 

6% 
15 

14% 
17 

…  

25-29 * * * * …  
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30-34 * * * * …  

35-39 * * * * …  

40-49 * * * * …  

50 and older * * * * …  

All Masked Values 2% 
10 

4% 
15 

7% 
28 

8% 
19 

…  

Ethnicity groups: Filipino, Pacific Islander or Hawaiian Native, Two or More Races, White, or Unknown/Non-respondent were grouped under All Masked Values.  

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

Average Units Completed per 
Academic Year- Part-Time 
(Average units attempted) 

6.2 
8.8 

4.8 
7 

4.7 
7.7 

5.3 
7.6 

5.4 
7.7 

7.5 

Gender 

Male 6.1 
8.7 

4.8 
7.1 

4.5 
7.9 

5.2 
7.6 

5.6 
8 

 

Female 6.3 
8.8 

4.8 
7 

4.9 
7.6 

5.3 
7.6 

5.3 
7.7 

 

All Masked Values  
1 
1 

2 
3.3 

4.5 
7.1 

4.4 
7.5 

3.9 
5.7 

 

Ethnicity 

American Indian /Alaskan 
Native 

4.3 
7.2 

1.7 
4.7 

4.2 
9 

2 
8.3 

2.8 
5.8 

 

Asian 6.2 
7.2 

5.5 
6.3 

5 
5.6 

5.6 
6.4 

6 
6.4 

 

Black or African American 5.7 
9.1 

4.5 
7.6 

4.6 
8.9 

4.8 
8.4 

5.3 
9 

 

Latino/a/x 
6.5 

9 

4.9 
7.1 

4.9 
7.4 

5.5 
7.5 

5.6 
7.5 

 

Native Hawaiian or Pacific 
Islander 

5.7 
9 

3 
5.7 

3.9 
7.9 

4.4 
7.7 

3.1 
5.5 

 

White 5.2 
6.2 

4.3 
5.3 

3.5 
6.9 

3.7 
6.5 

4.6 
7.6 

 

Two or More 5.8 
8.7 

4.2 
6.9 

5.6 
8.7 

6.3 
9.7 

5.6 
8 

 

Unknown/ Non-respondent 
6.2 
8.4 

4.3 
6.3 

3.5 
8.1 

4.7 
7.7 

2.6 
8 

 

Age       

19 or less 5.4 
7.7 

4.5 
6.7 

4.6 
7 

4.7 
6.6 

5 
6.8 

 

20 to 24 6.6 
9.4 

4.8 
7.1 

5.1 
8.7 

5.5 
7.8 

6.1 
9.1 

 

25-29 
6.1 
8.5 

5.1 
7.4 

5.5 
9.1 

6.7 
9.5 

6.1 
9.2 

 

30-34 6.3 
8.8 

4.7 
7.1 

5.2 
9.1 

5.8 
8.7 

5.1 
7.9 

 

35-39 6.3 
8.3 

5.2 
7.5 

4.6 
7.8 

6.3 
9.1 

6.5 
9.2 

 

40-49 
5.8 

8 
5.2 
6.9 

3.9 
6.5 

5.3 
8.2 

5.6 
8.6 

 

50 and older 5.6 
7.4 

4.4 
6.6 

3.1 
6.6 

4.2 
7.6 

4.5 
9.3 

 

Unknown/Non-respondent * * * 7 
14 

*  

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

Average Units Completed per 
Academic Year- Full-Time 
(Average units attempted) 

24.6 
30.7 

21.6 
29.6 

20.3 
30.6 

23.1 
31.5 

22.4 
31.2 

26.2 
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Gender 

Male 
24.5 
30.5 

21.6 
29.8 

19.7 
31 

23.3 
32.1 

22.1 
30.9 

 

Female 24.7 
30.9 

21.6 
29.5 

20.9 
30.2 

23.1 
31.8 

22.6 
31.4 

 

All Masked Values … … 22.8 
30 

18.5 
29 

27 
32 

 

Ethnicity 

American Indian /Alaskan 
Native 

* * 27 
46 

* * 
 

Asian 
26.8 
30.5 

21 
29 

33 
34 

29.5 
29.5 

28 
31 

 

Black or African American 24.2 
30.9 

20.2 
30.5 

18.8 
29.8 

22.4 
31.5 

22.4 
32.4 

 

Latino/a/x 24.8 

30.7 

21.9 
29.3 

21.1 
30.7 

23.5 
31.5 

22.2 
30.5 

 

Native Hawaiian or Pacific 
Islander 

18 
33 

8 
24.5 

13 
31 

27 
30 

16.5 
32.5 

 

White 25.3 
29.8 

23.4 
29.3 

24 
35 

* 31 
33 

 

Two or More 21.3 
31.7 

25.3 
30.7 

28.2 
32.5 

16.5 
33.2 

21.4 
30.2 

 

Unknown/ Non-respondent 
* * 24 

29.4 

26 
31.6 

23 
30.5 

 

Age       

19 or less 
24.4 
30.6 

23.6 
30.3 

22.4 
31.2 

22.9 
31.5 

21.9 
30.8 

 

20 to 24 24.6 
31 

25.9 
31.7 

21.9 
31.9 

21 
31.7 

22.9 
30.8 

 

25-29 25.3 
31.1 

26.4 
31.9 

23.8 
31.9 

22.8 
28.7 

24 
32.5 

 

30-34 
25.4 
31.5 

23.5 
31.6 

17.9 
33.1 

23.8 
31.4 

24.4 
35.7 

 

35-39 27.7 
30.9 

27 
28.9 

22.1 
30.4 

23.7 
33.4 

24 
31.7 

 

40-49 24.1 
29.3 

24.4 
32.1 

18.7 
31.8 

35.5 
35.5 

22 
27.8 

 

50 and older 22.6 
27.8 

23.3 
30 

20.9 
30 

31 
35 

10 
29.7 

 

Unknown/Non-respondent * * * 21 
33 

*  

 

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

Associate Degrees Awarded 
Institution-Set Standard = 264 Total 
Degrees 

432 426 339 458 530 466VS 

Gender 

Male 
135 

 

113 
 

89 
 

99 
 

137 
 

Female 
297 

 

313 
 

250 
 

355 
 

391 
 

All Masked Values 0 
 

* 0 
 

* *  

Ethnicity 

Asian * * 16 21 16  

Black or African American 107 122 64 94 140  
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Latino/a/x 295 279 241 307 342  

White * * 9 7 *  

Two or More 14 * * 13 14  

Unknown/ Non-respondent 16 25 * 14 12  

Age       

19 or less 17 16 29 38 69  

20 to 24 203 193 116 152 170  

25-29 104 87 74 97 109  

30-34 50 52 54 80 70  

35-39 * 38 27 38 51  

40-49 23 24 30 36 49  

50 and older * 16 10 17 12  

All Masked Values 35 * 18 17 48  

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*Average Units Acquired per 
Associate Degree 

90 89 90 90 … 79VS 

Gender 

Male 89 89 91 99 …  

Female 90 89 87 88 …  

All Masked Values … … 190 77 …  

Ethnicity 

American Indian /Alaskan 
Native 

* * * * … 
 

Asian * * * * …  

Black or African American 88 89 94 92 …  

Filipino * * 84 *   

Latino/a/x 90 89 91 88 …  

Native Hawaiian or Pacific 
Islander 

* * * * … 
 

White * * * * …  

Two or More 81 111 * 86 …  

All Masked Values 93 80 83 106 …  

Age       

19 or less * 66 65 67 …  

20 to 24 87 88 90 89 …  

25-29 97 97 109 104 …  

30-34 94 102 92 2 …  

35-39 96 89 * 96 …  

40-49 79 84 71 88 …  

50 and older * 77 * 103 …  

All Masked Values 78 N/A 99 N/A …  
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 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

Associate Degrees for Transfer 
ADT Awarded 
Institution-Set Standard = 264 Total 
Degrees 

227 143 147 186 139 211VS 

Gender 

Male   48 46 40  

Female   99 139 99  

All Masked Values   0 * 0  

Ethnicity 

Asian   * * 0  

Black or African American   30 39 35  

Latino/a/x   104 137 101  

White   * * 0  

Two or More   * * 0  

All Masked Values   6 * *  

Age       

19 or less   0 0 10  

20 to 24   86 90 56  

25-29   32 40 30  

30-34   14 31 25  

35-39   8 8 13  

40-49   5 11 *  

50 and older   * 6 *  

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*Average Units Acquired per 
ADT 

π π 91 96 
… 

79VS 

Gender 

Male   89 110 …  

Female   92 92 …  

All Masked Values   * 71 …  

 

American Indian /Alaskan 
Native 

  * * … 
 

Asian   * * …  

Black or African American   87 94 …  

Latino/a/x   91 93 …  

Native Hawaiian or Pacific 
Islander 

  * * … 
 

White   * * …  

Two or More   * * …  

All Masked Values   95 146 …  

Age     …  

19 or less   74 * …  

20 to 24   90 92 …  
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25-29   101 107 …  

30-34   94 90 …  

35-39   * * …  

40-49   * * …  

50 and older   * * …  

All Masked Values   90 103 …  

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*Certificates Awarded 
Institution-Set Standard = 20 Certificates 

60 119 109 177 284 133 

Gender 

Male 27 * 36 50 102  

Female 33 76 73 127 178  

All Masked Values 0 * 0 0 *  

Ethnicity 

Asian * * 0 * *  

Black or African American 16 52 22 30 59  

Latino/a/x 39 56 80 138 209  

Native Hawaiian or Pacific 
Islander 

* * * 0 0 
 

White * * * 0 *  

Two or More * * * * *  

Unknown/ Non-respondent * * * 5 *  

Multiple Values Reported * * * … …  

Age       

19 or less * * 15 21 19  

20 to 24 21 42 19 63 88  

25-29 15 31 19 35 52  

30-34 10 15 10 15 31  

35-39 * * 6 10 24  

40-49 * 11 9 11 24  

50 and older * * 6 5 13  

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*Students Completing 9+ CTE 
Units 

554 556 442 415 … 590VS 

Gender 

Male 209 211 147 107 …  

Female 345 345 294 305 …  

All Masked Values 0 * 1 3 …  

Ethnicity 

American Indian /Alaskan 
Native 

* * * * 
… 

 

Asian 21 16 16 20 …  
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Black or African American 170 166 102 108 …  

Filipino 13 20 15 14   

Latino/a/x 319 306 251 237 …  

Native Hawaiian or Pacific 
Islander 

* * * * 
… 

 

White 15 22 17 * …  

Two or More 13 19 11 15 …  

All Masked Values 3 7 30 21 …  

Age       

19 or less 39 59 42 28 …  

20 to 24 174 155 132 99 …  

25-29 116 116 100 94 …  

30-34 78 76 60 67 …  

35-39 58 51 37 55 …  

40-49 52 61 37 46 …  

50 and older 37 38 34 16 …  

 

 2017-18 2018-19 2019-20 2020-21 2021-22 Goal 

*CTE Students Employed in 
Their Field of Study  

66% 
41 

79% 
22 

… … … 69.0%VS 

Gender 

Male 
67% 

16 

64% 
7 

… 
… 

…  

Female 66% 
25 

88% 
15 

… 
… …  

Ethnicity 

Asian * * … … …  

Black or African American 50% 
8 

* … … …  

Latino/a/x 67% 
26 

77% 
17 

… … …  

White * * … … …  

Two or More * * … … …  

All Masked Values 100% 
4 

83% 
5 

… … …  

Age       

19 or less * * … … …  

20 to 24 50% 
9 

82% 
9 

… … …  

25-29 
79% 

15 
80% 

4 
… … 

… 
 

30-34 71% 
5 

* … … …  

35-39 
80% 

4 
100% 

3 
… … 

… 
 

40-49 67% 
4 

100% 
3 

… … …  

50 and older 67% 
4 

* … … …  

All Masked Values 
0% 

0 
50% 

3 
… … 

… 
 

Note: No students were reported in the American Indian/Alaskan Native or Native Hawaiian or Pacific Islander categories.  
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Outcome Definitions 

Proposed Goals 
The proposed goals are standing goals that were not met by 2021-2022, for which the campus governance bodies recommended the 
college keep through 2023-2024. Existing goals that had been met were updated to new goals based on the average of all available 
data points plus 5%. Such goals were established for the number of dual enrollment students, all students’ fall-to-spring persistence 
rate; and, first-time, full-time students returning after one year. The same methodology was used to establish new goals for 
completion of transfer-level math in the first year and completion of transfer-level in the first year were established as the state-level 
data source updated the cohorts for Compton College, which updated the percentages. Finally, the number of transfers goal was 
updated based upon the average of 2018-2019 and 2019-2020 data plus 35% to be in line with the Vision for Success goal.  

Proposed Standards 
The standards stayed the same from the November 2021 update.  

Successful Enrollment Applicant Yield Rate 
Percentage of students who enroll in a Compton College course of all students who applied to Compton College that year. Due to 
many fraudulent applications, the 2020-21 and 2021-22 results were calculated using local data, so they do not reflect what is 
currently available on Cal-PASS Plus. Data have been disaggregated by hand. Data are from the Student Success Metrics Dashboard.  

Number of Dual Enrollment Students 
Count of high school students who enrolled in a Compton College class. MIS referential data are used for this metric.  

Student Readiness Rate 
Percentage of new, non-exempt, full-time students completing orientation and an abbreviated or comprehensive education plan by 
the end of their first semester. Although the data were analyzed, the data does not look accurate. Institutional Effectiveness staff is 
working with Student Services to understand how these data are collected and submitted to the Chancellor’s Office.  

All Students Fall-to-Spring Persistence Rate 
Percentage of students who were enrolled in the fall term who also enrolled in the spring term. 

Percentage of First-time, Full-time Students Still Enrolled After One Year 
Percentage of all first-time students to Compton College who enrolled full-time in the fall term 12 units or more who were still 
enrolled in the subsequent fall term. This metric was changed to all students, instead of focusing only on degree, certificate, and/or 
transfer-seeking students, because there were so few students with this educational goal in the last two years. IE staff will follow up 
to understand how the educational goal is recorded and submitted to MIS.  

Course Success Rate 
Percentage of enrollments earning an A, B, C, and P in a course. Disaggregated for in-person classes and distance education courses 
(i.e., online synchronous and asynchronous courses; hybrid courses were excluded from the analysis). Emergency withdrawal (EW) 
grades were excluded from the analysis because they skew the success rates in spring 2020 due to the COVID-19 pandemic. All 
courses that transitioned to online in spring 2020 are still recorded as in person.  

Completion of Transfer-level English Students in the First Year 
Percentage of first-time students who completed transfer-level English in their first year within the same academic year. As a Vision 
for Success metric, the statewide 20% increase for completions was used to set the goal of 48%. Data is from Cal-PASS Plus. 

Completion of Transfer-level math Students in the First Year 
Percentage of first-time students who completed transfer-level math in their first year within the same academic year. As a Vision for 
Success metric, the statewide 20% increase for completions was used to set the goal of 18%. Data is from Cal-PASS Plus. 
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Average Units Completed 
Students enrolled in 24 units during the primary terms are full-time, while students enrolled in fewer than 24 units during the primary 

terms are considered part-time. The average units earned metric is calculated over each academic year. The average units attempted 

metric for the same time frame is provided in the subscript for each data point.  

Associate Degrees/Associate Degrees for Transfer Awarded 
The total number of Associate Degrees and Associate Degrees for Transfer awarded during the academic year. Data from Cal-PASS 
Plus is used for 2017-18 and 2018-19. Local MIS referential data was used for 2019-20 to 2021-22.  

Average Number of Units Earned by Award Recipients 
The average number of units earned by award recipients, disaggregated by Associate Degrees and Associate Degrees for Transfer.  
Data is from Cal-PASS Plus. 

Certificates Awarded 
The total number of Chancellor’s Office-recognized certificates earned by award recipients. Data from the Chancellor’s Office Data 
Mart. Data from Cal-PASS Plus is used for 2017-18 and 2018-19. Local MIS referential data was used for 2019-20 to 2021-22. 

Number of Transfers 
The total number of Compton College students enrolled in 12 or more units an academic year, who then transferred to a 4-year 
university the next academic year/fall. Data is from the National Student Clearinghouse.  

Students Completing 9+ CTE Units 
Among all students, the count who successfully completed nine or more career education units in the selected year within 
the district. Data is from Cal-PASS Plus. 

CTE Students Employed in their Field of Study 
Among all students who responded to the CTE Outcomes Survey and did not transfer to any postsecondary institution, 
the proportion who reported that they are working in a job very closely or closely related to their field of study. Data is 

from Cal-PASS Plus. 
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RISING SCHOLARS AT COLLEGE OF THE CANYONS

DIANNE AVERY - DEAN OF ACADEMIC INNOVATION AND CONTINUING EDUCATION

GARRETT RIECK - FACULTY DIRECTOR OF ADULT AND CONTINUING EDUCATION

DR. TARA WILLIAMS - RISING SCHOLARS FACULTY COORDINATOR AND CHEMISTRY FACULTY 
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INTRODUCTION

Please raise your hand if…

1. You have ever taught in a jail or prison

2. You are interested in teaching in a jail or prison
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RISING SCHOLARS STATEWIDE NETWORK

▪ A network of CCC committed to serving incarcerated and formerly incarcerated 

students

▪ 75 of 116 CCCs have Rising Scholars programs

▪ Comprised of 400+ practitioners
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RISING SCHOLARS NETWORK MISSION

 Serving incarcerated and formerly incarcerated students is a critical matter of 

equity and aligns with the Vision for Success

 Elevating opportunities to individuals, communities, and families impacted by mass 

incarceration

 Pairing high-expectations with high-support to build a generation of graduates and 

leaders in communities

 Offer courses to students incarcerated in jails, state prisons, federal prisons, and 

youth facilities as well as offer on-campus supports to formerly incarcerated people
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RISING SCHOLARS PROGRAMS IN JAILS

 Thousands of individuals are incarcerated in California’s 58 county jail systems, and 

nearly 90% of them are within 10 miles of a community college.

 24 CCCs partner with Sheriff’s Offices to offer courses in jails, Day Reporting 

Centers, or Reentry Centers

 Colleges take a different approach to serving students than in prisons where stays 

are longer

 In jails, colleges offer non-credit and credit courses, CTE certificate programs, online 

courses in any pathway, and transitions support for the move from jail back to the 

community
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RISING SCHOLARS TECHNICAL ASSISTANCE

 Robust online professional development and meeting series

 Active listserv: email knadler@cccco.edu to join

 Vision Resource Center Community: search “Rising Scholars” in “Communities”

 Website with statewide directory and archived resources

 Regional Consortium Meetings

 Regional Coordinator Technical Assistance
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COLLEGE OF THE CANYONS RISING SCHOLARS PROGRAM

College of the Canyons joined the Rising Scholars Network in 2015 offering credit courses​

We currently offer 36 credit classes and 24 noncredit classes to justice-involved students

Credit offerings

 General Education courses that meet IGETC requirements​ for transfer to 4-year University (UC 
or CSU)

Noncredit offerings

 Health and Safety/Parenting - parenting strategies, anger management, domestic violence, 
substance abuse, personal health/wellness, and stress management.

 Basic Skills - English support courses – builds writing skills for those working toward taking 
transfer level English (ENGL 101).​

 Workforce Prep and Short-term Vocational - Career Skills, CPR/First certification, 
Gardening/Landscaping, Commercial Sewing, and Culinary Arts.
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NONCREDIT CPR/FIRST AID AND 

GARDENING/LANDSCAPING CLASSES

Pond maintenance and benefits of 
watering plants with fish waste.

Ongoing landscape design project.

CPR/First Aid Class 
at Century Regional 
Detention Facility

Practical skills test 
on manikins 
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COC RISING SCHOLARS PROGRAM AT PITCHESS DETENTION CENTER
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TEACHING STRATEGIES

 Filmed lectures

 TED Ed and YouTube Videos

 Worksheet activities to go along with videos

 Small group assignments

 Small group discussions including written discussion boards

 Students write their own quiz or activity that the class can complete

 Multiple weekly assignments and responsive feedback to increase human interaction 
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WHY IS THIS PROGRAM IMPORTANT?

 Every study in the field confirms that the higher the education level achieved, the lower the 

rate of recidivism. The data shows a different correlation: for every additional year of 

education, the recidivism rate is significantly reduced.

 Among inmates who have completed some high school courses, recidivism rates can 

drop to about 54.6%. Those who complete high school or the GED, have an even lower 

rate. Vocational training brings recidivism further down to 30%. For prisoners who 

attain a bachelor's degree: only 5.6% recidivism; and for prisoners who attain a 

Master's degree: 0% recidivism!
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WHAT WE OFFER OUR STUDENTS – CREDIT COURSES
~

 General Education courses that meet IGETC requirements for transfer to 
4-year University (UC or CSU)

 Examples include: Chemistry and Society (CHEM 100), World Regional 
Geography (GEOGRPH 104), Development of Jazz (MUSIC106), 
Introduction to Social Justice Studies (SOCI 104), Understanding Theatre 
(THEATR 110)

 New courses offered in Spring 2022– History of Animation (MEA102) and 
Welding (WELD 101A and WELD 101B). This Fall we are introducing 
WELD 101C and Landmarks of Art and Visual Culture (ART 100).
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NONCREDIT COURSES

 Life Skills Courses - include Parenting, Anger Management, Domestic Violence, and Substance 
Abuse

 Career Skills Courses – support the instruction of soft skills for employment

 English Support Courses – builds writing skills for those working toward taking transfer level 
English (ENGL 101).

 Counseling Courses – helps students understand their criminal record and how to gain 
employment with a record

 CPR/First Aid Course – allows students to gain American Red Cross certificate for Adult and 
Pediatric CPR, FA, and AED

 Health & Wellness Courses – Personal health and Mindfulness for Stress Management

 Current Vocational Programs: Gardening/Landscaping and Commercial Sewing

 Future Vocational Programs: Culinary Arts and Large Office Equipment and Printshop
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CAREER EDUCATION COURSES

 Example Courses – Both Credit and Noncredit

 Automotive Technology

 Welding

 Master Gardener certificate program – Includes Pest Management 

and Landscape Design

 Culinary Arts - Upcoming
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ENROLLMENT TOTALS

 Credit total enrollments 15/16 - 162

 Credit total enrollments 16/17 - 343

 Credit total enrollments 17/18 - 192

 Credit total enrollments 18/19 - 183

 Credit and noncredit total enrollments 19/20 - 371

 Credit and noncredit total enrollments 20/21 – 4,118

 Credit and noncredit total enrollments 21/22 – 4,893
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ON-CAMPUS EFFORTS MOVING FORWARD

 Website for interested students with contact information for our team of faculty, 
administration, and staff

 Working with probation to recruit students when released

 Working to identify and contact our Rising Scholars students

 Building partnership resources with our community to distribute to our students 
while in custody

 Building awareness to our on-campus groups to assist our Rising Scholars students

 Presenting whenever possible to showcase our program 
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THE PATH FORWARD AND OUR “WHY”

 Justice impacted students are underserved in several ways

 Being one of the few educational institutions, and the only higher learning institution 

with a contract with LASD, we can offer both the students and the Sheriff ’s 

Department quality instruction on important topics which make a difference not only 

to the students but also to their families and the communities they live in.

 The courses we currently have and those we plan to develop are all part of the 

overarching goal to help reduce recidivism and increase employability in justice 

impacted students.
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BENEFITS OF HAVING A RISING SCHOLARS PROGRAM

 Close equity gaps

 Be part of the change you want to see – educational opportunities 

reduce recidivism which in turn makes communities safer

 Serve an often neglected and underserved student population, sometimes 

due to stereotypes or misunderstanding of the students and their needs

 Incredibly fulfilling experience for students, professors, and staff
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QUESTIONS?
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Summer 202050 202150 202250 202350 202450
BIST 5 8 14 17 6
SSCI 39 31 38 41 38
HEPS 29 33 29 38 33
STEM 40 35 32 35 46
FACH 39 32 38 34 44
Total 152 139 151 165 167
Projected Total CRNs 149 167 167 167 167
Total vs. Prior Year (%) -24.8% -8.6% 8.6% 9.3% 1.2%

Fall 202070 202170 202270 202370 202470
BIST 71 73 73 90 91
SSCI 110 106 95 110 140
HEPS 106 106 103 113 135
STEM 108 93 85 91 138
FACH 124 123 127 142 158
Total 519 501 483 546 662
Projected Total CRNs 594 601 621 554 662
Total vs. Prior Year (%) -7.8% -3.5% -3.6% 13.0% 21.2%

Winter 202110 202210 202310 202410 202510
BIST 3 5 5 6 6
SSCI 20 21 24 25 27
HEPS 22 20 21 24 28
STEM 14 19 16 19 29
FACH 16 18 24 25 15
Total 75 83 90 99 104
Projected Total CRNs 100 91 95 99 104
Total vs. Prior Year (%) -18.5% 10.7% 8.4% 10.0% 5.1%

Spring 202130 202230 202330 202430 202530
BIST 63 66 72 77 81
SSCI 102 92 105 110 129
HEPS 95 98 100 110 116
STEM 95 104 99 112 125
FACH 105 123 134 130 134
Total 460 483 510 539 585
Projected Total CRNs 538 530 647 539 585
Total vs. Prior Year (%) -8.2% 5.0% 5.6% 5.7% 8.5%

Annual 2020-21 2021-22 2022-23 2023-24 2024-25
BIST 142 152 164 190 183
SSCI 271 250 262 286 333
HEPS 252 257 253 285 312
STEM 257 251 232 257 338
FACH 284 296 323 331 352
Total 1,206 1,206 1,234 1,349 1,518
Projected Total CRNs 1,381 1,389 1,431 1,359 1,518
Total vs. Prior Year (%) -11.2% 0.0% 2.3% 9.3% 12.5%
Figures in Blue are from completed terms
Figures in Green are In Progress and subject to change
Academic Affairs

Projected CRN Count by GPD Division

May 11, 2023131



Year 2019-20 2020-21 2021-22 2022-23 2023-24 2024-25
Funded FTES 5,980 5,980 5,980 5,980 5,980 5,980
Potential FTES @100% Fill Rate 5,772 5,070 5,130 6,082 5,776 6,452
Target FTES (Fill Rate) 4,128 (70%) 4,056 (80%) 4,914 (85%) 3,750 (65%) 3,750 (65%) 6,132 (95%)

Summer 614 507 502 396 461 675
Fall 1,712 1,751 2,170 1,410 1,529 2,674
Winter 280 255 329 249 273 420
Spring 1,523 1,544 1,913 1,695 1,487 2,363

Reported FTES 4,317 3,316 2,818 2,989* 276*
Summer 468 457 378 361* 233*
Fall 1,882 1,409 1,236 1,205* 43*
Winter 242 197 176 206*
Spring 1,725 1,253 1,028 1,217*

Sections Offered 1,358 1,193 1,207 1,234* 1349* 1,518
Summer 202 149 139 151 165* 167
Fall 563 515 501 483 546* 662
Winter 92 75 84 90 99 104
Spring 501 454 483 510* 539 585

Initiatives:
FTES included in "Target FTES"

Early College High School Program 54 57 61 65 65 65
Number of Sections 18 18 18 18 18 18

Cosmetology 183 202 211 220 220 220
Number of Sections 40 44 44 44 44 44

Dual Enrollment (AB-288) 76 86 98 112 112 112
Number of Sections 25 27 29 31 31 31

Afternoon College Program 97 108 122 137 137 137
Number of Sections 32 34 36 38 38 38

CAMS 92 96 102 108 108 108
Number of Sections 30 30 30 30 30 30

Adult Education - CTE 20 40 50 60 60 60
Number of Sections 4 8 10 12 12 12

Adult Education - IGETC -- 38 40 43 43 43
Number of Sections -- 12 12 12 12 12

Academic Affairs - May 11, 2023

Compton College Five-Year FTES Projection

*As of 5/11/23 - Registration/Scheduling/Reporting are still open for these terms.
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